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Section I THE LEARNING ENVIRONMENT: 
STRUCTURE AND EVALUATION 

A. The Institution 

A. The institutional media accurately describe the academic unit and each program offered, including admissions criteria, accreditation status, delivery systems used for instruction, minimum program requirements, matriculation requirements (e.g., examinations, academic-standing policies), and financial aid information.
A. Institutional Media & University Description
Florida Gulf Coast University is fully accredited by the Southern Association of Colleges and Schools.  As well, individual colleges and programs throughout the University have achieved accreditation including:

· College of Business
· AACSB International accreditation
· Professional Golf Management (PGA)

· Resort and Hospitality Management (ACPHA)
· College of Engineering (formerly School of Engineering in the College of Business)

· ABET Accreditation (Bio, Civil and Environmental Engineering) 
· College of Arts and Sciences

· Clinical Laboratory Science 
· College of Health Professions and Social Work (programs below have individual accreditations)
· Nursing (CCNE)
· Nurse Anesthesia (CANAE)
· Occupational Therapy (AOTAACOTE)
· Physical Therapy (CAPTEAPA)
· Athletic Training (CAATE)
· Social Work (CSWE)
· College of Education
· CACREP accreditation for the School Counseling and Mental Health Counseling programs
· Florida Department of Education approval for all degrees that lead to teacher, counselor, and administrator certification.  

· NCATE accreditation is in process and anticipated in 2012-2013
Appendix I A FGCU Catalog 

B. Description of Academic Unit & Program

B. The academic unit is clearly identified as part of the institution’s graduate degree offerings and has primary responsibility for the preparation of students in the program. If more than one academic unit has responsibility for the preparation of students in the program, the respective areas of responsibility and the relationships among and between them must be clearly documented.

The College of Education houses seven undergraduate, eight Masters level programs, one Educational Specialist program, and one Doctoral program as follows:  
Undergraduate Studies Degree Programs: Early Childhood Education (B.A.), Elementary Education (B.A.), Secondary Biology Education (B.A.), Secondary Mathematics Education (B.A.), Secondary Social Science Education (B.A.), Special Education (B.A.), and Child and Youth Studies (B.S.)

Graduate Studies Degree Programs: School Counseling (M.A. or M.Ed.); Mental Health Counseling (M.A.); Curriculum and Instruction (M.Ed.); Curriculum and Instruction: Educational Technology (M.A. or M.Ed.); Educational Leadership (M.A. or M.Ed.); Elementary Education (M.Ed.); Reading (M.Ed.); and Special Education (M.Ed.); Educational Specialist (Ed.S.); Doctorate in Education (Ed.D.)

The College’s current organizational structure is led by a Dean, an Associate Dean who focuses on assessment and program accreditation, an Assistant Dean who focuses on Student and Support Services, three chairs, and several program leaders. The Counseling Program is in the Leadership, Counseling & Educational Technology department and also has a program leader who coordinates the counseling programs.  The program leader teaches one course in the summer and is paid a modest stipend for coordination coverage that includes admissions reviews and processing during that time. 

Counseling students apply for admission and are held to requirements similar to all graduate students in the College and to those which meet appropriate state standards for school counselors and mental health counselors, respectively.  The admissions standards are: 

· Baccalaureate degree or equivalent from a regionally accredited university.

· Any one of the following: 

1. a grade point average (GPA) of 3.0 or higher on a 4.0 scale for the last 60 semester hours attempted accruing to the undergraduate degree; OR

2. a combined score of 1000 or higher on the quantitative and verbal sections of the GRE exam or a score greater than or equal to the mean score on the revised and adjusted GRE scaled score; OR

3. a 400 or higher on the MAT; OR

4. a graduate degree from a regionally accredited institution.
AND

5. Submission of three favorable recommendations from professionals in the field (see http://coe.fgcu.edu/certificates/files/Counselor_Education_Program_Recommendations_Form.pdf).

6. Faculty interview.

Students who are entering an initial education certification program without prior teacher certification or eligibility must also have passed the state’s General Knowledge Exam for admission. Applicants may substitute a score of 1000 or higher on the GRE for the GKT (see ttp://studentservices.fgcu.edu/Testing/ftce.html). 
Note: All applicants must submit GPA and graduate admission (GRE or MAT) test scores regardless of which criteria are met for admissions. Some programs may have additional admissions criteria (refer to program information). Students may be required to take specific undergraduate course(s) if they do not have the necessary prerequisites for the graduate level course or program. 

Requirements to graduate from the program are consistent with those for the College and include: 

Requirements for the Master’s Degree from the College of Education

The following are minimum requirements for the Master’s degree from FGCU:
· Apply for graduation by the deadline indicated in the university calendar.

· Earn a minimum of 30 credit hours with a minimum of a 3.0 GPA on a 4.0 scale.

· Earn more than 50% of the credit hours toward the degree through FGCU (see Enrollment and Course Requirements).

· Complete all program requirements, as determined by the appropriate college.

· Consult with program coordinators for specific details regarding graduation requirements.

Additionally, the College of Education requires:
· Students must satisfactorily complete the minimum number of credit hours specified by the graduate degree program.

· A grade of B or higher must be earned in all College of Education graduate courses used as prerequisites and each core course.

· Overall GPA of 3.0 or higher in all work attempted.

· A cumulative GPA of 3.0 for all coursework in program.

· Students must complete and pass a culminating demonstration of learning and competence at the end of the program. These may include comprehensive examinations, portfolios, special practicum projects, or research projects.

· Students seeking certification by graduating from a state approved program must show evidence of passing all FTCE exam components as required by the state of Florida. These may include the Professional Education examination (taken by all applicants applying for an initial teaching certificate, a subject area examination (taken by all applicants in their subject area specialty: Guidance and Counseling Subject Area Exam prior to graduation), and the General Knowledge Test (if they do not already have Florida certification or if they have not already passed all subsections of the CLAST prior to July 1, 2002.) (See individual program requirements and/or advisors for information.)

Specifically, students in the Mental Health Counseling program (name change is in process to Clinical Mental Health Counseling) must earn 60 credits as specified below and School Counseling students must earn 48 or 57 credits as specified below.  Both complete a culminating experience/exam.

MA: Mental Health Counseling Program Requirements

MHS 6021  Introduction to Community Mental Health (3)

MHS 6482  Lifespan Development (3)

MHS 6070  Mental Disorders (3)

MHS 6200  Appraisal Procedures (3)

MHS 6340  Career Development (3)

MHS 6404  Introduction to Counseling Theory and Technique (3)

MHS 6405  Advanced Counseling Theory (3)

MHS 6428  Cross-Cultural Counseling (3)

MHS 6450  Issues in Addictions and Abuse (3)

MHS 6470  Human Sexuality (3)

MHS 6500  Intro to Group Dynamics (3)

MHS 6621  Organizations, Administration, and Supervision (3)

MHS 6710  Research & Program Evaluation (3)

MHS 6700  Legal & Ethical Issues for the Counseling Profession (3)

MHS 6800  Practicum in Counseling (3)

MHS 6805  Advanced Practicum in Counseling (3)

MHS 6881  Clinical Internship I (2)

MHS 6882  Clinical Internship II (2)

MHS 6883  Clinical Internship III (3)

MHS 6888  Clinical Internship and Professional Development Seminar in Mental Health Counseling (3-4)

MHS 6886  Clinical Internship V (2)
TOTAL SEMESTER HOURS REQUIRED:   60 HRS
M Ed (Plan 1)  School Counseling (48 hours):

MHS 6010  Introduction to School Counseling (3)

MHS 6051  Human Development for School Counselors (3)

MHS 6200  Appraisal Procedures in Schools (3)

MHS 6340  Career Development (3)

MHS 6400  Counseling Theory for School Counselors (3)

MHS 6401  Advanced School Counseling Methods (3)

MHS 6420  Counseling Special Population Groups (3)

MHS 6500  Group Work for School Professionals (3)

MHS 6601  Consultation & Collaboration Problem Solving (3)

MHS 6700  Legal & Ethical Issues in the Counseling Profession (3)

MHS 6710  Research & Program Evaluation (3)

MHS 6720  Seminar in Professional Development and Supervision (1)

MHS 6800  Practicum in Counseling (3)

MHS 6805  Advanced Practicum in Counseling (3)

MHS 6831  Internship I (2)

MHS 6832  Internship II (3)

SDS  6830  Internship in School Counseling (3)
TOTAL SEMESTER HOURS REQUIRED:   48 HRS

M A School Counseling (Plan 2) without prior teacher certification or eligibility (57 hours):

The following three courses are normally taken in the semester prior to joining the cohort and completing the 48 credit hours required for the M. Ed.  
· EDF 6259  Classroom Management & Organization (3)
· EDG 4620  Curriculum and Instruction (3)

· RED 5147 Developmental Reading (3)

TOTAL SEMESTER HOURS REQUIRED: 57 HRS

Appendix I B 1 2012-2013 Catalog and College of Education Information/Organizational Chart
Part of Graduate Offering

As noted above, both the Mental Health and School Counseling programs are housed in the Department of Leadership, Counseling and Educational Technology (LCET) in the College of Education.  All courses offered by the program and required for graduation are offered at the graduate level (with the exception of EDG 4620, Curriculum and Instruction, which is required for school counseling students who enter the program without prior teaching preparation or credential).  All counseling courses are offered by either counseling core faculty, other College faculty with expertise in the area, or selected counseling adjuncts; courses in research, classroom management, and curriculum and instruction as well as some sections of human development and consultation are taught by qualified doctoral trained faculty in the College of Education. Neither program concentration allows for elective courses.  

Graduate students are offered an array of financial aid options at FGCU.  For more information on current offerings see http://www.fgcu.edu/AS/FinancialAid/Graduate/index.html. 

Appendix I B 2 Counseling Program Catalog Descriptions 2012-13
C. Institution Funding for Program 

C. The institution is committed to providing the program with sufficient financial

support to ensure continuity, quality, and effectiveness in all of the program’s

learning environments.

As part of the College of Education, the counseling program, its students and faculty are fully funded commensurate with other graduate programs in the college and University.  Funding is blended into the entire College of Education and the Department of Leadership, Counseling and Educational Technology Budget.  This funding covers faculty salaries, adjunct faculty salaries when needed, professional development, office space, technology, participation in College and University governance, recognition, library and learning resources, clerical assistance, and classroom lab space.  All of this is consistent with other College of Education programs. 
Appendix IC Documentation of College and Program Budgets
D. Encouragement of Professional Organizations and Activities

D. The institution provides encouragement and support for program faculty to participate in professional organizations and activities (e.g., professional travel, research, and leadership positions).

Faculty regularly select and participate in professional development activities of their choosing and as most relevant to their teaching, scholarship, and service commitments.   Professional development activity is facilitated through the ability of the COE to provide professional development/travel funds which is currently $500 per faculty member that can be used to support professional development, participation in organization activities, and leadership.   This funding comes from the College’s overall regular budget. 
Faculty members are also encouraged to apply for and receive professional development funds provided on a competitive basis through the University’s Faculty Senate when funded by the Provost’s Office. In the most recent year, grants of up to $2000 were available however no firm commitments have been set for the 2012-13 school year. The four full-time faculty engaged in More than 100 total professional development hours spread across 16 national, state, and regional conferences, as well as on-line and webinar experiences.

As well, faculty’s’ annual assignments of 24 hours typically includes 3 courses (or nine hours) of classroom teaching and allocated assigned time for professional service and research per semester. Typically, based on faculty interest and availability, one course may also be assigned as a supplemental contract for the summer semester. 

Examples of faculty involvement in professional organizations include two program faculty who have held positions in national associations (Russ Sabella, various positions and President of ASCA) and state associations (Madelyn Isaacs as Vice-President for Post-Secondary and President of the Florida School Counselors Association and Ethics Co-Chair and Professional Development/CEU Chair for Florida Counseling Association; Russ Sabella is currently President-Elect of FSCA).  As well, faculty have attended many regional, national and international conferences as participants and presenters.  Several faculty members have also served the local Lee County School Counselors Association as Board liaisons in the last 15 years. FGCU also provides faculty with opportunities to compete for “in house” grants that support research, scholarship, professional development and travel.  Counseling faculty have received these grants as have many College of Education faculty since their inception.  These programs include Office of Research and Sponsored Programs (ORSP) Internal Grant Program and Faculty Travel Support Program.  For the academic year 2009-2010 two Counseling Program faculty received $3,600 in Professional Development Grants from the Provost’s Office toward attending the ASCA conference and one faculty member received $1500 in 2011-12 to go toward attending ASCA. In addition, three counseling faculty members have been nominated for and have received seven University teaching and/or service excellence awards individually or shared.  Furthermore, a portion of the $15.75 million in grants and sponsored programs that has been earned by College of Education faculty over the period of 2007-12 is returned to the College and/or individual faculty and has been used in part for faculty development, research, and professional activities.
FGCU also provides support for its faculty to improve and innovate their teaching and thus improve student learning.  The University and College of Education offer numerous technology workshops and programs throughout the year and especially during the summer terms.  College of Education faculty have engaged in on-going cross-cultural workshops and self-paced learning activities as well as monthly brown bag book and topical discussions. As well, in recent years there has been a Teaching, Learning and Assessment Initiative, created and funded by the Provost which has provided a number of workshops, intensive summer experiences, on-going training and monitoring, coaching, speakers, resources, blogs, and materials all aimed to assist faculty to improve their teaching and student learning (http://www.fgcu.edu/TLAI/index.html).  
Appendix 1 D 1 Matrix of Counseling Program Core Faculty Professional Development and Involvements
Appendix I D 2 Core Faculty Resumes
Appendix I D 3 FGCU Teaching, Learning and Assessment Initiative
E. Access to Library and Other Learning Resources

E. Access to learning resources is appropriate for scholarly inquiry, study, and research by program faculty and students.

The University’s library houses in print and electronic form, all critical counseling journals, resource books, manuals, counseling videos, assessment tools, and research resources for a master’s degree in counseling.  As part of the State University System of Florida, FGCU’s library also offers an extensive network for interlibrary loans.  As well, the University supports resources for many programs such as Social Work, Human Services, Health, Education, Leadership, Research, and Measurement which are consistent with those needed by counseling students.  
Periodically faculty identify students whose writing and research skills are challenging their abilities to make adequate progress in their content courses at the graduate level.  Faculty will refer them for additional courses and assistance to the FGCU Writing Center, as appropriate. The FGCU Writing Center assists student writers through free, accessible, learning-based writing consultations. Consultants help writers with brainstorming, formulating a clear thesis, developing their ideas, and revising.  Writing Center sessions are designed to assist writers in improving their ability to revise independently with a goal of helping student writers improve overall skills (rather than merely working on one specific paper) by providing strategies and practice that will help them discover options and make choices they can build on independently. 
Appendix I.E Sample of Library Holdings of Related Journals, Assessment Instruments, and Resources.
F.  Technical Support for Access to Information Systems

F. The institution provides technical support to program faculty and students to ensure access to information systems for learning, teaching, and research.


As noted throughout this self-study report, students and faculty are supported through the Library, technology services, and special grants for research and faculty travel to professional workshops and conferences.  In addition, faculty are allocated $500 annually for professional development activities that support their teaching and research.  The University provides regular course evaluation activities as well as Instructional Design staff and workshops. The department of Web, E-Learning and Publication Services  regularly offers faculty and staff trainings in various technologies including ANGEL Course Management, Microsoft Office Suite, Web Design, Adobe Connect, and Social Media. 
G. Personal Counseling Services Available for Students

G. The institution provides information to students in the program about personal

counseling services provided by professionals other than program faculty and

students.

The University provides a counseling and psychological services center and prevention and wellness services through which all FGCU students may seek an array of counseling and support services.  Students may also be assessed and receive behavioral health care through Student Health Services; specifically through Counseling and Psychological Services (CAPS)and Wellness Services areas; which has recently become an accredited counseling services organization.  There have been numerous times when faculty have assisted students in identifying and accessing on-campus services to meet their needs.

CAPS has a policy in place to make certain that Counseling graduate students receive counseling services from staff rather than other graduate student interns from the Counseling Program. 
Appendix I G Personal Counseling, Health and Wellness Services Available for Students
H. Settings for Individual Counseling 

H. A counseling instruction environment (on or off campus) is conducive to modeling, demonstration, supervision, and training, and is available and used by the program. Administrative control of the counseling instruction environment ensures adequate and appropriate access by faculty and students. The counseling instruction environment includes all of the following:

1. Settings for individual counseling, with assured privacy and sufficient space for

appropriate equipment.
The counseling program shares individual counseling lab space and interview rooms with the FGCU Counseling and Psychological Services department until the summer of 2012 and has shared in the past with the Social Work program. Also, FGCU provides rooms upon request ranging in size and format adequate for practicing. Since most students complete practicum and internship activities in the field, sites are evaluated for appropriate equipment and space.  
FGCU has built and dedicated two specific classrooms for our programs. One is a larger room (MH205) that seats 40 students includes portable dividers so it can be broken down into smaller meeting spaces for our practicum sessions and to practice, model, and monitor small group counseling sessions. Room MH 203 and 203A are smaller classrooms and group lab space that accommodates group intern supervision session. We also share interview work space with two-way observation glass. In 2012 the counseling program will be experimenting with using digital cameras to record interview practice sessions in these classrooms. Once the pilot has been completed and a procedure has been developed, we will install permanent cameras with automatic recording devices to allow us to perform post interview evaluations and assessments.  

2. Settings for small-group work, with assured privacy and sufficient space for

appropriate equipment.

The counseling program shared counseling lab and group counseling lab space with the FGCU Counseling and Psychological Services department until the summer of 2012 and has shared in the past with the Social Work program. Also, FGCU provides rooms upon request ranging in size and format adequate for practicing.
FGCU has built and dedicated two specific classrooms for our programs. One is a larger room (MH205) that seats 40 students includes portable dividers so it can be broken down into smaller meeting spaces for our practicum sessions and to practice, model, and monitor small group counseling sessions. Room MH 203 and 203A are smaller classrooms and group lab space that accommodates group intern supervision session. We also share interview work space with two-way observation glass. In 2012 the counseling program will be experimenting with using digital cameras to record interview practice sessions in these classrooms. Once the pilot has been completed and a procedure has been developed, we will install permanent cameras with automatic recording devices to allow us to perform post interview evaluations and assessments.  

 Since most students complete practicum and internship activities in the field, sites are evaluated for appropriate equipment and space. An analysis in Appendix IH indicates that almost half of the counseling course sections are placed in either MH 203 or 205 over the last six years depending upon class size and instructional needs. 
3. Necessary and appropriate technologies and other observational capabilities that assist learning.

The counseling program fully uses a range of technologies to assist learning including tools that facilitate communication, collaboration, delivery, and information retrieval. Tools include although are not limited to Skype, ANGEL, Google Docs, Video recording, DVD-ROM, digital recording, Yousendit.com, DropBox, Univerity provided dedicated server space, Microsoft Office Suite, self-advancing narrated PowerPoints, online synchronous and asynchronous discussions, electronic full text journals, digital accountability results reports. 
The counseling programs also use technology to manage its program and student services.  The program is piloting the use of the Field Placement Module in LiveText during the Fall of 2012 and are expecting transition to more automated and interactive placement procedures by the Fall of 2013.  As well, the counseling program has designed and implemented a student tracking database in ACCESS in anticipation of pilot testing a new degree tracking and progress system that the programs will be pilot testing for the University later in the academic year.  

All stored student data as well as client information transmitted through learning systems and file transfer protocols are protected by passwords and/or transmitted using HIPPA compliant procedures to meet the highest privacy standards and regulations.
Appendix I H Table of Counseling Program Usage, MH 203 and 205 Since 2007
4. Procedures that ensure that the client’s confidentiality and legal rights are

protected.

The counseling program uses a full range of informed consent for counseling and supervision and transfer confidential data over HIPPA compliant media and/or web-based transfer protocols. Students do not use identifying information on their recordings and in some cases submit their work using password protected files.  All students also work with field sites to integrate into site procedures and protocols.
I. School and Mental Health Counseling Programs

I. Entry-level degree programs in Career Counseling, School Counseling, and Student Affairs and College Counseling are comprised of approved graduate-level study with a minimum of 48 semester credit hours or 72 quarter credit hours required of all students. Entry-level degree programs in Addiction Counseling and in Marriage, Couple, and Family Counseling are comprised of approved graduate-level study with a minimum of 60 semester credit hours or 90 quarter credit hours required of all students. Beginning July 1, 2009, all applicant programs in Clinical Mental Health Counseling must require a minimum of 54 semester credit hours or 81 quarter credit hours for all students. As of July 1, 2013, all applicant programs in Clinical Mental Health Counseling must require a minimum of 60 semester credit hours or 90 quarter credit hours for all students.

The M.Ed. in School Counseling Program requires 48 semester credit hours (an additional 9 credit hours are required for the M.A. to total 57 credits) and the Mental Health Counseling Program (name change is in process to Clinical Mental Health Counseling) requires 60 semester credit hours.  The programs require at least two years of graduate school enrollment, with most students taking three years (including summers) to complete the program.  The Faculty in the Counselor Education program encourages the students to join and participate in professional organizations, and attend and present at conferences, seminars, and workshops to promote professional and personal growth and development.  Students participate in small group activities for at least ten hours as part of the course requirement for the Group Counseling courses (MHS 6500 and 6530) and Advanced Practicum (MHS 6805).
J. Recruitment 
J. The counselor education academic unit has made systematic efforts to attract, enroll, and retain a diverse group of students and to create and support an inclusive learning community.
The FGCU Counseling Program values diversity and aspires to broaden its student population and student experience to include persons representative of diverse groups.  Review of seven years of data below indicates that an increasing number of males and people of color have been entering the counseling program through 2012.
Current Objectives:


A. Examine historical data regarding application, admission, retention, attrition, and graduation rates of students from diverse backgrounds.

B. Develop and deliver a survey of withdrawn students to identify reasons for withdrawal by underrepresented populations.

C. Meet with Graduate Admissions Office representatives to understand the institution’s mission and focus with regard to recruitment of underserved groups.

D. Create an action plan for the counseling programs that fits within the larger institutions mission and goals for recruitment.

E. Survey current students and alumni representing diverse groups in order to understand their experiences and the factors that support persistence in the program.

F. Using the information gathered in the above items, develop a long-term recruitment program, which will reach out to traditionally under-represented groups and encourage students who can succeed to enroll in the program.

G. Identify offices on campus that offer services to support the success of a diverse student body and create liaisons with those offices.

H. Develop a program to retain diverse students that utilizes the services already available on campus and supplements those services with specialized support necessary for graduate students in counseling. 
I. Engage in outreach and special projects with local school districts (for example, a collaborative venture is developing with the Superintendent’s staff in Lee County) to target and support students of color and with linguistic diversity to become counselors. 

A number of strategies are in process and several have been implemented to achieve the represented objective.  As examples, 

•
faculty distribute information about low interest loans, 

•
help school counseling students become more aware of available forgivable loans, 

•
encourage students to apply for available tuition waivers and assistantships, 

•
routinely refer students to on-campus academic and personal support resources (writing center, Health Center, Counseling and Psychological Services (CAPS) center, and career services, disability accommodation services),  

•
include information about campus resources in the program handbook, 

•
conduct student reviews of all students every term, 

•
every term faculty meet with students who are struggling and they receive mentoring and support, 

•
faculty design courses and follow standards that  allow multiple methods of assessment,  

•
all students are assigned advisors; as a group, the faculty review and approve internship field experience applications, 

•
individual internship supervision is designed to target and improve student performance,

•
distributed program information to broad community resources and locations,

•
written special editorials and expert interviews for local newspapers 

•
participated in local radio and television interviews 

•
provide public service announcements 

•
routinely email all feeder undergraduate students (psychology, education, human services, criminal justice) concerning all upcoming orientation and program activities
· Collaborate with on-campus public radio (WGCU,) a local PBS affiliate, and fund drive and prime-time ads/spots that promote the counseling program. 
The faculty is committed to retaining students as well as recruiting them.  Counseling program faculty work to create a climate that embraces diversity through classroom experiences, didactic instruction, reflective work, and modeling.  The faculty use internship opportunities to expose current students to diverse clientele, and to place underrepresented students in settings that particularly value diversity.  Instruction is offered in a manner that accommodates a variety of learning needs and styles in course design and assessment.  Individual student progress is continually monitored and reviewed by faculty during planned faculty meetings.  
The faculty will continue to pursue our objectives to build a focused agenda for recruitment and retention of a diverse student body.

FGCU COUNSELING DEMOGRAPHICS BY ENROLLMENT YEAR AND PROGRAM 2005-2012

	 
	2005
	
	2006
	
	2007
	
	2008
	
	2009
	
	2010
	
	2011
	
	2012
	

	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	

	Mental Health
	33
	
	38
	
	38
	
	37
	
	47
	
	43
	
	74
	
	74
	

	Male
	3
	9%
	4
	11%
	4
	11%
	6
	16%
	7
	15%
	8
	19%
	14
	19%
	13
	17%

	Female
	30
	91%
	34
	90%
	34
	90%
	31
	84%
	40
	85%
	35
	81%
	60
	81%
	61
	82%

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	White
	32
	97%
	36
	95%
	36
	95%
	34
	92%
	43
	92%
	39
	91%
	59
	80%
	58
	78%

	Black
	
	
	
	
	
	
	
	
	1
	2%
	1
	2%
	4
	5%
	4
	5%

	Hispanic
	1
	3%
	2
	5%
	2
	5%
	3
	8%
	2
	4%
	3
	7%
	9
	12%
	8
	11%

	Asian/PI
	
	
	
	
	
	
	
	
	
	
	
	
	1
	1%
	1
	1%

	Amer. In.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	1
	1%

	X
	
	
	
	
	
	
	
	
	1
	2%
	
	
	
	
	2
	3%

	 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	School Counseling
	20
	
	21
	
	20
	
	27
	
	34
	
	39
	
	42
	
	43
	

	Male
	5
	25%
	3
	14%
	1
	5%
	2
	7%
	2
	6%
	2
	5%
	6
	14%
	7
	16%

	Female
	15
	75%
	18
	86%
	19
	95%
	25
	93%
	32
	94%
	37
	95%
	36
	86%
	36
	84%

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	White
	15
	75%
	16
	76%
	16
	80%
	24
	89%
	32
	94%
	36
	92%
	32
	76%
	35
	81%

	Black
	
	
	1
	5%
	1
	5%
	
	
	
	
	1
	3%
	2
	5%
	
	

	Hispanic
	3
	15%
	3
	14%
	2
	10%
	3
	11%
	2
	6%
	2
	5%
	4
	10%
	1
	2%

	Asian/PI
	1
	5%
	
	
	
	
	
	
	
	
	
	
	1
	2%
	
	

	Amer. In.
	
	
	
	
	
	
	
	
	
	
	
	
	1
	2%
	
	

	X
	1
	5%
	1
	5%
	1
	5%
	
	
	
	
	
	
	2
	5%
	8
	19%


	 
	2005
	
	2006
	
	2007
	
	2008
	
	2009
	
	2010
	
	2011
	
	2012
	

	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	
	N enrolled
	

	Total Both Programs
	53
	
	59
	
	58
	
	64
	
	81
	
	82
	
	116
	
	117
	

	 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Male
	8
	15%
	7
	12%
	5
	9%
	8
	13%
	9
	11%
	10
	12%
	20
	12%
	20
	17%

	Female
	45
	85%
	52
	90%
	53
	91%
	56
	88%
	72
	89%
	72
	88%
	96
	83%
	97
	83%

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	White
	47
	89%
	52
	88%
	52
	90%
	58
	91%
	65
	80%
	75
	92%
	91
	78%
	93
	80%

	Black
	
	
	1
	2%
	1
	2%
	
	
	1
	1%
	2
	2%
	6
	5%
	4
	3%

	Hispanic
	4
	8%
	5
	9%
	4
	7%
	6
	9%
	4
	5%
	5
	6%
	13
	11%
	9
	8%

	Asian/PI
	1
	2%
	
	
	
	
	
	
	
	
	
	
	5
	4%
	1
	1%

	Amer. In.
	
	
	
	
	
	
	
	
	
	
	
	
	1
	1%
	1
	1%

	X
	1
	2%
	1
	2%
	1
	2%
	
	
	
	
	
	
	1
	1%
	2
	2%

	 
	
	
	
	
	
	
	
	
	
	
	
	
	2
	2%
	8
	7%


See Appendix I. J. Table of FGCU Counseling Demographics by Year of Enrollment since 2005
K. Admissions Decisions

K. Admission decision recommendations are made by the academic unit’s selection committee and include consideration of the following:

1. Each applicant’s potential success in forming effective and culturally relevant interpersonal relationships in individual and small-group contexts.

2. Each applicant’s aptitude for graduate-level study.

3. Each applicant’s career goals and their relevance to the program.
A designated sub-committee of the faculty meet to interview and discuss student applicants each term.  More recently, the program limits the number of admitted students to each cohort. This is being accomplished to ensure that there are sufficient appropriate placements in the programs several field experiences, among other reasons.  
The process includes allowing applications to be reviewed as batches so that the strongest candidates are selected from among those who meet the basic requirements after interviews have been conducted.  In order to maximize admitting students with the best academic and professional potential a variety of factors are taken into consideration.  Students must exceed the minimum quantitative entry requirements set by FGCU (a combination of test scores and prior academic performance) and demonstrate ability to perform satisfactorily in graduate studies based in part on a writing sample/essay and letters of recommendation.  Interview results concerning student interest and understanding of the profession, their ability to incorporate an academic program of study into their personal and work lives, and the student’s emotional stability and maturity inform the composite profile of program applicants.  
An admissions committee meets to review the applicants, rank-orders their admissions preference, and admits those students in the top 30 to each cohort; reserving the remaining qualified students for a waiting list.  Students from the waiting list are contacted and admitted when accepted students do not accept the program’s invitation to register or when they withdraw prior to the beginning of the cohort’s first term.        
L. The Academic Unit 
THE ACADEMIC UNIT

L. Before or at the beginning of the first term of enrollment in the academic unit, the following should occur for all new students:

1. A new student orientation is conducted.

2. A student handbook is disseminated that includes the following:

a. mission statement of the academic unit and program objectives;

b. information about appropriate professional organizations, opportunities for professional involvement, and activities potentially appropriate for students;

c. written endorsement policy explaining the procedures for recommending students for credentialing and employment; 
d. student retention policy explaining procedures for student remediation and/or dismissal from the program; and

e. academic appeal policy.

Students are oriented at several points during their first semester. During their initial admission interview, students complete their proposed program of study. The University provides new student orientation before their first semester. The Counseling Program conducts an intensive orientation about the program, student handbooks, website addresses, and other printed materials needed during the first month of each Fall (Mental Health Counseling Students) and Spring (School Counseling Students) semesters. Advisors are available to students prior to and during enrollment for advising, mentoring and to answer questions.  

The Counseling Student Handbook provides information concerning the program, its faculty, University connections as well as policies and procedures required for successful completion of degree requirements.  A Graduate Internship Candidate and Site Supervisor’s Manual (known hereafter as “Field Experience Manual”)  is also provided to students in a web-based format. As well, the College of Education and its programs have a variety of web-based and print resources routinely used to disseminate program and policy information.  

Academic appeals are handled, as specified in the College’s and University’s policies by first working with a faculty member in question, the program if it is a program issue, and then through a specified appeal process that includes the Chair, Appeals committee and Dean (see http://coe.fgcu.edu/certificates/files/appeals-policy.pdf). Furthermore, students are held to the Student Code of Conduct for the University (see http://studentservices.fgcu.edu/Files/FGCU_Student_Code_of_Conduct.pdf).
Students are retained according to University, College, and program standards that concern grade point average overall and grades earned in critical prerequisite courses, and adherence to the University Code of Conduct.  All students are reviewed each term for progress or concerns.  Individual student issues may be brought forward by faculty during any program faculty meeting during a standing agenda item for student review.  All student reviews include progress to appropriate professional development of skills, knowledge, and dispositions as well as pass all prerequisite cohort courses with a B or higher (or Satisfactory for field experience courses) to move forward into subsequent field experiences .

When warranted, remediation is considered the prerogative of individual faculty and by the faculty as a whole when warranted.  It is up to individual faculty to determine a student’s readiness to pass content and clinical courses with the required B or greater grade or Satisfactory.  Each term, students whose grades fall below a B in an individual course or in their overall grade point averages are referred to the program advisor for consultation.

Procedures for endorsements, recommendations, and credentialing are incorporated into program requirements and critical field experience sections.  To be certified to graduate, all students must pass all coursework and complete all clinical field experiences with passing grades as well as pass the program culminating experience [Counselor Preparation Comprehensive Examination (CPCE)].
In the school counseling program all students must document that they have passed all required subsections of the Florida Teacher Competency Exam before being recommended for graduation.  Students in the mental health counseling program are provided with letters that verify their clinical experience for application for registered intern status in Florida or other state licensing boards upon request.   

Information about professional organizations is provided on faculty websites and as part of several courses in the program; notably introduction to the specialty area courses, legal and ethical issues courses, field experience courses and culminating seminars in professional development.

Students receive program and professional information at Orientation, with prospective student information and through course emails.  Information is also disseminated through program handbooks/manuals.  Each student is assigned an email address upon registration and faculty routinely use individual and course distribution lists for email communication.

The Student Handbook contains many relevant sections as noted in the Table of Contents in Appendix I.L.1. 

Appendix I.L 1. Student Handbook Table of Contents
Appendix I.L 2 a New Student Orientation Presentation
Appendix I L 2 b Sample Counseling orientation sign in 9-9-08
Appendix I L 3 a University Student Guidebook Sections on Grade Appeals and Ombudsman 
Appendix I L 3 b  University Student Guidebook - Student Code of Conduct Review Process and Student Grievance Procedures
Appendix I L 4. College of Education Appeal Procedure
Appendix I L 5. 2011-2012 Meeting Minutes 

Appendix I L 6. a Procedures for Endorsement 
Appendix I L 6 b School Counseling Candidate Data Collection and Review Process
Appendix I L 7 Sample Letter for Mental Health Candidates
Appendix I L 8 Counseling Field Experience Manual
The FGCU Student Guidebook can be found at website
http://studentservices.fgcu.edu/StudentConduct/guidebook.html
M. Delivery of credit hours by core and noncore faculty 
M. For any calendar year, the number of credit hours delivered by noncore faculty must not exceed the number of credit hours delivered by core faculty.

With the exception of  short time during academic year 2009-2010, Core Faculty credit hours have continually exceeded those delivered by noncore faculty.  A brief anomaly occurred two years ago when a core faculty member was unexpectedly placed on administrative leave in the middle of the term when another Core Faculty member was on sabbatical. A third Core Faculty member was out of the unit as an Associate Dean. When she did teach in the program, however, her load is properly reflected as being Core Faculty in the ratio. A national search was begun during the term immediately following that semester. In the meantime, the university hired into the Core Faculty a retired chair from the University of West Virginia, a CACREP accredited university and whose textbook we often use in one of our courses. He was hired on a visiting line and assumed the role of program leader until we could hire a full time Core Faculty member. That anomaly has been rectified over time and it appears we have now returned to full compliance.
In addition, to existing full time core faculty and beginning with the fall semester of 2012, our Clinical Coordinator is instructing some sections of internships on an overload basis as needed.  The SCH production properly reflects this addition.
Table - FGCU Counseling Program Calculated Headcount, Credit Hour Production Comparison: Core to Non-Core Faculty
	 
	Course Hours
-Core
	Student Credit Hours 
(SCH)
	Course Hours
 - Non Core
	Student Credit Hours 
(SCH)

	2007-fal
	32
	227
	11
	113

	2008-spr
	36
	369
	10
	66

	2008-Sum
	15
	162
	5
	27

	2008-fal
	27
	323
	9
	63

	2009-Spr
	47
	398
	2
	62

	2009-sum
	11
	217
	6
	120

	2009-fal
	18
	255
	14
	238

	2010-spr
	30
	304
	17
	322

	2010-sum
	12
	247
	9
	165

	2010-fal
	26
	451
	16
	283

	2011-spr
	32
	653
	17
	270

	2011-sum
	10
	194
	14
	78

	2011-fal
	25
	452
	19
	151

	2012-spr
	33
	535
	19
	180

	2012-sum
	15
	212
	18
	289

	2012-fal
	36
	566
	3
	27


                                405 (-------Total Course Hours-------( 189
N. Faculty to Student Ratio

N. Institutional data reflect that the ratio of full-time equivalent (FTE) students to FTE faculty should not exceed 10:1.

Background/Summary


A review of non-duplicated degree-seeking student headcounts over the past five academic years indicates a range of the number students enrolled from 68 to a current 116 with an average enrollment of 87 over the five year period. Currently, there are 4 full-time core counseling program faculty members and one half-time clinical coordinator.
Calculation of Full-Time students to Full Time Equivalent Faculty
The FTE ratios in the table below reflect institutional data prepared by Office of Planning and Institutional Performance (PIP), which is the focal point for FGCU’s institutional effectiveness efforts and accreditation. The calculated figure is based on the program’s portion of what is submitted overall each fall to the Integrated Postsecondary Education Data System (IPEDS) and the Common Data Set (CDS) –a set of standards and definitions of data items for a system of interrelated surveys conducted annually by the U.S. Department’s National Center for Education Statistics (NCES). Florida Gulf Coast University compares itself to seventy-eight member institutions and to nine so-called ‘Aspirational Peers’. 
The calculation of the numerator for the FTE ratio is straight-forward. The IPEDS standard is that what constitutes a ‘full time’ student is equal to 32 annualized credit hours. The resulting ‘full time student’ equivalency is the sum of full time students plus .3 equivalently calculated part time students.  
The denominator is calculated in the similarly. It equals the sum of fulltime faculty in the program, plus .3 part time faculty. As reported to IPEDS the full time equivalency for the denominator for this calculation derived by counting the total number of non-cross-listed course sections for the same reporting period, divided by the number of full time faculty, plus .3 part time. 


The resulting calculation can be found in the table below. FGCU consistently rates highly favorable in this comparison to its peer institutions both in the IPEDS group and for the State University System (SUS).  


Table - FGCU Counseling Program Calculated Faculty to Student Ratio 
	 
	Equivalent FT Students
	#Sections
	Faculty Equivalency
	Stu/Faculty Ratio

	2007
	23.00
	11
	3.66
	6.28

	2008
	27.00
	12
	4.00
	6.75

	2009
	34.60
	11
	3.66
	9.45

	2010
	45.30
	15
	5.00
	9.06

	2011
	40.67
	17
	5.66
	7.19

	2012
	36.00
	14
	4.66
	7.73


History of Our Graduates 

Since 1999, there have been 110 graduates in the School Counseling and 118 graduates in the Mental Health Counseling programs. In the past eight years since initial CACREP accreditation FGCU has added 131 school and mental health counselors to the profession. Most students graduating in 1997 through spring of 1999 were completing graduation requirements from the University of South Florida, the university out of which FGCU grew. 
Program History of Graduates Per Year By Program 2007-2012

	Term
	School Counseling
	Mental Health Counseling 
	Total Counseling Degrees

	Academic year
	MED Certification Eligible on Entry
	 MA

Non-educator on Entry


	Total SC
	MA
	

	2005
	5
	1
	6
	4
	10

	2006
	5
	3
	8
	9
	17

	2007
	2
	2
	4
	7
	11

	2008
	3
	5
	8
	9
	17

	2009
	2
	3
	5
	11
	16

	2010
	3
	4
	7
	7
	14

	2011
	5
	6
	11
	6
	17

	2012
	2
	11
	13
	16
	29

	Total Eight Year Degree Production
	27
	35
	62
	69
	131


O. Advising
O. Students have an assigned faculty advisor at all times during enrollment in the

program. Students, with their faculty advisor, develop a planned program of study

within the first 12 months of graduate study.

Procedures for Responding to Students

Students are assigned to advisors for pre-enrollment and enrollment advisement and many will self-select faculty from whom to seek information and mentoring.  Student inquiries are handled by program faculty or program coordinators as assigned or as called or emailed.  Students who make inquiries are also referred to or provided with written information (brochures and handbooks) as well as web-based information about FGCU, the College of Education and the Counseling Program.
Student progress is continually monitored by program faculty at regular meetings as well as reviewed each summer to identify students who are out of sequence without faculty approval or revised plans of study.
Appendix I L 9  Counseling Student Handbook
Appendix I O Web-Based Information about Programs
(See http://coe.fgcu.edu/mentalhealthma/index.asp
See http://coe.fgcu.edu/schoolcounselingma/index.asp)
Faculty Advising

Upon admission students are assigned an advisor based on the first letter of their last name.  Students complete programs of study with their advisors during their first term of enrollment if not completed during the individual interview; often in conjunction with orientation.  The program does not have course prerequisites or major prerequisites for beginning students and there are no electives available.  The program of study is signed by both student and faculty, placed in a student’s file and students are given a copy of the signed program of study.  The program of study also notifies students of specialized requirements for liability insurance and of familiarity with Codes of Ethics.  Students who have completed graduate courses at FGCU or at other Universities provide syllabi and other documentation for faculty evaluation of credit toward transfer, advanced standing, course substitution, or course waivers.  These are approved, signed, and placed in student files according to University policy and procedure.

When students find themselves out of sequence with their cohort, they are required to update their plan of study by meeting with an advisor and developing a proposal for how they plan to complete program requirements including a timeline for the completion of program requirements.  Once approved, program plans of study are then updated and filed.  All student progress is reviewed each summer to identify if any students are out of compliance with their approved plans of study.
What follows are copies of the most current programs of study for school and mental health counselors.  
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P. Student Assessment

P. The program faculty conducts a systematic developmental assessment of each student’s progress throughout the program, including consideration of the student’s academic performance, professional development, and personal development. Consistent with established institutional due process policy and the American Counseling Association’s (ACA) code of ethics and other relevant codes of ethics and standards of practice, if evaluations indicate that a student is not appropriate for the program, faculty members help facilitate the student’s transition out of the program and, if possible, into a more appropriate area of study.

Since its inception, the Counseling program has, and will continue to, respond to a dynamic and ever-changing world. There are hosts of ways in which we have attempted to be dynamic and responsive. Counseling program faculty take their role of “gatekeeper” very seriously. We are aware that we are both ethically and legally responsible for our students as they work with often vulnerable human beings. In order to facilitate communication and provide timely, useful, thorough and meaningful feedback to trainees, program faculty conduct developmental, systematic assessments of each student in the program on a semester basis. These student review meetings are highly valued and beneficial; all faculty are present during these meetings. 

As with most Counseling programs, program faculty can most readily assess academic and professional behaviors, although the individual student’s dispositions are typically most salient features of effective counselor ability. Students in need of extra support and/or a remediation plan are informed as soon as possible. The faculty reviews student performance every semester regarding academic progress, counseling skills, and professional and personal dispositions.  The purpose of the student review meeting is to monitor academic and professional progress. 
When necessary, the faculty meets with students to devise plans for remediation or intervention to accommodate differences in the ways that students meet program requirements.  The student progress review may have a number of remedial steps to support student progress and retention in the program. There is a range of possible outcomes including conditional continuation in the program, delay of program completion, or termination from the program. In all cases, the faculty works with students to provide support during the transition process. The protocol is spelled out in the Graduate Student Manual and the FGCU catalog.  Students are advised of these procedures during their orientation at the beginning of their program. 

Students in need of a plan of development are directed to meet with program faculty (most often the student’s advisor and at least one other faculty member) in order to develop a plan for improvement. This process is designed to provide students with support and encouragement with the primary objective to assist students in being successful.  

On a routine basis, in addition to student review meetings, a standing agenda item for counseling faculty meetings concerns any student issues that faculty bring forward.  In this way, faculty can collaborate to provide early identification, remediation, and referral for students who are showing indications of academic or other problems that will affect performance and/or progress.  The results of student review meetings as well as individual student issues that were raised during regular faculty meetings are documented in meeting minutes and through individual emails sent to students.   Each email is filed individually with each student’s record.
Students with disabilities that impact learning performance are advised to follow the established university procedures published in the FGCU Student Catalog and course syllabi. As well, students who have language or other barriers to graduate school success are referred to the University’s Writing Center or other community resources to help improve their spoken and written language competencies.

Appendix I P Sample Letter from Performance Review

Q. and R. Practicum/Internship Supervision Ratios

Q. The practicum and internship experiences are tutorial forms of instruction; therefore, when individual and/or triadic supervision is provided by program faculty, the ratio of six students to one faculty member is considered equivalent to the teaching of one 3-semester-hour course. Such a ratio is considered maximum per course.

R. Group supervision for practicum and internship should not exceed 12 students.

	Semester/Year
	CACREP Standard: Maximum enrollment Practicum/
Internship
	Practicum Enrollment/No. of Sections at/under ratio
	No. in Sections/
Core Faculty/ Course Assistants
	Advanced Practicum Enrollment/No. of Sections at/ under ratio
	No. in Sections/
Core Faculty/ Course Assistants
	Max

Internship Enrollment/
No. of Sections at/ under ratio
	No. of Sections/
Core Faculty or Course Assistants
	Total % age sections in compliance

	Fall 2007
	6/10
	
	
	
	
	11/4
	5/5
	80%

	Spring 2008
	6/10
	27/3
	1/1 Core Faculty with 3 course assistants
	
	
	11/2
	3/3
	83%

	Summer 2008
	6/10
	
	
	27/1
	10
	10/1
	1/1
	100%

	Fall 2008
	6/10
	
	
	
	
	9/4
	4/3
	100%

	Spring 2009
	6/10
	31/3
	4/1 adjunct with 3 assistants
	
	
	11/2
	3/3
	80%

	Summer 2009
	6/10
	
	
	23/1
	1/11
	11/0
	1/1
	50%

	Fall 2009
	6/12
	
	
	
	
	8/4
	4/2
	100%

	Spring 2010
	6/12
	37/5
	4/1 adjunct and three assistants
	
	
	10/3
	3/2 core faculty and 1 adjunct
	43%

	Summer 2010
	6/12
	
	2/ 2 Core Faculty and 3 course assistants
	35/9
	1/ 2 core faculty and 7 assistants
	7/1
	1/1 core faculty
	100%

	Fall 2010
	6/12
	
	
	
	
	11/4
	5/3 Core Faculty; 2 adjunct and 1 course assistant
	100%

	Spring 2011
	6/12
	34/5
	4/ 2 Non-Core and 4 assistants
	34/6
	
	9/4
	4/3 Core faculty and 1 course assistant
	100%

	Summer 2011
	6/12
	33
	2/2 Core Faculty and 6 assistants
	33/8
	5/5
	12/8
	
	100%

	Spring 2012
	6/12
	34/2 Non-Core Faculty and 5 course assistants
	34/7
	
	
	12/7
	8/4 Core Faculty and 3 Non-Core Faculty
	100%

	Summer 2012
	6/12
	28/1 Core Faculty and 1 Non-Core Faculty and 14 assistants
	2/1 Core Faculty and 1 Non-Core Faculty and 14 assistants
	28/14
	16/16
	7/2
	2 sections/
2 Non-Core Faculty (each supervising 7 course assistants)
	100%


S. Liability Insurance Requirements
S. Programs provide evidence that students are covered by professional liability insurance while enrolled or participating in practicum, internship, or other field experiences.

During practicum and advanced practicum, students receive regular formative feedback, assessment, and evaluation by program faculty and/or supervised course assistants/interns culminating in a final summative evaluation at the conclusion of the semester/practicum. Students are advised to procure liability insurance during the first practicum and are required to have liability insurance prior to embarking on advanced practicum and/or internship experiences.  These are documented in their permanent program files each semester.
Appendix I S 1 Syllabi and sample file cover sheets that document liability insurance requirements for field experiences.
Appendix I S 2 Student Folder Content Checklist 

Appendix I S 3 Folder containing Field Experience Syllabi with Liability Requirement Highlighted


T. Graduate Assistantships
T. Opportunities for graduate assistantships for program students are commensurate with graduate assistantship opportunities in other clinical training programs in the institution.

Graduate assistantships are available in two forms to counseling graduate students.  These occur in the forms of tuition waivers and graduate work study assistance to the College.  Counseling students have benefited from both waivers and paid student employment since the University’s opening in 1997 with many working for the College of Education as well as other units throughout the University.  Over the years, most of the available year-long paid internships at the University’s counseling center have been awarded to third year mental health counseling students.  Several of these students have been offered employment in the University’s advising and student services areas during and after completion of their degrees.

Counseling students have applied for and received a large proportion of the tuition waiver and graduate assistantship funding available to College of Education graduate programs.  Over the past 8 years they have received an average 70% of the available funding.  In fact, since many College graduate students often work on a full-time basis in schools as teachers and are not available for work study assignments, or due to the nature of the counseling major and requirements for student services jobs, many counseling students who are not fully employed have been available for work on campus in the College of Education and other offices.   

Information about financial assistance is available to students through the Financial Aid Office, the University Catalog, and the FGCU website as well as from faculty during advisement. As well, when individual financial aid opportunities become available, students are notified in classes and through email of these opportunities.

Appendix I T.  Report on Graduate and Tuition Assistance
U. Faculty And Staff
U. The academic unit has made systematic efforts to recruit, employ, and retain a diverse faculty.

Diverse Faculty Recruitment

The Counselor Education Program has made a systematic and long-term effort to attract and retain faculty from different ethnic, racial, gender, and personal backgrounds representative of the diversity among people in society. This is consistent with FGCU and College diversity recruitment plans and efforts. Our current four full-time faculty include one male and three females from diverse ages, and religious/cultural backgrounds.  An additional half time faculty member who serves as clinical coordinator was added after an open search process and is female.  These breakdowns are reflective of both school and mental health counseling profession demographics and those of our students. All efforts were made to advertise and recruit a pool of qualified applicants from diverse and varied experiential and personal backgrounds.  Faculty recruitment policy including University Equity and Equal Opportunities Policies and Procedures and the FGCU Diversity policy may be found on the FGCU website under Human Resources.   

Appendix I U FGCU Faculty Recruitment Policies

V. Faculty Teaching Loads
V. The teaching loads of program faculty members are consistent with those of the institution's other graduate level units that require intensive supervision as an integral part of professional preparation, and incorporate time for supervising student research using formulae consistent with institutional policies and practices.

Faculty teaching loads at FGCU are set at a minimum of 12 credits per fall and spring term. This has generally been interpreted to mean 3, 3 credit courses (or their equivalent to 75%) plus assignments in service and research per regular term (an additional 25%). Funds have been available for interested faculty members to teach one course (.4 FTE) during the summer sessions. Individual faculty negotiate their research, teaching, and service assignments each year with the Chair as part of Professional Development Planning.  Previously, the program leader was provided one course release for administering the program in either the fall or spring terms. Starting in 2012-13, all college Program Leaders will be compensated with a $2000 stipend. As well, faculty who have significant grants or contracts or other University assignments (Union leadership or Senate) have negotiated releases from their teaching assignments. During summers the Program Leader assumes administrative responsibilities per CACREP requirements. Starting in the summer of 2013, all College of Education program leaders will be provided a $500 as an additional stipend for their summer work. In the prior three years, when the Associate Dean for Graduate Studies was assigned to be a Core Faculty member during the summer term in addition to assuming coordination and administration duties.
Note: Internships are assigned to faculty at a rate of up to twelve students per equivalent to a 3 credit course assignment.  These are calculated regardless of the number of credits the particular internship carries for the student’s registration.

See Appendix I V Faculty Activity Reports
W. Faculty Resources

W. The academic unit has faculty resources of appropriate quality and sufficiency to achieve its mission and objectives. The academic unit has an identifiable core faculty who meet the following requirements:

1. Number at least three persons whose full-time academic appointments are in counselor education.

2. Have earned doctoral degrees in counselor education and supervision, preferably from a CACREP-accredited program, or have been employed as full-time faculty members in a counselor education program for a minimum of one full academic year before July 1, 2013.

3. Have relevant preparation and experience in the assigned program area. 
4. Identify with the counseling profession through memberships in professional organizations (i.e., ACA and/or its divisions), and through appropriate certifications and/or licenses pertinent to the profession.

5. Engage in activities of the counseling profession and its professional organizations, including all of the following:

a. development/renewal (e.g., appropriate professional meetings, conventions, workshops, seminars);

b. research and scholarly activity; and 
c. service and advocacy (e.g., program presentations, workshops, consultations, speeches, direct service).

6. Have the authority to determine program curricula within the structure of the institution’s policies and to establish the operational policies and procedures of the program.

Core Faculty

The Counseling program unit has four full-time faculty with doctorates in counseling or closely related fields. They have academic appointments with the primary responsibility for teaching in the counseling programs. They each have the appropriate education and professional experiences to achieve the program’s mission and objectives and have a minimum of ten (10) years of experience as counselor educators with additional experience as counseling professionals. The faculty has appropriate numbers to meet their academic and professional responsibilities. Two faculty members have degrees from CACREP accredited programs, (University of Florida, and University of New Orleans), and one faculty member graduated from a program that has been CACREP accredited since graduation. The faculty identify themselves with the counseling profession by belonging to and taking leadership roles in professional organizations.  All faculty are assigned to classroom and clinical instruction based on their areas of preparation, field and teaching experience, scholarship, and service.  Many maintain certifications and licenses related to their specialty and teaching areas. (See Faculty resumes I. W. 1).
Classroom and clinical instruction is provided by full-time Core Faculty members and part-time faculty members who demonstrate appropriate knowledge, skills, and clinical experiences for the content area of assignment. The clinical and academic training for teaching the assigned courses is documented in the curriculum vitae of the faculty.

The Core Counseling Faculty (currently Drs. Finn, Isaacs, Kastberg, Sabella and Ms. Nehamkin) meet at regularly scheduled meetings throughout the academic year to 

· Review student admissions issues

· Review and determine program policy

· Review and discuss student progress and retention

· Review and approve internship applications

· Determine program tasks and develop a work plan to accomplish those tasks

· Review and revise curriculum

· Review and approve decisions regarding student issues pertaining to admissions, advanced standing, and exceptions

· Review and approve student performance on culminating experience (exam).

· Prepare documentation for program review and accreditation

During the previous five-year period (from 2007-2012) the core faculty has engaged in activities with the ACA or affiliate organizations on the national, regional, and/or state level. A summary of the professional participation of the core faculty is found in the Appendix I D 1.  Many are active in local (school and mental health associations), state (Florida School Counseling Association) and national (American Counseling Association and as the American School Counseling Association.)    

Faculty Professional Activities

All counseling program faculty are active in the field and have been engaged in research and scholarly activity, attended or made presentations at conferences, conventions, workshops, seminars, and in-service activities, and provided service.  The extent and breadth of these activities are available for review on faculty resumès and a summarizing spreadsheet.
Note: Every effort is made to fully utilize full-time faculty to act as primary instructors of courses offered by the programs.  Prior to the fall of 2011, adjuncts were hired by the associate deans in charge of scheduling, in the case of the counseling program, the Associate Dean for Graduate Studies who was also a counseling faculty member.  Beginning in the fall of 2011, scheduling and the hiring of adjuncts became part of the department chair job responsibility.   When possible the ratio of adjuncts to university faculty is kept low during each semester to preserve the integrity of the various programs and to maintain faculty productivity.

Appendix I D 1 Professional Degrees and Professional Memberships
Appendix I D 2 Faculty Vitas 
Appendix I V Faculty Activity Reports 
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Appendix I W 2 Folder with Adjunct Faculty Vitas
Appendix I W 3 Core Faculty Scholarship and Service 2009 to present
X. Unit Administrative and Curricular Leadership 

X. The academic unit has clearly defined administrative and curricular leadership that is sufficient for its effective operation. A faculty member may hold more than one of the following positions:

1. A faculty member is clearly designated as the academic unit leader for counselor education who

a. is responsible for the coordination of the counseling program(s);

b. receives inquiries regarding the overall academic unit;

c. makes recommendations regarding the development of and expenditures from the budget;

d. provides or delegates year-round leadership to the operation of the program(s); and

e. has release time from faculty member responsibilities to administer the academic unit.

2. A faculty member or administrator is identified as the practicum and internship coordinator for the academic unit and/or program who

a. is responsible for the coordination of all practicum and internship experiences in each counselor education program for which accreditation is sought;

b. is the person to whom inquiries regarding practicum and internship experiences are referred; and

c. has clearly defined responsibilities.

The academic unit in which the program is housed has clearly defined administrative and curricular leadership. Under a newly revised College of Education Administrative structure (2011-12), the Counseling program falls under the Leadership, Counseling and Educational Technology Department.  Besides master’s degree programs in each of the three department program areas, the department also houses Educational Specialist and doctoral program (Ed.D.) for students pursuing studies in Educational Leadership or Curriculum and Instruction.  The department is led by a Chair and assisted by four program leaders including the Counseling Program Leader who is designated from the Counseling Core Faculty to coordinate both counseling programs. 
Identify Program Chair/leader 

Abbe Finn, Ph.D., is responsible for the coordination of the academic program and receives and responds to inquiries about the program.  General inquiries concerning the unit are addressed to Dr. Finn and include issues of curriculum, scheduling, admission, policies and procedures, catalog copy, program and the like.  Some prospective student inquiries are referred to program faculty based on a self-selected system (seeing faculty as available or with whom they have familiarity) or based on an alphabetically assigned advising system.  Dr. Finn, as program leader, receives all student inquires during the summer and manages the admissions review process throughout the year as well. 
Starting in the spring semester of 2013, the admission application deadline for Mental Health Counseling and the M.A. in School Counseling will be March 15th. This places the admission timetable during a timeframe when the Counseling Faculty are available to review applications. An admission Committee consisting of core faculty will conduct admission interviews in the future. Admission deadline for the M.Ed. in School Counseling candidates will continue to be October 15th.    

The Program Leader is also responsible for assembling data, and writing various assessment reports. These may include the Florida DOE  IPEP for the School Counseling Programs, and the SACS reports for both programs. 

Dr. Finn is assigned 100% to the academic unit that includes teaching all of her courses in the counseling programs. Proposals for spending monies beyond those already allocated to the unit for its operation are made through the Chair and/or Dean.

Dr. Finn received one three credit course release in either the fall or spring semester and a modest stipend in the summer for coordinating the counseling programs until the Fall of 2012.  In the fall of 2012, all college of Education Program leaders receive a $2000 annual stipend (including summers if they elect to) for program leadership. She has year-round leadership responsibilities for the operation of the program.  A summer stipend has been allocated to her for program leadership during the summer that may include advising students, answering inquiries, managing scheduling, and addressing student or program issues as they occur.  All faculty are offered summer teaching assignments as consistent with the unit.

Beth Nehamkin, M. Ed. is identified as the clinical coordinator of the Counseling Program; she is employed on a half time basis.  Ms. Nehamkin coordinates clinical experiences and has experiences in that area from work in the field over the last 30 years in both schools and mental health agencies.  Ms. Nehamkin fields the inquiries regarding clinical experiences.    

From the FGCU, College of Education, Field Experience Manual 

The Internship Coordinator:

1. Acts as the primary liaison among students, faculty, and internship site personnel. 

2. Coordinates the application review and approval process.

3. Coordinates with sites regarding the numbers of students to be placed at each site and with each supervisor. 

4. Maintains appropriate contacts throughout the process with student, advisor, and university and site supervisors. 

5. Consults as needed with site and university supervisors regarding problems with the student’s placement and performance.

6. Coordinates site supervisor training.

7. Takes responsibility for helping students secure a site.

8. Works as a liaison between the counseling program, the faculty supervisor, the student, and the internship site should problems arise. 

9. Is responsible for maintaining comprehensive student internship files in an organized and easily accessible manner. 

10. Visits and reviews potentially new sites for approval as an internship site. 

11. Ensures that school counseling site supervisors receive FGCU fee waivers when applicable. 

Ms. Nehamkin, as field experience coordinator also serves as a liaison with community agencies and schools for the program.

Appendix I L 5  Meeting Minutes 
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Y. Noncore faculty

Y. The academic unit may employ noncore faculty (e.g., adjunct, affiliate, clinical) who support the mission, goals, and curriculum of the program and meet the following requirements:

1. Hold graduate degrees, preferably in counselor education from a CACREP accredited program.

2. Have relevant preparation and experience in the assigned area of teaching.

3. Identify with the counseling profession through memberships in professional organizations, appropriate certifications, and/or licenses pertinent to the profession.

Part-Time, Non-Core, Adjunct, Affiliate, and Clinical Faculty  
The counseling academic unit employs part-time faculty who hold doctoral degrees in counseling or closely related fields for instruction of content courses and supplements its field experience supervision using master’s trained, licensed or certified experienced professionals. They all have relevant experience and appropriate education and training to teach or supervise in their assigned areas. They identify with the counseling profession through membership in key organizations such as the ACA, ASCA, AMHCA, ACES, and hold appropriate licenses to practice in the counseling profession or a closely related field. They participate in faculty orientation and are invited to participate in the student progress review process, and understand the mission, vision, and curriculum of the program. 
All adjunct faculty resumès and a spreadsheet highlighting their experience and courses taught are available for review as an Appendix.  All part-time faculty are selected for their expertise, background, and potential for effective teaching.  Recommendations for hire are made by full-time counseling faculty to the Department Chair.  All hired adjunct faculty are mentored by the Chair.  Syllabi and activities are reviewed by full-time faculty.  All hold terminal degrees in counseling or a related field although several completed their studies prior to CACREP program accreditation (either a doctorate degree for content courses or a master’s degree for practice/field experience courses).  All have relevant education and experience and identify with the counseling profession or a closely related field.  In the few cases where faculty were selected from a closely related field it was done due to their extensive specialty knowledge in the field and their willingness to adjust their presentations to the needs of the counseling graduate students with appropriate mentoring.  

The counseling programs also employ faculty from other areas of the College of Education as appropriate for the course content  being taught (i.e., Research and Program Evaluation; Consultation and Collaboration) and from outside of the College for clinical supervision and other assignments (i.e., Counseling and Psychological Services).  Clinical faculty are often master’s trained and are supervised by full-time and /or doctorally trained core faculty.
An orientation workshop has been developed for adjunct instructional faculty.  It was delivered by the Associate Dean at the beginning of each semester through the Fall of 2011.   A handbook of pertinent information was distributed to adjuncts at the orientation workshop.  Beginning with the fall, a new on-line tutorial/module will be developed for part-time faculty that covers the presentation materials from the orientation as a self-paced, self-monitored activity. Courses taught by adjuncts are subject to the same student evaluation through the SAI system as courses taught by unit faculty.  In addition an adjunct evaluation form is utilized to provide support for adjuncts by identifying strengths and challenges.  Courses taught by adjuncts may be visited by the Associate Dean or the department chair.  A review process in being developed and will be instituted by the department chairs.
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Results
Z. Adequate Clerical and Technical Assistance
Z. Clerical assistance is available to support faculty/program activities and is commensurate with that provided for similar graduate programs.

As part of the College of Education, the counseling program has access to full and part-time clerical assistance, graduate assistant support, technology, software, and resources on par with other graduate programs in the College and at the University.  As such, the program shares clerical support from the secretaries for the Leadership, Counseling and Educational Technology and advising secretaries as well as graduate and student assistance for projects as needed and available.  This includes up to 20 hours per week of student work study employees.  FGCU has identified itself as a technology rich environment and as such each faculty member is provided with updated computer equipment software, server space, instructional design support, presentation equipment, and other technology resources as needed.  Updates of equipment and software are made throughout the college on a regularly scheduled basis and as needed.  

Adequate assistance, including technical support and professional development activities, is available for faculty members who are engaged in distance learning or web-based or web-supported classes through regularly scheduled professional development and training and special assigned instructional assistance as needed. A wealth of information is available about various forms of faculty support at http://www.fgcu.edu/info/technologysupport.asp. 
The College employs a data manager who can assist with data collection for program improvement and accreditation purposes.  
Appendix I. Z. University Instructional Support and Web-Based Design Services
EVALUATION

AA. Systematic Program Review
AA.  Program faculty members engage in continuous systematic program evaluation indicating how the mission, objectives, and student learning outcomes are measured and met. The plan includes the following:

1. A review by program faculty of programs, curricular offerings, and characteristics of program applicants.

2. Formal follow-up studies of program graduates to assess graduate perceptions and evaluations of major aspects of the program.

3. Formal studies of site supervisors and program graduate employers that assess their perceptions and evaluations of major aspects of the program.

4. Assessment of student learning and performance on professional identity, professional practice, and program area standards.

5. Evidence of the use of findings to inform program modifications.

The Counseling program faculty continually assess its course offerings and processes in order to incorporate the “best practices” as they pertain to the development and preparation of counselor candidates. As a result of thorough and active interaction with, and attention to, students, accrediting agencies, and state licensing boards, the Counseling programs at Florida Gulf Coast University (FGCU) consistently maintain its vibrancy and relevance in the dynamic field of counseling.  The College of Education adopted LiveText to conduct assessments as it prepared for NCATE, Florida DOE, SACS, and other assessment initiatives.  More recently, the CACREP 2009 standards have been uploaded making the benchmark assignments from each course have been coded so that critical tasks may be more readily assessed for both a program and student evaluation. Faculty have been entering data in LiveText for the last three years at the end of each term and have reviewed the data reports annually.  With the linkage to the 2009 CACREP standards, and the 2010 Florida Educator Accomplished Practices, and Counselor Guidance and Counseling Competencies, LiveText data will become more relevant and useful for program and student review. 
The program regularly engages students in formal and informal program and internship reviews. The College administers a survey to graduating students in order to gain their perspectives on how to improve the program for current and future students. The protocol for the administration of the survey is still in development which has resulted in less than consistent administration of the surveys and collection of data. From the data that has been collected, the program has undergone several changes, including, the structure of internship activities, revised exit exam process and reviewed standards, revision of course content and curriculum, and the utilization of graduating students to assist in reviewing program documents (handbooks, etc.).

As part of the Florida Department of Education Institutional Program Evaluation and Plan (IPEP) conducted annually at the College for all programs that lead to certification, school counseling programs are reviewed, changes identified and documented and sent to the state.  Each year the College reports on programmatic changes, reviews actions taken to meet or maintain program standards and graduate efficacy, and monitors program activities with regard to meeting state mandates for school counselor preparation.  This has included reviewing rehire of school counseling graduates, pass rate on state required exams, reviewing admissions policies and procedures, and reviewing progress toward improving the diversity of students enrolled in our school counseling programs.  While this IPEP process is mandated for school counseling programs, both mental health and school counseling programs are reviewed and revised by faculty as they are maintained as parallel programs and experiences.   

Program faculty regularly review relevancy of courses and enhance course offerings when appropriate. These are updated against CACREP standard changes and Florida Department of Education certification competency changes. Three of the core program faculty had participated as experts with state competency designation for School Counselors and the associated School Counselor competency measurement through various stages of state specialty exam development and validation.  As well, one faculty member has served on the state School Counseling program review team.
Internship activities are coordinated by the internship coordinator who also is responsible for updating the field experience manual in conjunction with program faculty to insure policy development and coherence, maintaining information about available internship sites, and serving as a liaison between the sites and the program. Students evaluate faculty on a semester-by-semester basis and the results of these processes are given to individual faculty. These evaluations are often used as part of determining the nature of faculty performance in the classroom.

Since the last CACREP accreditation review there have been:  

· advisory group meetings with community stakeholders and students, 

· routine evaluation conducted during final internships that have provided feedback toward program revision (e.g., revising internship structure and schedule), 
· routine evaluation conducted at the mid-term of every internship during site visits solicited program design and delivery feedback from sites and candidates.

· Evaluations of sites, site supervisors and university supervisors are completed at the end of each internship.
· revised course structures according to formal and informal course evaluations every term, 

· analysis of the results of the comprehensive examination compared to national performance and student performance over the years that are used to adjust course experiences that relate to student performance in each of the CACREP core eight competencies,

· annual reports of school counselor employment rates from the Florida Department of Education are analyzed to identify the success of our graduates in achieving employment in Florida schools.  

· an advisory board of community stakeholders, site supervisors, alumni and current students has been formed and provides periodic feedback about program graduates, structure, and curriculum, 

· survey of alumni and their employers from the program has been migrated to an on-line format and distributed, analyzed and results are available during meetings with stakeholders, Advisory Boards, and throughout the University for program improvement purposes.  Low responses rates on these questionnaires have necessitated changing the capture of contact information and timing of these questionnaires.
· participation in the College’s annual Institutional Program Evaluation Plan (IPEP) and reporting for the school counseling program has provided a structure and feedback for review of program curriculum and structure. 

· senior internship students have been used to pilot our program handbook and clinical internship manuals.
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Consistent with College of Education and University processes, school and mental health counseling programs have been reviewed by program faculty, college curriculum committees, University curriculum teams, and external reviews including the Florida Department of Education and reviews by Florida’s Bureau of Medical Quality Assurance of our graduates’ applications for license registration.  

On an annual basis faculty review the program and how its objectives are met.  These include individual student reviews, IPEP review and curriculum alignment (school counseling), longitudinal culminating exam score analysis and comparison with national performance, a comparison of scores tracked against changes made to the curriculum, course evaluations every term, interviewing site supervisors every term, and soliciting feedback from  graduating interns. In addition, program faculty participate in national and state organizations of counselor educators to identify trends and changes in program design, organization, and curriculum delivery.  Curriculum matrices are evaluated to ensure that all objectives are met and that curriculum remains appropriate to state and national standards.
As part of its preparation for national accreditation as a college through NCATE, the entire College of Education has moved to a system of benchmark assignments and tasks that are tracked on a student and program basis using LiveText.  Sample reports are included as an appendix to this document which document that students are assessed throughout the program as meeting or exceeding professional knowledge, skills, and dispositions.  Reports for the most recent period do not indicate that program changes were suggested by student performance data. 
The University and College have required data-based program improvement plans (examples of which are attached.)  The program has monitored or made changes based on performance with regard to exit exam scores, LIVETEXT Benchmark performance, Florida Educator Accomplished Practices performance, ensuring sufficient faculty resources to continue to meet CACREP standards by hiring new faculty and changing field experience management systems, reviewing admissions profile predictive data to limit admissions to be more in line with program and field site placement resources and CACREP standards, and  altering the admissions process and application deadlines to transition to a qualified candidate priority system. The program admissions plan is focused on encouraging minority and linguistically diverse candidates to better reflect the communities we serve and meet their needs. 
Future plans include developing a systematic process for exit interviews, surveys of alumni, and their employers on a biannual basis. The alumni and employer surveys process has been migrated to an on-line data collection system but response rates have been disappointing thus far.   Changes are being made to data collection points (graduate application times) and to better capture email and other contact information with our graduating students and alumni. 

The program faculty meet with the Counseling Program Advisory Board periodically, and plans to conduct online site supervisor training at least annually (sometimes in conjunction with our program advisory group). The faculty plans to share feedback and report results of informal evaluations conducted during internship and other courses at program faculty meetings to consider impact on program and curricular structure. Site visits to field sites have also provided information concerning student competencies, needs, and program curriculum coverage. 
Appendix I BB 1 Samples of Program Revision Documents Submitted to University Curriculum Review Committees
Appendix I BB 2 Sample Assessment School Counseling LIVETEXT Data 
 6. Official Report of Program Evaluation and Distributed

 6. Distribution of an official report that documents outcomes of the systematic program evaluation, with descriptions of any program modifications, to students currently in the program, program faculty, institutional administrators, personnel in cooperating agencies (e.g., employers, site supervisors), and the public.

During the previous CACREP review period the program had settled into a bi-annual survey protocol and customized questionnaires for school and mental health counseling populations and employers. The last iteration of that paper and pencil questionnaire was distributed four years ago and yielded few returns.  With too few responses to disseminate as valid, the program faculty reviewed these (which were positive) and reviewed the process in an effort to increase response rates in the next round of questionnaires.  A new protocol was developed utilizing on-line surveys and email invitations in 2009-10.  These still yielded too few responses to publish broadly although they were discussed and described at program faculty meetings, program orientation meetings, and advisory board meetings.  Nothing that was contained in these suggested program changes.
More recently, the College of Education employed a Data Manager as part of its overall accreditation and program improvement efforts and the counseling programs’ biannual process was transferred to be a part of this effort.  Most recently, in 2012, counseling graduates and alumni were invited to provide feedback about the program.  While a few did (results are contained in Appendix I AA 9 Counseling Survey Result and Alumni Feedback) the program was again confronted with a low response rate.   While these are largely positive, some comments have suggested closer attention to the faculty assignment process, particularly to ensure that core faculty are instructing or monitoring the instruction of more advanced courses.  A fourth full-time faculty member was added as was a Clinical Coordinator who are covering more of the program’s course and field experience offerings.   Other suggestion from alumni included more courses and/or coverage of working with couples, marriage and family counseling. The program faculty are in the early stages of planning and proposing a certificate program in marriage and family counseling for those who already have master’s degrees in mental health counseling.  
To address the continuing low response rate to our survey invitations, the faculty have discussed changes to the data collection protocol that include collecting contact information earlier in the last term of a student’s degree program.  With better contact information and on-line data collection mechanisms, it our hope that we can improve response rates to be able to once again report results more broadly. 

 

The responses we received were overwhelmingly positive and affirming—students who responded indicated that they had been well trained and prepared to serve as counselors in a variety of settings. 
BB. and CC. Student Evaluation of Faculty/Supervisors and Courses
BB. Students have regular and systematic opportunities to formally evaluate faculty who provide curricular experiences and supervisors of clinical experiences.

CC. Annual results of student course evaluations are provided to faculty.

Students evaluate faculty, sites and supervisors every term during the University’s routine course evaluation procedure.  As well, they evaluate sites, site and University supervisors during every field experience and provide feedback during internships concerning program structure and design. 

Individual faculty receive their course evaluations with comments after grades have been posted.  As well, course evaluation information without comments is available to all students and faculty in the University’s library.  These are part of the adjunct review process that is being integrated with the adjunct review form and are used to provide feedback to adjunct faculty and are used to determine rehiring practices.  

Appendix I BB CC Samples of Student Assessment of Instruction and Core Faculty Average Grades
Appendix I L 8 Clinical Internship Handbook
DD. Faculty Evaluation Procedures
DD. Written faculty evaluation procedures are presented to program faculty and supervisors at the beginning of each evaluation period and whenever changes are made in the procedures.
Program and College faculty determine faculty evaluation procedures in accordance with University policies and procedures. Faculty performance is governed by the Faculty Performance Evaluation Document (FPED) which is continually reviewed and updated by the Faculty Senate.  It is applicable to all in-unit faculty that are covered by the Collective Bargaining Agreement (CBA).  The FPED specifies basic policies, procedures, and criteria for faculty evaluation of various types.  The Collective Bargaining Agreement specifies that each College or Unit will develop, periodically review and revise and approve by faculty vote, the standards for annual evaluation and for promotion.  The College of Education passed its criteria and standards document in 2003 and counseling faculty are evaluation annually and for academic promotion according to its standards.   
The annual cycle of faculty assessment begins with the Professional Development Plan (PDP) explained in Section III of the FPED collaboratively designed by the faculty member and his/her immediate supervisor, Chair of Leadership, Counseling and Educational Technology.  The PDP, due in completed form by September 30, contains faculty goals and objectives in the areas of teaching, scholarship, and service and anticipated artifacts that will be collected to support performance.   An annual review of faculty performance against the PDP and the COE standards follows in April and is completed within 30 days of the end of the spring term.  Faculty performance on the goals noted in the PDP is evaluated according to the unit’s criteria and standards using a three-point scale: Exceeds, Meets, Below Objective.  One of the linchpins of FGCU’s appointment system is the annual evaluation of all faculty performance as either “overall satisfactory” or “overall unsatisfactory.”  In the event a faculty member receives an overall unsatisfactory annual evaluation, he/she is placed on one-year probation and a Performance Improvement Plan (PIP) is devised to afford the faculty member a reasonable opportunity for remediation.
Instructional adjunct faculty are evaluated by the department chairs or their designee in accordance with the unit’s adjunct faculty evaluation instrument.  This instrument specifies that the adjunct will be observed by a supervisor during a classroom session and will be rated as proficient, acceptable, or needs improvement on elements of the observation and a review of the course syllabus.  SAI data will also be reviewed.

University procedures can be found in Faculty Performance Evaluation Document approved in 2008 at http://www.fgcu.edu/Provost/files/FPED_approved_3-14-08.pdf.  College specific criteria and standards approved in 2003 are included at http://coe.fgcu.edu/accreditation/standards/documents/standard5/COE-Performance-Evaluation-Criteria-and-Standards.pdf.  

Appendix I DD 1 FGCU Faculty Performance Evaluation Document
Appendix I DD 2 College of Education Performance Evaluation Criteria and Standards, 2003
Appendix I Y 4 Adjunct Faculty Evaluation Form 

Section II PROFESSIONAL IDENTITY
FOUNDATION

A. A comprehensive mission statement has been developed that brings the counseling program into focus and concisely describes the program’s intent and purpose. The mission statement is publicly available and systematically reviewed.

B. The program area objectives meet the following requirements:

1. Reflect current knowledge and projected needs concerning counseling practice in a multicultural and pluralistic society.

2. Reflect input from all persons involved in the conduct of the program, including program faculty, current and former students, and personnel in cooperating agencies.

3. Are directly related to program activities.

4. Are written so they can be evaluated.

C. Students actively identify with the counseling profession by participating in professional organizations and by participating in seminars, workshops, or other activities that contribute to personal and professional growth.

KNOWLEDGE

D. Syllabi are distributed at the beginning of each curricular experience, are available for review by all enrolled or prospective students, and include all of the following:

1. Content areas.

2. Knowledge and skill outcomes.

3. Methods of instruction.

4. Required text(s) and/or reading(s).

5. Student performance evaluation criteria and procedures.

E. Evidence exists of the use and infusion of current counseling-related research in teaching practice among program faculty and students.

F. Evidence exists of the use and infusion of technology in program delivery and technology’s impact on the counseling profession.

G. Common core curricular experiences and demonstrated knowledge in each of the eight common core curricular areas are required of all students in the program.

1. PROFESSIONAL ORIENTATION AND ETHICAL PRACTICE—studies that provide an understanding of all of the following aspects of professional functioning:

a. history and philosophy of the counseling profession;

b. professional roles, functions, and relationships with other human service providers, including strategies for interagency/interorganization collaboration and communications;

c. counselors’ roles and responsibilities as members of an interdisciplinary emergency management response team during a local, regional, or national crisis, disaster or other trauma-causing event;

d. self-care strategies appropriate to the counselor role;

e. counseling supervision models, practices, and processes;

f. professional organizations, including membership benefits, activities, services to members, and current issues;

g. professional credentialing, including certification, licensure, and accreditation practices and standards, and the effects of public policy on these issues;

h. the role and process of the professional counselor advocating on behalf of the profession;

i. advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients; and

j. ethical standards of professional organizations and credentialing bodies, and applications of ethical and legal considerations in professional counseling.

2. SOCIAL AND CULTURAL DIVERSITY—studies that provide an understanding of the cultural context of relationships, issues, and trends in a multicultural society, including all of the following:

a. multicultural and pluralistic trends, including characteristics and concerns within and among diverse groups nationally and internationally;

b. attitudes, beliefs, understandings, and acculturative experiences, including specific experiential learning activities designed to foster students’ understanding of self and culturally diverse clients;

c. theories of multicultural counseling, identity development, and social justice;

d. individual, couple, family, group, and community strategies for working with and advocating for diverse populations, including multicultural competencies;

e. counselors’ roles in developing cultural self-awareness, promoting cultural social justice, advocacy and conflict resolution, and other culturally supported behaviors that promote optimal wellness and growth of the human spirit, mind, or body; and

f. counselors’ roles in eliminating biases, prejudices, and processes of intentional and unintentional oppression and discrimination.

3. HUMAN GROWTH AND DEVELOPMENT—studies that provide an understanding of the nature and needs of persons at all developmental levels and in multicultural contexts, including all of the following:

a. theories of individual and family development and transitions across the life span;

b. theories of learning and personality development, including current understandings about neurobiological behavior;

c. effects of crises, disasters, and other trauma-causing events on persons of all ages;

d. theories and models of individual, cultural, couple, family, and community resilience;

e a general framework for understanding exceptional abilities and strategies for differentiated interventions;

f. human behavior, including an understanding of developmental crises, disability, psychopathology, and situational and environmental factors that affect both normal and abnormal behavior;

g. theories and etiology of addictions and addictive behaviors, including strategies for prevention, intervention, and treatment; and

h. theories for facilitating optimal development and wellness over the life span.

4. CAREER DEVELOPMENT—studies that provide an understanding of career development and related life factors, including all of the following:

a. career development theories and decision-making models;

b. career, avocational, educational, occupational and labor market information resources, and career information systems;

c. career development program planning, organization, implementation, administration, and evaluation;

d. interrelationships among and between work, family, and other life roles and factors, including the role of multicultural issues in career development;

e. career and educational planning, placement, follow-up, and evaluation;

f. assessment instruments and techniques relevant to career planning and decision making; and

g. career counseling processes, techniques, and resources, including those applicable to specific populations in a global economy.

5. HELPING RELATIONSHIPS—studies that provide an understanding of the counseling process in a multicultural society, including all of the following:

a. an orientation to wellness and prevention as desired counseling goals;

b. counselor characteristics and behaviors that influence helping processes;

c. essential interviewing and counseling skills;

d. counseling theories that provide the student with models to conceptualize client presentation and that help the student select appropriate counseling interventions. Students will be exposed to models of counseling that are consistent with current professional research and practice in the field so they begin to develop a personal model of counseling;

e. a systems perspective that provides an understanding of family and other systems theories and major models of family and related interventions;

f. a general framework for understanding and practicing consultation; and

g. crisis intervention and suicide prevention models, including the use of psychological first aid strategies.

6. GROUP WORK—studies that provide both theoretical and experiential understandings of group purpose, development, dynamics, theories, methods, skills, and other group approaches in a multicultural society, including all of the following:

a. principles of group dynamics, including group process components, developmental stage theories, group members’ roles and behaviors, and therapeutic factors of group work;

b. group leadership or facilitation styles and approaches, including characteristics of various types of group leaders and leadership styles; 

c. theories of group counseling, including commonalities, distinguishing characteristics, and pertinent research and literature;

d. group counseling methods, including group counselor orientations and behaviors, appropriate selection criteria and methods, and methods of evaluation of effectiveness; and

e. direct experiences in which students participate as group members in a small group activity, approved by the program, for a minimum of 10 clock hours over the course of one academic term.

7. ASSESSMENT—studies that provide an understanding of individual and group approaches to assessment and evaluation in a multicultural society, including all of the following:

a. historical perspectives concerning the nature and meaning of assessment; b. basic concepts of standardized and nonstandardized testing and other assessment techniques, including norm-referenced and criterion-referenced

assessment, environmental assessment, performance assessment, individual and group test and inventory methods, psychological testing, and behavioral observations;

c. statistical concepts, including scales of measurement, measures of central tendency, indices of variability, shapes and types of distributions, and correlations;

d. reliability (i.e., theory of measurement error, models of reliability, and the use of reliability information);

e. validity (i.e., evidence of validity, types of validity, and the relationship between reliability and validity);

Appendix II Eight Core CACREP 
CACREP  8 Core Competencies 

	Common core curricular experiences and demonstrated knowledge in each of the eight common core curricular areas are required of all students in the program. 

Section II, G (Curricular Experiences)  All Courses are MHS unless otherwise stated.  M denotes a Mental Health Counseling course and S denotes a School Counseling course.


	Intro to Counseling  Profession  6010 (S)  or 6021(M)
	Human Development  6051(S) or 6055(M) 
	Legal and Ethical Issues  6780
	Group Work  6500 (S) or 6500 (M)
	Cross cultural Counseling  6428 (M)
	Intro to Couns Theory  6400 (S )or 6021 (M)
	Career Development  6340
	Appraisal  Procedures 6200  
	Consultation &  Collaborative Problem Solving 6601
	Research & Program Evaluation  6740
	Advanced School Counseling Methods 6401 (S) MHS 6405: Advanced Counseling Theory
	Special Needs Counseling & Consultation  6420 (S)
	Seminar in Professional Development and Supervision 6720 (S)
	Sexuality 6480 (M)
	Addictions 6450 (M)
	Mental Disorders 6070 (M)
	Practicum in Counseling 6800
	Advanced Practicum in Counseling  2 6805
	Internship I  6831 (S) or 6881 (M)
	Internship II 6834 (S) or 6882 (M)
	Internship III 6835 (S) 6884 (M)
	Internship and Seminar in Professional Development 6888 (M)
	Organization, Administration and Supervision 6620 (M)
	Internship V 6886 (M)

	1. PROFESSIONAL ORIENTATION AND ETHICAL PRACTICE—studies that provide an understanding of all of the following aspects of professional functioning:

	a) 
history and philosophy of the counseling profession;
	X
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	M
	
	
	
	X
	
	
	
	

	b) professional roles, functions, and relationships with other human service providers, including strategies for interagency/inter-organization collaboration and communications;
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	X
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	c) counselors’ roles and responsibilities as members of an interdisciplinary emergency management response team during a local, regional, or national crisis, disaster or other trauma-causing event;
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	d) self-care strategies appropriate to the counselor role;
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	e) counseling supervision models, practices, and processes;
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	f) professional organizations, including membership benefits, activities, services

to members, and current issues;
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	g) professional credentialing, including certification, licensure, and accreditation practices and standards, and the effects of public policy on these issues;
	X
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	h) the role and process of the professional counselor advocating on behalf of the profession;
	X
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	i) advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients; and
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	j) ethical standards of professional organizations and credentialing bodies, and applications of ethical and legal considerations in professional counseling.
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	2. SOCIAL AND CULTURAL DIVERSITY—studies that provide an understanding of the cultural context of relationships, issues, and trends in a multicultural society, including all of the following:

	a) multicultural and pluralistic trends, including characteristics and concerns within and among diverse groups nationally and internationally;
	X
	X
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	b) attitudes, beliefs, understandings, and acculturative experiences, including specific experiential learning activities designed to foster students’ understanding of self and culturally diverse clients;
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	c) theories of multicultural counseling, identity development, and social justice;
	X
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	d) individual, couple, family, group, and community strategies for working with and advocating for diverse populations, including multicultural competencies;
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	M/S
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	e) counselors’ roles in developing cultural self-awareness, promoting cultural social justice, advocacy and conflict resolution, and other culturally supported behaviors that promote optimal wellness and growth of the human spirit, mind, or body; 
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	f) ethical and legal considerations
	X
	
	X
	
	M
	
	
	
	
	
	
	S
	
	
	
	
	
	
	
	
	
	
	
	

	g) counselors’ roles in eliminating biases, prejudices, and processes of intentional and unintentional oppression and discrimination.
	x
	
	x
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	3. HUMAN GROWTH AND DEVELOPMENT—studies that provide an understanding of the nature and needs of persons at all developmental levels and in multicultural contexts, including all of the following:

	a. theories of individual and family development and transitions across the life span;
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	b) theories of learning and personality development, including current

understandings about neurobiological behavior;
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	c) effects of crises, disasters, and other trauma-causing events on persons of all ages;
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	d)  theories and models of individual, cultural, couple, family, and community resilience;
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	e) a general framework for understanding exceptional abilities and strategies for differentiated interventions;
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	f) human behavior, including an understanding of developmental crises,

disability, psychopathology, and situational and environmental factors that

affect both normal and abnormal behavior;
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	g. theories and etiology of addictions and addictive behaviors, including strategies for prevention, intervention, and treatment; and
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	h. theories for facilitating optimal development and wellness over the life span.
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	4. CAREER DEVELOPMENT—studies that provide an understanding of career development and related life factors, including all of the following:

	a. career development theories and decision-making models;
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	b. career, avocational, educational, occupational and labor market information resources, and career information systems;
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	c. career development program planning, organization, implementation, administration, and evaluation;
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	d)  interrelationships among and between work, family, and other life roles and factors, including the role of multicultural issues in career development;
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	e) career and educational planning, placement, follow-up, and evaluation;
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	f)
assessment instruments and techniques relevant to career planning and decision-making;
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	g) career counseling processes, techniques, and resources, including those applicable to specific populations in a global economy.
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	5. HELPING RELATIONSHIPS—studies that provide an understanding of the counseling process in a multicultural society, including all of the following:

	a) an orientation to wellness and prevention as desired counseling goals;
	X
	X
	
	
	
	X
	
	
	
	
	M/S
	
	
	
	
	
	X
	
	X
	X
	
	
	
	

	b) counselor characteristics and behaviors that influence helping processes;
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	c) essential interviewing and counseling skills;
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	d) counseling theories that provide the student with models to conceptualize

client presentation and that help the student select appropriate counseling interventions. Students will be exposed to models of counseling that are consistent with current professional research and practice in the field so they begin to develop a personal model of counseling;
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	e) a systems perspective that provides an understanding of family and other systems theories and major models of family and related interventions;
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	 f) a general framework for understanding and practicing consultation; and
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	g) crisis intervention and suicide prevention models, including the use of psychological first aid strategies.
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	6. GROUP WORK—studies that provide both theoretical and experiential understandings of group purpose, development, dynamics, theories, methods, skills, and other group approaches in a multicultural society, including all of the following:

	a) principles of group dynamics, including group process components, developmental stage theories, group members’ roles and behaviors, and therapeutic factors of group work;
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	b) group leadership or facilitation styles and approaches, including

characteristics of various types of group leaders and leadership styles;
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	c) theories of group counseling, including commonalities, distinguishing

characteristics, and pertinent research and literature;
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	d) group counseling methods, including group counselor orientations and

behaviors, appropriate selection criteria and methods, and methods of evaluation of effectiveness;
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	e) direct experiences in which students participate as group members in a small group activity, approved by the program, for a minimum of 10 clock hours over the course of one academic term.
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	7. ASSESSMENT—studies that provide an understanding of individual and group approaches to assessment and evaluation in a multicultural society, including all of the following:

	a) historical perspectives concerning the nature and meaning of assessment;
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	b) basic concepts of standardized and nonstandardized testing and other assessment techniques, including norm-referenced and criterion-referenced

assessment, environmental assessment, performance assessment, individual and group test and inventory methods, psychological testing, and behavioral observations;
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	c) statistical concepts, including scales of measurement, measures of central tendency, indices of variability, shapes and types of distributions, and correlations;
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	d) reliability (i.e., theory of measurement error, models of reliability, and the use of reliability information);
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	e) validity (i.e., evidence of validity, types of validity, and the relationship between reliability and validity);
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	f) social and cultural factors related to the assessment and evaluation of individuals, groups, and specific populations; 
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	g) ethical strategies for selecting, administering, and interpreting assessment and evaluation instruments and techniques in counseling.
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	8. RESEARCH AND PROGRAM EVALUATION—studies that provide an understanding of research methods, statistical analysis, needs assessment, and program evaluation, including all of the following:

	a. the importance of research in advancing the counseling profession;
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	b) research methods such as qualitative, quantitative, single-case designs, action research, and outcome-based research;
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	c) statistical methods used in conducting research and program evaluation;
	
	
	
	
	
	
	
	
	
	X
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	d) principles, models, and applications of needs assessment, program evaluation, and the use of findings to effect program modifications;
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	e) the use of research to inform evidence-based practice; 
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	f) ethical and culturally relevant strategies for interpreting and reporting the results of research and/or program evaluation studies.
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Professional Orientation and Professional Organizations
In both programs during the Introductory courses and thereafter, students are exposed to local, regional and national professional organizations.  Students are encouraged to join professional associations and to participate in local, regional, and national conferences and organizational activities throughout the program.  In some cases students must attend a professional workshop or conference to meet course requirements or for extra credit.  Recently, in 2010-11 a team from FGCU participated in the ACA master’s level ethics competition.  Furthermore, students are encouraged to serve as volunteers at state professional meetings in exchange for reduced enrollment fees; several have done so for school counseling and family law professional conferences, as examples.  Finally, students are encouraged to obtain their liability insurance, required for all field experiences in conjunction with membership in professional associations.

Appendix II A 1 Sample syllabus highlighting professional conference attendance requirement
Required Group Experiences

Students are required to participate in small group experiences in a number of ways throughout the program.  As early as the group practicum and again during the group counseling courses, students are required to participate in small group counseling activities.  Specifically, students are required to engage in more than 10 hours of small group counseling and psycho-educational experiences in each of the group counseling courses required of students in each of the programs.
Appendix II. A 2 Sample syllabus including required group interaction
Appendix II. A 3 Sample syllabus including required group interaction
Section III PROFESSIONAL PRACTICE

Professional practice, which includes practicum and internship, provides for the application of theory and the development of counseling skills under supervision. These experiences will provide opportunities for students to counsel clients who represent the ethnic and demographic diversity of their community.

It is in the mission of the counseling program at Florida Gulf Coast University (FGCU) to responsibly prepare students for their respected and honorable roles as school and/or mental health counselors. Commonly believed by faculty, students, and internship site hosts, clinical instruction of counseling students is perhaps the most practical and satisfying aspect of a counseling programs. The counseling program faculty at FGCU share this perspective. 

Since the counseling program’s inception, program design has demonstrated a commitment to the provision of consistent, progressive, and holistic practicum and internship experiences.  The counseling program faculty created, sponsors, and delivers a program regimen that gradually introduces students to field experiences (i.e., practicum), provides constant supervision and feedback, and culminates in activities (i.e., internship) that immerses students in the professional world of school and mental health practitioners.  All field experiences provide close, individual feedback and supervision. The counseling faculty continue to recognize and value the inherent and integral nature of varied, and closely monitored clinical instruction in the preparation of effective and responsible counselors to serve meaningfully in the lives of other human beings. 

Appendix I L 8 Graduate Internship Candidate and Site Supervisor’s Manual 
A. Supervisor Qualifications and Support
A. Program faculty members serving as individual or group practicum/internship supervisors must have the following:

1. A doctoral degree and/or appropriate counseling preparation, preferably from a CACREP-accredited counselor education program.

2. Relevant experience and appropriate credentials/licensure and/or demonstrated competence in counseling.

3. Relevant supervision training and experience.

All program faculty have doctoral degrees and professional practical experience as counselors; and experience providing supervision for counseling students/staff.  All practicum and internship students receive university-sponsored supervision from program faculty (including selected part-time or adjunct faculty).  All part-time and adjunct faculty are selected from among doctorally trained, experienced professionals in the field, and selected master’s trained community and school employees with experience in the field.  In many cases these adjunct/part-time faculty work alongside or are supervised by full-time core faculty.
Appendix I W 2 Non-Core Faculty Resumes
Appendix I W 3 Faculty Vitas 
B. Student Practicum/Internship Supervisors

B. Students serving as individual or group practicum student supervisors must meet the following requirements:

1. Have completed a master’s degree, as well as counseling practicum and internship experiences equivalent to those in a CACREP-accredited entry-level program.

2. Have completed or are receiving preparation in counseling supervision.

3. Be supervised by program faculty, with a faculty-student ratio that does not exceed 1:6.

Field experiences are viewed as developmental in nature; consequently, the program is expressly designed as a gradual immersion process for counselors-in-training. Counseling students must successfully complete practicum and advanced practicum courses prior to participating in internship activities.  In the program’s design, Mental Health Counseling students in their last semester of study (who are enrolled in or have completed Organization, Administration and Supervision, MHS 6621) serve as supervisors to the Advanced Practicum students who are in their first year of study.  These supervision students complete an internship in supervision (MHS 6886).
Appendix III A Counseling Program Syllabi 

Appendix I L 9 Counseling Student Handbook
C. D. & E.  Site Supervisor Qualifications, Orientation and Student Supervision

C. Site supervisors must have the following qualifications:

1. A minimum of a master’s degree in counseling or a related profession with equivalent qualifications, including appropriate certifications and/or licenses.

2. A minimum of two years of pertinent professional experience in the program area in which the student is enrolled.

3. Knowledge of the program’s expectations, requirements, and evaluation procedures for students.

4. Relevant training in counseling supervision.

D. Orientation, assistance, consultation, and professional development opportunities are provided by counseling program faculty to site supervisors.

E. Supervision contracts for each student are developed to define the roles and responsibilities of the faculty supervisor, site supervisor, and student during practicum and internship
As site supervisors are deemed critical to the successful preparation of counselor trainees, site hosts are carefully screened and prepared to serve as site supervisors. In the early years of the accreditation period the counseling program faculty conducted, annually, a Site Host Appreciation/Orientation meeting at which program faculty expressed our sincere gratitude for the invaluable role site hosts assume in the lives and training of our students. Also, at the Site Host Appreciation/Orientation meeting, site supervisors are introduced to program faculty, program philosophy, program curriculum, and program expectations. At the Appreciation/Orientation meeting, site hosts are also given a site host internship manual, and vital information regarding internship supervision. In more recent years, this has become one of several approaches to orienting and preparing site supervisors.  The program has experimented with webinars that can be recorded and then used individually for site supervisors who could not participate in face to face or scheduled webinars.  Most recently this was in the fall of 2011 and we will continue to pilot alternate means of orienting and supporting site supervisors for program students.
In addition to live, on-site orientations every year, we are spacing these and are utilizing web-based approaches as well as more individualized site visits from the newly hired Clinical coordinator.  This has evolved in this way for several reasons.  First, many site supervisors remain the same from year to year and do not require annual reorientation.  Second, for many supervisors, live meetings are intrusive to their schedules and often they cannot break away to attend.  Live or synchronous webinars (most recently held on 9/19/2011) are planned to make use of new University technology and make attendance more convenient for our site supervisor partners. Third, with the addition of a clinical Coordinator and site visits by University Supervisors every term, the need for overall orientation has diminished.  

During orientation and other contacts, we advise site supervisors that, in order to serve as a site host, the site supervisor must have: 

1. Minimum of a Master’s degree and either the certification or license required for their profession or its equivalent
2. A minimum of two years of professional experience

3. A commitment to providing a minimum of one hour of weekly on-site supervision for trainees

4. Proper training in supervision protocols which includes collaborating with the University supervisor for monitoring progress and completing formative and summative evaluations.
All sites and supervisors are evaluated by participating students at the end of each field experience by using an evaluation form for that purpose which can be found at the back of the Graduate Internship Candidate and Site Supervisor’s Manual and in field course syllabi and materials.
Appendix I L 8 Graduate Internship Candidate and Site Supervisor’s Manual 

Appendix III C 1 Site Supervisor Qualifications 
All clinical instruction incorporates educational experiences that provide students with ample access to faculty and other students, modeling, role-playing, and demonstration activities that provide students with useful insights into the process of counseling. Practicum rooms, equipped with appropriate technology, are confidential, and are strategically designed to be small, private, intimate settings that provide students and faculty with opportunities to observe and participate in interactive feedback, training, and supervision. Technical assistance is available and provided in order for the rooms to provide audio, video, and computer access to facilitate and promote student learning. Skype and other web-based synchronous software have been used more recently to facilitate supervision.
Faculty offices are adequately sized and house whatever file cabinets and/or bookcases.  The desk and cabinet assembly is built into the structure of the room.  Each office has a computer and at least one monitor (most have two), desk-top printer, phone, and adequate lighting.  
Classroom technology infrastructure includes rapid response to any technology problem either in offices or classrooms by FGCU’s IT department. Technology updates are provided as frequently as possible.  Classrooms in Merwin Hall have been upgraded with new projection units during the summer of 2011.  Recently computers were updated to Windows 7 and many faculty received new computers as part of update programs during the summer of 2012Faculty may secure a Windows 7 disk and Office 2010 at no charge so that they can update their home or laptop computers as well.


Appendix III A Counseling Syllabi 
Appendix I L 8 Graduate Internship Candidate and Site Supervisor’s Manual 
F. Practicum
F. Students must complete supervised practicum experiences that total a minimum of 100 clock hours over a minimum 10-week academic term. Each student’s practicum includes all of the following:

1. At least 40 clock hours of direct service with actual clients that contributes to the development of counseling skills.

2. Weekly interaction that averages one hour per week of individual and/or triadic supervision throughout the practicum by a program faculty member, a student supervisor, or a site supervisor who is working in biweekly consultation with a program faculty member in accordance with the supervision contract.

3. An average of 1 1/2 hours per week of group supervision that is provided on a regular schedule throughout the practicum by a program faculty member or a student supervisor.

4. The development of program-appropriate audio/video recordings for use in supervision or live supervision of the student’s interactions with clients.

5. Evaluation of the student’s counseling performance throughout the practicum, including documentation of a formal evaluation after the student completes the practicum.

Practicum experiences that are at least 100 hours are under the direction of program faculty. Students accumulate practicum hours during two separate courses: Practicum (MHS 6800) and Advanced Practicum (MHS 6805) during the first three terms of study.  During the 100 hours of practicum activities, students must accumulate 40 hours of direct (40% of the 100 hours), face-to-face experience (individual and/or group). Students must also participate in a minimum of one-hour weekly individual and/or dyadic (two students and one supervisor) and/or triadic (three students and one supervisor) interactions and at least 1½ hours of group supervision with supervisors (most often provided by University faculty supervisors). 
During practicum, students receive regular formative feedback, assessment, and evaluation by program faculty culminating in a final summative evaluation at the conclusion of the semester/practicum. Students are advised to procure liability insurance during practicum and are required to have liability insurance prior to embarking on advanced practicum and/or internship experiences.

Appendix III A Counseling Syllabi 
Appendix III E Practicum Forms and Sample Class Schedules 

G. Internship

G. INTERNSHIP

 The program requires completion of a supervised internship in the student’s

designated program area of 600 clock hours, begun after successful completion of the practicum. The internship is intended to reflect the comprehensive work experience of a professional counselor appropriate to the designated program area. Each student’s internship includes all of the following:

1. At least 240 clock hours of direct service, including experience leading groups.

2. Weekly interaction that averages one hour per week of individual and/or triadic supervision throughout the internship, usually performed by the onsite supervisor. 

3. An average of 1 1/2 hours per week of group supervision provided on a regular schedule throughout the internship and performed by a program faculty member.

4. The opportunity for the student to become familiar with a variety of professional activities and resources in addition to direct service (e.g., record keeping, assessment instruments, supervision, information and referral, in-service and staff meetings).

5. The opportunity for the student to develop program-appropriate audio/video recordings for use in supervision or to receive live supervision of his or her interactions with clients.

6. Evaluation of the student’s counseling performance throughout the internship, including documentation of a formal evaluation after the student completes the internship by a program faculty member in consultation with the site supervisor.
Upon successful completion of both practicums equaling a total of 100 hours, all counseling students participate in at least 600 hours (240 of which in direct service) of University-sponsored field experience or internship. Mental Health Counselors are required to satisfactorily complete at least 1,000 total hours of University-sponsored field experience of which 400 are in direct service (see the Field Experience Manual). At their respective internship sites, students participate in an orientation process and the opportunity to engage in a variety of professional activities/experiences (including supervised experience with assessments, technologies, print and non-print media, professional literature, and so forth). Further, students are provided with an opportunity and expectation to serve an ethnically diverse clientele in order for them to become competent and aptly prepared to serve in the professional role they will eventually assume. 

While participating in internship experiences, students receive weekly, scheduled site supervision by their qualified site supervisor. Also, students engaged in internship experiences must participate in at least an average of 1½ hours of weekly small and larger group supervision) on an average basis provided by program faculty. As an essential aspect of supervision, students must submit audio and/or videotapes of their practice to the University supervisor while serving at their internship site to receive meaningful feedback and instruction regarding intern effective delivery of services. As feedback is critical to improvement, supervisors (site and University) formally evaluate students (in writing), and students formally evaluate supervisors (in writing).  As well, faculty who serve as field experience supervisors are evaluated on a special form for this purpose. 
The internship experiences, viewed as integral to the counselor education program at FGCU, have been evaluated as mutually beneficial. These benefits are achieved through the collaboration and cooperation of site hosts, students, and faculty. 
Appendix III A. Counseling Syllabi
Appendix I L 8 Graduate Internship Candidate and Site Supervisor’s Manual
Appendix III F Sample Copies of Actual Student Internship Files that contain Service Hour, Supervision, Site Visitation, and Evaluation Forms 
Appendix III G Automated Internship Hours Tracking and Verification Form (Excel) 

In compliance with CACREP standards, practicum and internship ratios are 12 students to 1 faculty member in a 3-hour course. Group supervision ratios are 12:1. All supervision is under the direct auspices and supervision of program faculty assigned to the respective groups of students and supervisors.

	Semester/Year
	CACREP Standard for Maximum enrollment Practicum/Internship
	Practicum Enrollment/Number of Sections at or under ratio
	Number in Sections/
Core Faculty or Course Assistants
	Advanced Practicum Enrollment/Number of Sections at or under ratio
	Number in Sections/
Core Faculty or Course Assistants
	Maximum Internship Enrollment/Number of Sections at or under ratio
	Number of Sections/Core Faculty or Course Assistants
	Total % of sections in compliance

	Fall 2007
	6/10
	0
	0
	0
	0
	11/4
	5/5
	80%

	Spring 2008
	6/10
	27/4
	1/1 Core Faculty with 4 course assistants
	0
	0
	11/2
	3/3
	83%

	Summer 2008
	6/10
	0
	0
	27/1
	10
	10/1
	1/1
	100%

	Fall 2008
	6/10
	0
	0
	0
	0
	9/4
	4/3
	100%

	Spring 2009
	6/10
	31/3
	4/ adjunct with 3 assistants
	0
	0
	11/2
	3/3
	80%

	Summer 2009
	6/10
	0
	0
	23/1
	1/11
	11/0
	1/1
	50%

	Fall 2009
	6/12
	0
	0
	0
	0
	8/4
	4/2
	100%

	Spring 2010
	6/12
	37/5
	4/1 adjunct and three assistants
	0
	0
	10/3
	3/2 core faculty and 1 adjunct
	43%

	Summer 2010
	6/12
	0
	2/ 2 Core Faculty and 3 course assistants
	35/9
	1/ 2 core faculty and 7 assistants
	7/1
	1/1 core faculty
	100%

	Fall 2010
	6/12
	0
	0
	0
	0
	11/4
	5/3 Core Faculty; 2 adjunct and 1 course assistant
	100%

	Spring 2011
	6/12
	34/5
	4/ 2 Non-Core and 4 assistants
	34/6
	0
	9/4
	4/3 Core faculty and 1 course assistant
	100%

	Summer 2011
	6/12
	33
	2/2 Core Faculty and 6 assistants
	33/8
	5/5
	12/8
	
	

	Spring 2012
	6/12
	34/2 Non-Core Faculty and 5 course assistants
	34/7
	0
	0
	12/7
	8/4 Core Faculty and 3 Non-Core Faculty
	100%

	Summer 2012
	6/12
	28/1 Core Faculty and 1 Non-Core Faculty and 14 assistants
	2/1 Core Faculty and 1 Non-Core Faculty and 14 assistants
	28/14
	16/16
	7/2
	2 sections/2 Non-Core Faculty (each supervising 7 course assistants)
	100%


Diversity of Clients

Counseling students engage with clients of diverse ages, racial, socio-economic, gender, and ethnic backgrounds that reflect the various communities that are served by agencies and schools in our diverse communities.   These include local community mental health centers, schools, public schools, addictions and human service agencies, University counseling center, special summer programs for diverse students, hospice services, and other social service programs that reflect the diversity of the five county area that FGCU serves.  
FGCU’s program policy is to require that students have diversity among their internship experiences in terms of age, level, issues, socio-economic status, ethnic, and racial characteristics.  Students must complete applications well in advance of each term of internships that account for this required diversity and diversity of sites.  Students who remain at a single site for more than one year of internship must document how their experiences and populations will vary and propose these variations to program faculty for review and approval.    

Section IV  MENTAL HEALTH PROGRAM STANDARDS

CLINICAL MENTAL HEALTH COUNSELING

Students who are preparing to work as clinical mental health counselors will demonstrate the professional knowledge, skills, and practices necessary to address a wide variety of circumstances within the clinical mental health counseling context. In addition to the common core curricular experiences outlined in Section II.G, programs must provide evidence that student learning has occurred in the following domains:

FOUNDATIONS

A. Knowledge

1. Understands the history, philosophy, and trends in clinical mental health counseling.

2. Understands ethical and legal considerations specifically related to the practice of clinical mental health counseling.

3. Understands the roles and functions of clinical mental health counselors in various practice settings and the importance of relationships between counselors and other professionals, including interdisciplinary treatment teams.

4. Knows the professional organizations, preparation standards, and credentials relevant to the practice of clinical mental health counseling.

5. Understands a variety of models and theories related to clinical mental health counseling, including the methods, models, and principles of clinical supervision.

6. Recognizes the potential for substance use disorders to mimic and coexist with a variety of medical and psychological disorders.

7. Is aware of professional issues that affect clinical mental health counselors (e.g., core provider status, expert witness status, access to and practice privileges within managed care systems).

8. Understands the management of mental health services and programs, including areas such as administration, finance, and accountability.

9. Understands the impact of crises, disasters, and other trauma-causing events on people.

10. Understands the operation of an emergency management system within clinical mental health agencies and in the community.

B. Skills and Practices

1. Demonstrates the ability to apply and adhere to ethical and legal standards in clinical mental health counseling.

2. Applies knowledge of public mental health policy, financing, and regulatory processes to improve service delivery opportunities in clinical mental health counseling.

COUNSELING, PREVENTION, AND INTERVENTION

C. Knowledge

1. Describes the principles of mental health, including prevention, intervention, consultation, education, and advocacy, as well as the operation of programs and networks that promote mental health in a multicultural society.

2. Knows the etiology, the diagnostic process and nomenclature, treatment, referral, and prevention of mental and emotional disorders.

3. Knows the models, methods, and principles of program development and service delivery (e.g., support groups, peer facilitation training, parent education, self help).

4. Knows the disease concept and etiology of addiction and co-occurring disorders.

5. Understands the range of mental health service delivery—such as inpatient, outpatient, partial treatment and aftercare—and the clinical mental health counseling services network.

6. Understands the principles of crisis intervention for people during crises, disasters, and other trauma-causing events.

7. Knows the principles, models, and documentation formats of biopsychosocial case conceptualization and treatment planning.

8. Recognizes the importance of family, social networks, and community systems in the treatment of mental and emotional disorders.

9. Understands professional issues relevant to the practice of clinical mental health counseling.

D. Skills and Practices

1. Uses the principles and practices of diagnosis, treatment, referral, and prevention of mental and emotional disorders to initiate, maintain, and terminate counseling.

2. Applies multicultural competencies to clinical mental health counseling involving case conceptualization, diagnosis, treatment, referral, and prevention of mental and emotional disorders.

3. Promotes optimal human development, wellness, and mental health through prevention, education, and advocacy activities.

4. Applies effective strategies to promote client understanding of and access to a variety of community resources.

5. Demonstrates appropriate use of culturally responsive individual, couple, family, group, and systems modalities for initiating, maintaining, and terminating counseling.

6. Demonstrates the ability to use procedures for assessing and managing suicide risk.

7. Applies current record-keeping standards related to clinical mental health counseling.

8. Provides appropriate counseling strategies when working with clients with addiction and co-occurring disorders.

9. Demonstrates the ability to recognize his or her own limitations as a clinical mental health counselor and to seek supervision or refer clients when appropriate.

DIVERSITY AND ADVOCACY

E. Knowledge

1. Understands how living in a multicultural society affects clients who are seeking clinical mental health counseling services.

2. Understands the effects of racism, discrimination, sexism, power, privilege, and oppression on one’s own life and career and those of the client.

3. Understands current literature that outlines theories, approaches, strategies, and techniques shown to be effective when working with specific populations of clients with mental and emotional disorders.

4. Understands effective strategies to support client advocacy and influence public policy and government relations on local, state, and national levels to enhance equity, increase funding, and promote programs that affect the practice of clinical mental health counseling.

5. Understands the implications of concepts such as internalized oppression and institutional racism, as well as the historical and current political climate regarding immigration, poverty, and welfare.

6. Knows public policies on the local, state, and national levels that affect the quality and accessibility of mental health services.

F. Skills and Practices

1. Maintains information regarding community resources to make appropriate referrals.

2. Advocates for policies, programs, and services that are equitable and responsive to the unique needs of clients.

3. Demonstrates the ability to modify counseling systems, theories, techniques, and interventions to make them culturally appropriate for diverse populations.

ASSESSMENT

G. Knowledge

1. Knows the principles and models of assessment, case conceptualization, theories of human development, and concepts of normalcy and psychopathology leading to diagnoses and appropriate counseling treatment plans.

2. Understands various models and approaches to clinical evaluation and their appropriate uses, including diagnostic interviews, mental status examinations, symptom inventories, and psychoeducational and personality assessments.

3. Understands basic classifications, indications, and contraindications of commonly prescribed psychopharmacological medications so that appropriate referrals can be made for medication evaluations and so that the side effects of such medications can be identified.

4. Identifies standard screening and assessment instruments for substance use disorders and process addictions.

H. Skills and Practices

1. Selects appropriate comprehensive assessment interventions to assist in diagnosis and treatment planning, with an awareness of cultural bias in the implementation and interpretation of assessment protocols.

2. Demonstrates skill in conducting an intake interview, a mental status evaluation, a biopsychosocial history, a mental health history, and a psychological assessment for treatment planning and caseload management. 
3. Screens for addiction, aggression, and danger to self and/or others, as well as co-occurring mental disorders.

4. Applies the assessment of a client’s stage of dependence, change, or recovery to determine the appropriate treatment modality and placement criteria within the continuum of care.

RESEARCH AND EVALUATION

I. Knowledge

1. Understands how to critically evaluate research relevant to the practice of clinical mental health counseling.

2. Knows models of program evaluation for clinical mental health programs.

3. Knows evidence-based treatments and basic strategies for evaluating counseling outcomes in clinical mental health counseling.

J. Skills and Practices

1. Applies relevant research findings to inform the practice of clinical mental health counseling.

2. Develops measurable outcomes for clinical mental health counseling programs, interventions, and treatments.

3. Analyzes and uses data to increase the effectiveness of clinical mental health counseling interventions and programs.

DIAGNOSIS

K. Knowledge

1. Knows the principles of the diagnostic process, including differential diagnosis, and the use of current diagnostic tools, such as the current edition of the Diagnostic and Statistical Manual of Mental Disorders (DSM).

2. Understands the established diagnostic criteria for mental and emotional disorders, and describes treatment modalities and placement criteria within the continuum of care.

The entire Mental Health Faculty has experience working in the mental health profession. The graduate program consists of 60 hours of graduate study beyond the undergraduate level. The common core curricular experience is outlined in the matrix in Appendix II. Documentation for the academic coverage of the education and experience is found in Syllabi in Appendix III A. 

The Mental Health Counseling Graduate Students complete five internships totaling 900 hours past the practicum level, which includes a minimum of 360 direct service clock hours of supervised training in a mental health setting. The graduate students are supervised by site supervisors and university faculty, or are provided with supervision by advanced level graduate students under the direct supervision of university faculty. The university and site supervisors evaluate the interns by using instruments found in the Graduate Student and Site Supervisor Manual. 
Besides taking a course dedicated to psychopathology and diagnosis (called Mental Disorders) students are required to demonstrate accurate assessment and diagnosis throughout their internships and specifically as part of documentation for case studies that they present with sample recordings of their work with clients.
Appendix IV Matrix of CACREP Standards for Mental Health Counseling 
Appendix IV B Copies of Supervision Logs 
Appendix IV C Sample Student file 


Syllabi used previously in courses are also available to current and prospective students through the Division’s administrative assistant. These syllabi frequently undergo modification to meet the ever changing state and national guidelines, professional organization standards and certification requirements as well as the preparatory needs of the graduate students. The syllabi clearly state objectives, content areas, textbooks, assigned reading, methods of instruction, assessments and other methods of performance criteria.  Students are evaluated on quality and clarity of their research papers and presentation of information, case presentations, written examinations, and demonstration of skills. Faculty routinely incorporate research findings in lectures and group discussions. Students are continually encouraged to integrate the current research findings in their counseling practice by faculty model, mandate, and evaluation incentives.

Program Faculty and Students use data, 

Students are expected to use data in a number of courses and in a number of ways.  School Counseling and Mental Health students engage in Research and Program Evaluation projects during the course of that name.  As well, during advanced methods courses and internships, students conduct action research and use data as part of their everyday practice. 
In the Assessment course MHS 6200, students have more opportunities to demonstrate their data driven decisions. They must conduct 5 assessments and complete reports communicating the details of the assessment instruments, and the outcomes. In their reports they must make conclusions based upon the data.  
Appendix IV A and V A Sample of Student Datability, Behavior Self-Management, Action Research and Assessment Projects

Section V SCHOOL COUNSELING PROGRAM STANDARDS 

SCHOOL COUNSELING

Students who are preparing to work as school counselors will demonstrate the professional knowledge, skills, and practices necessary to promote the academic, career, and personal/social development of all K–12 students. In addition to the common core curricular experiences outlined in Section II.G, programs must provide evidence that student learning has occurred in the following domains.

FOUNDATIONS

A. Knowledge

1. Knows history, philosophy, and trends in school counseling and educational systems.

2. Understands ethical and legal considerations specifically related to the practice of school counseling.

3. Knows roles, functions, settings, and professional identity of the school counselor in relation to the roles of other professional and support personnel in the school.

4. Knows professional organizations, preparation standards, and credentials that are relevant to the practice of school counseling.

5. Understands current models of school counseling programs (e.g., American School Counselor Association [ASCA] National Model) and their integral relationship to the total educational program.

6. Understands the effects of (a) atypical growth and development, (b) health and wellness, (c) language, (d) ability level, (e) multicultural issues, and (f) factors of resiliency on student learning and development.

7. Understands the operation of the school emergency management plan and the roles and responsibilities of the school counselor during crises, disasters, and other trauma-causing events.

B. Skills and Practices

1. Demonstrates the ability to apply and adhere to ethical and legal standards in school counseling.

2. Demonstrates the ability to articulate, model, and advocate for an appropriate school counselor identity and program.

COUNSELING, PREVENTION, AND INTERVENTION

C. Knowledge

1. Knows the theories and processes of effective counseling and wellness programs for individual students and groups of students.

2. Knows how to design, implement, manage, and evaluate programs to enhance the academic, career, and personal/social development of students.

3. Knows strategies for helping students identify strengths and cope with

environmental and developmental problems.

4. Knows how to design, implement, manage, and evaluate transition programs, including school-to-work, postsecondary planning, and college admissions counseling.

5. Understands group dynamics—including counseling, psycho-educational, task, and peer helping groups—and the facilitation of teams to enable students to overcome barriers and impediments to learning.

6. Understands the potential impact of crises, emergencies, and disasters on students, educators, and schools, and knows the skills needed for crisis intervention.

D. Skills and Practices

1. Demonstrates self-awareness, sensitivity to others, and the skills needed to relate to diverse individuals, groups, and classrooms.

2. Provides individual and group counseling and classroom guidance to promote the academic, career, and personal/social development of students. 
3. Designs and implements prevention and intervention plans related to the effects of (a) atypical growth and development, (b) health and wellness, (c) language, (d) ability level, (e) multicultural issues, and (f) factors of resiliency on student learning and development.

4. Demonstrates the ability to use procedures for assessing and managing suicide risk.

5. Demonstrates the ability to recognize his or her limitations as a school counselor and to seek supervision or refer clients when appropriate.

DIVERSITY AND ADVOCACY

E. Knowledge

1. Understands the cultural, ethical, economic, legal, and political issues surrounding diversity, equity, and excellence in terms of student learning.

2. Identifies community, environmental, and institutional opportunities that

enhance—as well as barriers that impede—the academic, career, and

personal/social development of students.

3. Understands the ways in which educational policies, programs, and practices can be developed, adapted, and modified to be culturally congruent with the needs of students and their families.

4. Understands multicultural counseling issues, as well as the impact of ability levels, stereotyping, family, socioeconomic status, gender, and sexual identity, and their effects on student achievement.

F. Skills and Practices

1. Demonstrates multicultural competencies in relation to diversity, equity, and opportunity in student learning and development.

2. Advocates for the learning and academic experiences necessary to promote the academic, career, and personal/social development of students. 
3. Advocates for school policies, programs, and services that enhance a positive school climate and are equitable and responsive to multicultural student populations.

4. Engages parents, guardians, and families to promote the academic, career, and personal/social development of students.

ASSESSMENT

G. Knowledge

1. Understands the influence of multiple factors (e.g., abuse, violence, eating disorders, attention deficit hyperactivity disorder, childhood depression) that may affect the personal, social, and academic functioning of students. 
2. Knows the signs and symptoms of substance abuse in children and adolescents, as well as the signs and symptoms of living in a home where substance abuse occurs.

3. Identifies various forms of needs assessments for academic, career, and personal/social development.

H. Skills and Practices

1. Assesses and interprets students’ strengths and needs, recognizing uniqueness in cultures, languages, values, backgrounds, and abilities.

2. Selects appropriate assessment strategies that can be used to evaluate a student’s academic, career, and personal/social development.

3. Analyzes assessment information in a manner that produces valid inferences when evaluating the needs of individual students and assessing the effectiveness of educational programs.

4. Makes appropriate referrals to school and/or community resources.

5. Assesses barriers that impede students’ academic, career, and personal/social development.

RESEARCH AND EVALUATION

I. Knowledge

1. Understands how to critically evaluate research relevant to the practice of school counseling.

2. Knows models of program evaluation for school counseling programs.

3. Knows basic strategies for evaluating counseling outcomes in school counseling (e.g., behavioral observation, program evaluation).

4. Knows current methods of using data to inform decision making and

accountability (e.g., school improvement plan, school report card).

5. Understands the outcome research data and best practices identified in the school counseling research literature.

J. Skills and Practices

1. Applies relevant research findings to inform the practice of school counseling.

2. Develops measurable outcomes for school counseling programs, activities, interventions, and experiences.

3. Analyzes and uses data to enhance school counseling programs.

ACADEMIC DEVELOPMENT

K. Knowledge

1. Understands the relationship of the school counseling program to the academic mission of the school.

2. Understands the concepts, principles, strategies, programs, and practices designed to close the achievement gap, promote student academic success, and prevent students from dropping out of school.

3. Understands curriculum design, lesson plan development, classroom management strategies, and differentiated instructional strategies for teaching counseling- and guidance-related material.

L. Skills and Practices

1. Conducts programs designed to enhance student academic development.

2. Implements strategies and activities to prepare students for a full range of postsecondary options and opportunities.

3. Implements differentiated instructional strategies that draw on subject matter and pedagogical content knowledge and skills to promote student achievement.

COLLABORATION AND CONSULTATION

M. Knowledge

1. Understands the ways in which student development, well-being, and learning are enhanced by family-school-community collaboration.

2. Knows strategies to promote, develop, and enhance effective teamwork within the school and the larger community.

3. Knows how to build effective working teams of school staff, parents, and community members to promote the academic, career, and personal/social development of students.

4. Understands systems theories, models, and processes of consultation in school system settings.

5. Knows strategies and methods for working with parents, guardians, families, and communities to empower them to act on behalf of their children.

6. Understands the various peer programming interventions (e.g., peer meditation, peer mentoring, peer tutoring) and how to coordinate them.

7. Knows school and community collaboration models for crisis/disaster

preparedness and response.

N. Skills and Practices

1. Works with parents, guardians, and families to act on behalf of their children to address problems that affect student success in school.

2. Locates resources in the community that can be used in the school to improve student achievement and success.

3. Consults with teachers, staff, and community-based organizations to promote student academic, career, and personal/social development.

4. Uses peer helping strategies in the school counseling program.

5. Uses referral procedures with helping agents in the community (e.g., mental health centers, businesses, service groups) to secure assistance for students and their families.

LEADERSHIP

O. Knowledge

1. Knows the qualities, principles, skills, and styles of effective leadership.

2. Knows strategies of leadership designed to enhance the learning environment of schools.

3. Knows how to design, implement, manage, and evaluate a comprehensive school counseling program.

4. Understands the important role of the school counselor as a system change agent. 
5. Understands the school counselor’s role in student assistance programs, school leadership, curriculum, and advisory meetings.

P. Skills and Practices

1. Participates in the design, implementation, management, and evaluation of a comprehensive developmental school counseling program.

2. Plans and presents school-counseling-related educational programs for use with parents and teachers (e.g., parent education programs, materials used in classroom guidance and advisor/advisee programs for teachers).
 SEQ CHAPTER \h \r 1The master's programs in Counselor Education (M.A. and M.Ed*): School Counseling prepares students for certification as school counselors. Graduates in school counseling are prepared to work in preK-12 settings. Program goals are reflective of national standards and include the development of professional competence, respect for clients, self-awareness, individual growth, professional identity, an effective professional philosophy, and a research orientation. In addition, unique to the FGCU experience are goals including accountability, advocacy, technological literacy, professional leadership and field-based learning. This program provides a broad theoretical base for practice as well as an appreciation of how social and economic factors impact individuals, families, communities, and social institutions (e.g. schools, agencies, self-help organizations). Likewise, the program promotes acquisition of appropriate counseling, appraisal and assessment, consultation, and referral skills for use in helping interventions.

The school counseling program is especially sensitive to its role in creating competent professionals who are charged with the development of K-12 student skills necessary to appropriately assume adult roles. To this end, we believe that school counselors must be aware of and accountable to their roles in delivering career development and related curriculum as well as helping others infuse such skills into all curricular experiences. The specific curricular focus of K-12 students' development – academic, personal/social, and career development – is infused throughout counseling preparation. The graduate of FGCU’s school counseling program will be accountable to this curriculum and to the success of their students as they transition to adulthood and productive social and economic roles in society.

* NOTE: FGCU has two master’s programs in school counseling; the first, the M.Ed. for 48 credits minimum, is for teacher certificated or eligible students and the second, the M.A. for 57 credits minimum, is for those who wish to enter the profession from another field.  These latter students enroll for all of the same courses as those for the M.Ed. plus must meet additional admissions, testing, and teacher education course requirements.

The school counseling programs curricula were developed with direct consideration of several bodies of important standards and competencies which include, although are not limited to the following:

	Name of Document
	Source
	Website or Reference

	AGLIB Mission and Goals
	Association for Gay, Lesbian and Bisexual Issues in Counseling (AGLBIC)
	http://www.aglbic.org/

	ASCA Position Statements
	American School Counselor Association
	http://www.schoolcounselor.org

	ASCA Role Statements: The School Counselor
	American School Counselor Association
	http://www.schoolcounselor.org

	ASCA's National Model: A Foundation for School Counseling Programs
	American School Counselor Association
	http://www.schoolcounselor.org

	Code of Ethics and Standards of Practice
	American Counseling Association
	http://www.counseling.org/resources/codeofethics.htm

	Competencies in Assessment and Evaluation for School Counselors
	American School Counselor Association and  the Association for Assessment in Counseling
	http://www.aac.uc.edu/aac/Resources/documents/atsc_cmptncy.htm

	Council for the Accreditation of Counseling and Related Educational Programs (CACREP) Standards
	Council for the Accreditation of Counseling and Related Educational Programs
	http://www.counseling.org/cacrep

	Ethical Standards for School Counselors
	American School Counselor Association
	http://www.schoolcounselor.org/Ethics/ethicstd.html

	Florida Educator Accomplished Practices
	Florida Department of Education
	http://www.firn.edu/doe/dpe/publications.htm

	Florida School-to-Work Clearinghouse
	Florida STW
	http://www.flstw.fsu.edu

	Florida’s Student Development Program: A Framework for Developing Comprehensive Guidance & Counseling Programs for a School-to-Work System
	Florida Department of Education
	Florida Department of Education

Div of Applied Tech and Adult Education

Bureau of Special Projects and Grants Dev

	Group Work Rainbow Competencies
	Association for Specialists in Group Work
	http://coe.colstate.edu/asgw/gwrain.htm

	Multicultural Assessment Standards: A Compilation for Counselors
	Association for Assessment in Counseling 
	http://www.aac.uc.edu/aac/Resources/documents/mcult_stds.htm

	NCDA Career Counseling Competencies
	National Career Development Association
	http://ncda.org/policies.html

	Recruitment and Preparation of School Guidance Counselors
	Dewitt-Wallace Readers Digest Fund
	http://www.wallacefunds.org/dewittframesetsearch.htm

	Technical Competencies For Counselor Education Students: Recommended Guidelines for Program Development 
	Association for Counselor Education & Supervision 
	http://www.chre.vt.edu/f-s/thohen/competencies.htm


The School Counseling program at FGCU is also an “approved program” by Florida’s Department of Education.  Being designated an “approved” program has advantages for graduates and more responsibilities for faculty.  The advantages are that when a student graduates from FGCU’s school counseling programs and their transcript is stamped as being a state approved program, students are automatically eligible for certification.   For the faculty, the program has to promise and document that all school counseling graduates have been taught, assessed, and demonstrated professional level competency in each of twelve Florida Accomplished Practices and that all state mandates that affect certified educators (e.g., competency in working with students who speak English as a second or other language or with literacy development) also are applied to school counselors.  Finally, the program is reviewed and monitored every year for compliance in the IPEP report and hosts program approval self-study reviews and site visits every few years.  In short, FGCU’s school counseling program has voluntarily agreed to meet more rigorous preparation standards and has successfully documented meeting those standards since initial DOE program review in 2000 and have received continuing approval, most recently in 2011.
Appendix V Matrix of CACREP Standards for School Counseling 
Appendix V 2 a Florida Educator Accomplished Practices Matrix with Critical Tasks 
Appendix V 2 b Florida DOE Subject Area Competencies for School Counselors 
Appendix V 2 c Florida School Counseling Competencies Matrix and Critical Tasks
Students are expected to use data in a number of courses and in a number of ways.  School Counseling and Mental Health students engage in Research and Program Evaluation projects during the course of that name.  As well, during advanced methods courses and internships, students conduct action research and use data as part of their everyday practice. 

In the Assessment course MHS 6200, students have more opportunities to demonstrate their data driven decisions. They must conduct 5 assessments and complete reports communicating the details of the assessment instruments, and the outcomes. In their reports they must make conclusions based upon the data.  

Appendix IV A and V A Sample of Student Datability, Behavior Self-Management, Action Research and Assessment Projects [image: image4][image: image5][image: image6][image: image7][image: image8][image: image9]
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