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P. The program faculty conducts a systematic developmental assessment of each student’s progress throughout the program, including consideration of the student’s academic performance, professional development, and personal development. Consistent with established institutional due process policy and the American Counseling Association’s (ACA) code of ethics and other relevant codes of ethics and standards of practice, if evaluations indicate that a student is not appropriate for the program, faculty members help facilitate the student’s transition out of the program and, if possible, into a more appropriate area of study.

Since its inception, the Counseling program has, and will continue to, respond to a dynamic and ever-changing world. There are hosts of ways in which we have attempted to be dynamic and responsive. Counseling program faculty take their role of “gatekeeper” very seriously. We are aware that we are both ethically and legally responsible for our students as they work with often vulnerable human beings. In order to facilitate communication and provide timely, useful, thorough and meaningful feedback to trainees, program faculty conduct developmental, systematic assessments of each student in the program on a semester basis. These student review meetings are highly valued and beneficial; all faculty are present during these meetings. 

As with most Counseling programs, program faculty can most readily assess academic and professional behaviors, although the individual student’s dispositions are typically most salient features of effective counselor ability. Students in need of extra support and/or a remediation plan are informed as soon as possible. The faculty reviews student performance every semester regarding academic progress, counseling skills, and professional and personal dispositions.  The purpose of the student review meeting is to monitor academic and professional progress. 
When necessary, the faculty meets with students to devise plans for remediation or intervention to accommodate differences in the ways that students meet program requirements.  The student progress review may have a number of remedial steps to support student progress and retention in the program. There is a range of possible outcomes including conditional continuation in the program, delay of program completion, or termination from the program. In all cases, the faculty works with students to provide support during the transition process. The protocol is spelled out in the Graduate Student Manual and the FGCU catalog.  Students are advised of these procedures during their orientation at the beginning of their program. 
Students in need of a plan of development are directed to meet with program faculty (most often the student’s advisor and at least one other faculty member) in order to develop a plan for improvement. This process is designed to provide students with support and encouragement with the primary objective to assist students in being successful.  

On a routine basis, in addition to student review meetings, a standing agenda item for counseling faculty meetings concerns any student issues that faculty bring forward.  In this way, faculty can collaborate to provide early identification, remediation, and referral for students who are showing indications of academic or other problems that will affect performance and/or progress.  The results of student review meetings as well as individual student issues that were raised during regular faculty meetings are documented in meeting minutes and through individual emails sent to students.   Each email is filed individually with each student’s record.

Students with disabilities that impact learning performance are advised to follow the established university procedures published in the FGCU Student Catalog and course syllabi. As well, students who have language or other barriers to graduate school success are referred to the University’s Writing Center or other community resources to help improve their spoken and written language competencies.

Appendix I P Sample Letter from Performance Review
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AA.  Program faculty members engage in continuous systematic program evaluation indicating how the mission, objectives, and student learning outcomes are measured and met. The plan includes the following:
1. A review by program faculty of programs, curricular offerings, and characteristics of program applicants.
2. Formal follow-up studies of program graduates to assess graduate perceptions and evaluations of major aspects of the program.
3. Formal studies of site supervisors and program graduate employers that assess their perceptions and evaluations of major aspects of the program.
4. Assessment of student learning and performance on professional identity, professional practice, and program area standards.
5. Evidence of the use of findings to inform program modifications.

The Counseling program faculty continually assess its course offerings and processes in order to incorporate the “best practices” as they pertain to the development and preparation of counselor candidates. As a result of thorough and active interaction with, and attention to, students, accrediting agencies, and state licensing boards, the Counseling programs at Florida Gulf Coast University (FGCU) consistently maintain its vibrancy and relevance in the dynamic field of counseling.  The College of Education adopted LiveText to conduct assessments as it prepared for NCATE, Florida DOE, SACS, and other assessment initiatives.  More recently, the CACREP 2009 standards have been uploaded making the benchmark assignments from each course have been coded so that critical tasks may be more readily assessed for both a program and student evaluation. Faculty have been entering data in LiveText for the last three years at the end of each term and have reviewed the data reports annually.  With the linkage to the 2009 CACREP standards, and the 2010 Florida Educator Accomplished Practices, and Counselor Guidance and Counseling Competencies, LiveText data will become more relevant and useful for program and student review. 

The program regularly engages students in formal and informal program and internship reviews. The College administers a survey to graduating students in order to gain their perspectives on how to improve the program for current and future students. The protocol for the administration of the survey is still in development which has resulted in less than consistent administration of the surveys and collection of data. From the data that has been collected, the program has undergone several changes, including, the structure of internship activities, revised exit exam process and reviewed standards, revision of course content and curriculum, and the utilization of graduating students to assist in reviewing program documents (handbooks, etc.).

As part of the Florida Department of Education Institutional Program Evaluation and Plan (IPEP) conducted annually at the College for all programs that lead to certification, school counseling programs are reviewed, changes identified and documented and sent to the state.  Each year the College reports on programmatic changes, reviews actions taken to meet or maintain program standards and graduate efficacy, and monitors program activities with regard to meeting state mandates for school counselor preparation.  This has included reviewing rehire of school counseling graduates, pass rate on state required exams, reviewing admissions policies and procedures, and reviewing progress toward improving the diversity of students enrolled in our school counseling programs.  While this IPEP process is mandated for school counseling programs, both mental health and school counseling programs are reviewed and revised by faculty as they are maintained as parallel programs and experiences.   

Program faculty regularly review relevancy of courses and enhance course offerings when appropriate. These are updated against CACREP standard changes and Florida Department of Education certification competency changes. Three of the core program faculty had participated as experts with state competency designation for School Counselors and the associated School Counselor competency measurement through various stages of state specialty exam development and validation.  As well, one faculty member has served on the state School Counseling program review team.

Internship activities are coordinated by the internship coordinator who also is responsible for updating the field experience manual in conjunction with program faculty to insure policy development and coherence, maintaining information about available internship sites, and serving as a liaison between the sites and the program. Students evaluate faculty on a semester-by-semester basis and the results of these processes are given to individual faculty. These evaluations are often used as part of determining the nature of faculty performance in the classroom.

Since the last CACREP accreditation review there have been:  
· advisory group meetings with community stakeholders and students, 
· routine evaluation conducted during final internships that have provided feedback toward program revision (e.g., revising internship structure and schedule), 
· routine evaluation conducted at the mid-term of every internship during site visits solicited program design and delivery feedback from sites and candidates.
· Evaluations of sites, site supervisors and university supervisors are compelted at the end of each internship.
· revised course structures according to formal and informal course evaluations every term, 
· analysis of the results of the comprehensive examination compared to national performance and student performance over the years that are used to adjust course experiences that relate to student performance in each of the CACREP core eight competencies,
· annual reports of school counselor employment rates from the Florida Department of Education are analyzed to identify the success of our graduates in achieving employment in Florida schools.  
· an advisory board of community stakeholders, site supervisors, alumni and current students has been formed and provides periodic feedback about program graduates, structure, and curriculum, 
· survey of alumni and their employers from the program has been migrated to an on-line format and distributed, analyzed and results are available during meetings with stakeholders, Advisory Boards, and throughout the University for program improvement purposes.  Low responses rates on these questionnaires have necessitated changing the capture of contact information and timing of these questionnaires.
· participation in the College’s annual Institutional Program Evaluation Plan (IPEP) and reporting for the school counseling program has provided a structure and feedback for review of program curriculum and structure. 
· senior internship students have been used to pilot our program handbook and clinical internship manuals.

6. Official Report of Program Evaluation and Distributed

 6. Distribution of an official report that documents outcomes of the systematic program evaluation, with descriptions of any program modifications, to students currently in the program, program faculty, institutional administrators, personnel in cooperating agencies (e.g., employers, site supervisors), and the public.


Recently, in order to gain a perspective on our efforts, we solicited feedback from students and site supervisors regarding the efficacy of the Counseling program’s education and preparation of our students in the form of a student/employer survey. 	Comment by maddy: Have no idea when this was last done and what its current state is since taken over by Roshan.
 
The survey was designed to secure useful and timely feedback to the Counseling faculty about the program’s progress in training competent (academically, professionally, and personally) practitioners as school and mental health counselors and their ability to provide meaningful services to a diverse group of individuals, students, and clients in both individual and group settings. 
 
Responses were overwhelmingly positive and affirming—students and employers indicated that our students had been well trained and prepared to serve as counselors in a variety of settings. Also quite useful was the feedback that survey respondents gave us regarding new strategies we could adopt to improve our work.  Suggestions that we have been and continue to be successful were similarly meaningful and appreciated, as we have dedicated ourselves to our students and the people that they serve. 	Comment by maddy: This is old information.


3.5 B
A narrative is provided that describes the summary of annual data analysis and how it was used to inform programmatic decision for the following academic year.
1.     The faculty meets at the beginning of every fall semester to review and analyze data. The data come from many areas. These include exit surveys from graduating students, FEAP and CACREP Standards information from the LiveText data reviews, feedback from site supervisors, feedback from the Counseling Advisory Board, subject area scores from the exit exam: the CPCE.
One of the main areas of concern from the faculty has to do with the low rate of graduation compared with admission to the two counseling programs.  According to our admission data, 30 students were admitted to the school counseling programs but only 8 graduated. Granted, this is a 2.5-2.75 year program and many students because of life events or choices have to slow down and do not graduate with their cohort. Others change to other programs, including the Mental Health Counseling Program. In other cases, the students are challenged academically and struggle and do not succeed. When students are identified as having difficulty with the coursework, they meet with faculty who strategize with them to improve their standing. However this process does not always meet with retention of the student in the program. Sometimes the faculty determines with the student that counseling is not their best career fit. In these cases they are advised out of the program and are sometimes transferred to other education programs.
 
As a result of the analysis of the data, the faculty decided to move the admission deadlines from July 17th to March 15th. This gives the faculty an opportunity to review all qualified candidates and accept only the top candidates rather than having a rolling admission policy where any who meet the basic requirements are admitted. Hopefully, this will improve the quality of students accepted to the program and will decrease the number of students who drop-out because of academic difficulty.
 
2.       As a result of last year’s EIPEP, the Counseling Faculty decided that a new course should be added to the School Counseling Curriculum and another course removed. It was determined that MHS 6420 better prepares candidates working with students with special needs including linguistics, multicultural, and academic special needs. Therefore, this course replaces MHS 6605 Special Needs Counseling and Consultation.
3.       The Program review resulted in the hiring of a ½ time clinical coordinator. This person is a Florida Certified School Counselor and a Licensed Mental Health Counselor.  She has the responsibility of contacting the school districts and their student services coordinators and to act as a liaison for placing all interns. She also checks the applications for internships and discusses the placements for faculty approval. This innovation has resulted in closer attention to every intern. Of all the changes that have occurred, this has proven to be most beneficial to the students and the program.
 

3.5A
Program Review:
The Counseling program faculty continually assess its course offerings and processes in order to incorporate the “best practices” as they pertain to the development and preparation of counselor candidates. As a result of thorough and active interaction with, and attention to, students, accrediting agencies, and state licensing boards, the Counseling programs at Florida Gulf Coast University (FGCU) consistently maintain its vibrancy and relevance in the dynamic field of counseling. The College of Education adopted LiveText to conduct assessments as it prepared for NCATE, Florida DOE, SACS, and other assessment initiatives. More recently, the CACREP 2009 standards have been uploaded making the benchmark assignments from each course have been coded so that critical tasks may be more readily assessed for both a program and student evaluation. Faculty have been entering data in LiveText for the last three years at the end of each term and have reviewed the data reports annually. With the linkage to the 2009 CACREP standards, and the 2010 Florida Educator Accomplished Practices, and Counselor Guidance and Counseling Competencies, LiveText data will become more relevant and useful for program and student review. 
The program regularly engages students in formal and informal program and internship reviews. The College administers a survey to graduating students in order to gain their perspectives on how to improve the program for current and future students. The protocol for the administration of the survey is still in development which has resulted in less than consistent administration of the surveys and collection of data. From the data that has been collected, the program has undergone several changes, including, the structure of internship activities, revised exit exam process and reviewed standards, revision of course content and curriculum, and the utilization of graduating students to assist in reviewing program documents (handbooks, etc.).
The Program hosts a Counseling Program Advisory Board meeting annually. At this meeting representatives from the district, mental health community, graduates, community agency program leaders, faculty, and students are present. A PowerPoint presentation is attached to this file. 
Program faculty regularly review relevancy of courses and enhance course offerings when appropriate. These are updated against CACREP standard changes and Florida Department of Education certification competency changes. Three of the core program faculty had participated as experts with state competency designation for School Counselors and the associated School Counselor competency measurement through various stages of state specialty exam development and validation. As well, one faculty member has served on the state School Counseling program review team.
Internship activities are coordinated by the internship coordinator who also is responsible for updating the field experience manual in conjunction with program faculty to insure policy development and coherence, maintaining information about available internship sites, and serving as a liaison between the sites and the program. Students evaluate faculty on a semester-by-semester basis and the results of these processes are given to individual faculty. These evaluations are often used as part of determining the nature of faculty performance in the classroom.
Examples of elements of program review:
· Annual Data-Day: At the start of the fall semester data is given to the faculty regarding the student, course, and program assessments in LiveText. Program faculty meet to discuss the outcomes, relevance to the program, and discuss possible program revisions. 
· advisory group meetings with community stakeholders and students, 
· routine evaluation conducted during final internships that have provided feedback toward program revision (e.g., revising internship structure and schedule), 
· routine evaluation conducted at the mid-term of every internship during site visits solicited program design and delivery feedback from sites and candidates.
· Evaluations of sites, site supervisors and university supervisors are compelted at the end of each internship.
· revised course structures according to formal and informal course evaluations every term, 
· analysis of the results of the comprehensive examination compared to national performance and student performance over the years that are used to adjust course experiences that relate to student performance in each of the CACREP core eight competencies,
· annual reports of school counselor employment rates from the Florida Department of Education are analyzed to identify the success of our graduates in achieving employment in Florida schools. 
· an advisory board of community stakeholders, site supervisors, alumni and current students has been formed and provides periodic feedback about program graduates, structure, and curriculum, 
· survey of alumni and their employers from the program has been migrated to an on-line format and distributed, analyzed and results are available during meetings with stakeholders, Advisory Boards, and throughout the University for program improvement purposes. Low responses rates on these questionnaires have necessitated changing the capture of contact information and timing of these questionnaires.




	Standard 3.5 B – Summary of data analysis from Standards 2 and 3 for entire program approval period 

	A narrative is provided that describes the summary of annual data analysis and how it was used to inform programmatic decision for the following academic year.
	A narrative is provided that describes the summary of data analysis and how it was used to inform programmatic decision for the entire continuing approval period.  A description of the changes that occurred during the continuous approval period is included as well as the expectations for the program during the next continuous approval cycle.
	· Data analysis of candidate performance data
· Reports of FEAPS, Competencies and skills, FTCE pass rates for the approval period at the individual and program level
· Reports on remediation of completers, if applicable.
· Data analysis of impact of P-12 learning
· Reports of data on impact of P-12 learning in field experiences/student teaching
· Reports of data on impact of P-12 learning during first year of teaching.
· Data analysis of state and district needs
· Programmatic changes made to the program during the continued approval period based on district and/or state needs, i.e., growing student populations, district test scores, need for special programs, high need areas, teacher shortages, etc.
· Data analysis of employer satisfaction, rehire rates
· Results of employer satisfaction rehire rates
· Percentage of teachers employed in Florida public schools following the first year of program completion for entire continuing approval period.
· Length of stay in classroom data for entire continuing approval period
· Data analysis of completer satisfaction
· Results of completer satisfaction survey data for entire continuing approval period
· Minutes from stakeholder teams that demonstrate discussion of data analysis and decision-making process
· Minutes from Advisory councils that demonstrate discussion of data analysis and decision-making process
· Minutes from department meetings that demonstrate discussion of data analysis and decision-making process
· Documented changes in program based on data analysis for continued approval period
· Completed IPEPs for the entire continued approval period.




School Counseling Transition Point Assessments (Candidate Assessments) 
	School Counseling  Plan 1 -Other School Professionals 

	Admission
	Entry to Clinical Practice
	Exit from Clinical Practice
	Program Completion
	After Program Completion

	1. 1000 GRE or 400 MAT
2. Or 3.0 GPA last 60 hrs
3. Met requirement for professional certificate 
4.  Bachelor’s degree from a regionally accredited university
5. Interview 
6. Pass all sections of GKT 
7. Three positive letters of recommendation.
8. Essay explaining their professional goals for becoming a counselor.
	1. GPA
2. B or better or S in courses:  MHS 6700 (Legal and Ethical); MHS 6800 (Practicum,) & MHS 6800 (Adv. Prac.). 
3. Critical Tasks
4. Practicum  Evaluations/ Assessments
5. Dispositions Assessments by faculty each semester 

	1. Internship observation assessments – competency and dispositions
2. K-12 impact on student learning
3.  Completion of required direct and indirect contact hours.


	1. GPA
2. Passing score on guidance and Counseling FTCE Exam 
3. Passing the CPCE exit exam. 
4. B- or better in all Program courses. 
5. Completion of Program of Study Passing the Professional Educator Exam of the FTCE 
6. Demonstrate Competencies
7. Demonstrate FEAPs for Counselors

	1. Graduate Follow-up Survey
2. Employer Survey
3. Rehire Study
4. Advisory Bd. 




	School Counseling  Plan 2 -Other School Professionals

	Admission
	Entry to Clinical Practice
	Exit from Clinical Practice
	Program Completion
	After Program Completion

	1. 1000 GRE or 400 MAT
2. And/or 3.0 GPA last 60 hrs 
3. Passed all portions of the GKT of the FTCE. 
4. Bachelor’s degree from a regionally accredited university
5. 3 Favorable letters of recommendation  
6. Essay explaining their professional goals for becoming a counselor.
	1. GPA
2. B or better or S in courses:  MHS 6700 (Legal and Ethical); MHS 6800 (Practicum,) & MHS 6800 (Adv. Prac.). 
3. Critical Tasks
4. Practicum  Evaluations/ Assessments
5. Dispositions Assessments by faculty each semester 

	1. Practicum observation assessments – competency and dispositions
2. K-12 impact assessments
3. Completion of required direct and indirect contact hours.


	1. GPA
2. Passing score on guidance and Counseling FTCE Exam 
3. Passing the CPCE exit exam. 
4. 4.    B- or better in all Program courses. 
5. Completion of Program of Study
6. Passing the Professional Educator Exam of the FTCE 
7. Demonstrate Competencies
8.  Demonstrate FEAPs for Counselors


	1.Graduate Follow-up Survey
2. Employer Survey
3. Rehire Study
4. Advisory School Bd. 
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School and Mental Health Counseling Programs -  Improvement Plan 2010-2011        Date___Fall, 2010__ Submitted by __Robert Masson _______
													Updated Spring 2012 Madelyn Isaacs


	NEED
	OBJECTIVE/
PROGRAM OUTCOME
	ACTIVITIES
	ASSESSMENT DOCUMENTATION
	PERSON(S) RESPONSIBLE
	SUPPORT NEEDS
	Outcome
(Entered 2012)

	
Clinical coordinator



	Meet CACREP standards;  accomplish management of approving and training sites and supervisors  and placement of growing numbers of students. 
	· Identify unmet faculty needs in this area; 
· develop projection of tasks and uncovered supervision assignments for the next two years in each program. 
· Collaborate with Dean to articulate the data necessary to hire a Clinical coordinator/supervision instructor.
	Program Meeting minutes; emails; data provided to Dean.
	Masson and all program faculty
	Dean; faculty line and Provost Approval.
	Half-time clinical coordinator approved; search and screen during spring 2012 and hired as of fall 2012.
Incumbent hired separately as needed for internship/practicum supervision.

	
Replace visiting line with permanent line and extend another visiting appointment.



	
· CACREP standards (1 :10 FTE faculty to FTE student ratio); 
· Appropriate course and field experience  instruction; and to be able to accomplish all instructional and assessment tasks for CAREP, DOE and NCATE program reviews.
· Reduce number of adjuncts being hired who need significant faculty oversight or mentoring. Increase ratio of full-time to part-time faculty to ensure that there are a majority of FTE Core Faculty over part-time/adjunct faculty.
	
· Conduct a search for replacement faculty.
· Articulate numbers of adjuncts needed this year and next year while writing CACREP self-study to justify hiring a visiting faculty member.  Assess program admissions and attrition in next year to determine if projections continue to warrant visiting line or making visiting a permanent line.

	
Search results.
Award of second line (visiting or permanent) to sustain program.
	
Sabella as Chair and Isaacs as member of Search Committee. 
Masson and all program faculty
	
Search Committee support; interview travel. 
Dean; faculty line and Provost Approval.
	
Search and screen procedure during Spring 2011 with Signe Kastberg having been hired and began in Fall 2011.

	
Address anomalous scores on exit exam; overall scores nationally and in our program were far lower than in previous years.



	
· Adjust passing score to reflect national and program expectations.
· Re-align curriculum with standards being tested.
	
· Engage in psychometric examination of scores relative to past performance, national means, and instructor changes to identify appropriate passing standard for this administration.
· Increase opportunities for students to study for the next exam administration and with faculty support.
· Reviewed areas where there were significant decreases in performance and met with new faculty who will be instructing those courses (Cross-cultural counseling, Special Populations and Research and Program Evaluation) to realign with standards.
	
Meeting minutes; tables and psychometric comparisons.
	
All Program faculty.
	

	
Completed analysis of program and national norms scores; reviewed curriculum in weak areas.  Student scores have returned to former averages above the national means.

	
Field Experience review



	
Updated Internship manual to reflect current program policies; ensure alignment with new CACREP standards; identify any policy or procedure changes to respond to experiences with students, faculty or supervisors who are not meeting standards.
	
Review and update manual for Spring 2011 semester.
Review  2009 CACREP standards for field experiences to ensure compliance.
Updated field site database.  
	
Manual and meeting minutes.
	
All program faculty.
	
	Completed in 2011 and again in 2012 with hire of clinical coordinator.  Field site database and process for placement have been updated; transition to LIVETEXT field experience management system in 2012-13.

	Continuous Program review for SACS; review continuing progress to improve scores on exit exam (visavis program and national norms) in Career Development and Appraisal.
	Ensure continued improvement in performance of this area.
	Review ten years of score data disaggregated by subtest.
	Meeting minutes.
	All program faculty
	
	On-going monitoring of student class and exit exam performance.




Appendix II AA 6 f Analysis of Student Performance on CPCE Exam By Subtest Area and Overall
NOTE: WEIGHTED MEANS FOR EACH YEAR BASED ON A TOTAL OF 261 GRADUATES; A TOTAL OF 34 STUDENTS TOOK THE TEST MORE THAN ONCE TO ACHIEVE A PASSING SCORE (90 OR MORE).


















FGCU VS NATIONAL MEANS IN EACH OF EIGHT CONTENT AREAS



ANNUAL PROGRAM REVIEW - SPRING

Name of Program:  Counseling
Name of Program Leader:  Dr. Robert Masson
Date of Program Review: March 1, 2011

Include an explanation of how this information was shared with the program faculty, including a listing of approved program changes (include minutes for this meeting your appendix)


Provide the following information for each of the Program Goals evaluated.

Program Goal #1 Maintain a program structure that facilitates the operation, delivery, and external accreditation/approval (CACREP, NCATE, SACS, DOE) of a world class counselor education program.
Objective A: Maintain a faculty-to-student ratio that fulfills CACREP and other accreditation/approval requirements. 

Data/Information/Measure: Student and Faculty FTE, including adjuncts and visiting professor, against number of course sections needed. 
	
Objective B: Meet CACREP requirements for clinical coordination and supervision

Data/Information/Measure: Student intern FTE and supervisor credentials and ratios. 
	
Data/Information/Measure: Course release for one clinical coordinator who is a full time faculty member OR a full time clinical coordinator/supervisor, perhaps at the Masters degree level. 

Objective C: Maintain a designated program leader throughout all three semesters, including summer, with a minimum of one course release per year. 

Data/Information/Measure: Designated program leader that meets CACREP standards for program leader. 

Objective D: meet all content competencies as specified by CACREP for clinical mental health and school counseling and by Florida DOE for school counseling. 

Data/Information/Measure:  Comprehensive Exit Exam (CPCE) by the Center for Counseling and Education.

Analysis of Data/Information: Ten year longitudinal analysis of exam scores disaggregated by competency areas (8) and program (2). 

Recommended changes based on Program Review: 

1. Updated policy about passing scores on the CPCE. Faculty updated policy about passing scores on the CPCE exam to reflect changes in national norms. The new policy states that: Students must obtain a minimum score of 90 and 95 for first and subsequent administrations, respectively,  unless the norms are significantly different (skewed) on the national level. (Meeting minutes, September 4, 2008)
2. Updating the Career Development Course. FGCU Counseling faculty consulted with other institutions that use the exam and discovered that they too were experiencing similar lower means on the Career Development subscore (which was also reflected in the national norms). Also, faculty solicited feedback from our students who reported that the section on Career contained questions mostly concerning theory. The FGCU Counseling program Career Counseling course focuses on both the Career Development/Counseling theory and the practical approaches to doing Career activities. Finally, faculty consulted with school district Student Service Department Directors to include more competencies consistent with area needs. As a result, the course was updated to include more on Counseling theory and career counseling tools/software. 
3. More structured study and review. After conducing informal interviews with students, we determined that there seemed to be a significant positive correlation between how much students report that they studied and their exam results. Thus, the faculty included more structured time for review as a part of the Seminar and Internship courses and also as an opportunity coordinated by the FGCU Counseling Honorary, Chi Sigma Iota. Also, our website was updated with resources and strategies for preparing for the CPCE (see http://coe.fgcu.edu/mentalhealthma/exitexam.html).
4. Community members let us know that they though it helpful for our students to have training in Mental Disorders (and diagnosis) earlier in the program. We agreed and moved this course in the sequence. 
5. The faculty added a reading literacy course as part of the school counseling plan I program per new Florida Department of Education requirements. 
6. FGCU counseling program faculty updated the Research and Program Evaluation course to include more knowledge and skills in the latter (program evaluation). This update was in response to best practice and the professional literature (e.g., ASCA National Model: A Framework for School Counseling Programs, 2006).
7. Also in response to the professional literature and best practice, the “Closing the Gap Results Report” assignments in School Counseling Internship 2 and 3 were updated to include a rationale for interventions chosen. That is, students provide an evidence based explanation of the interventions they chose. 
8. Met with the Dean to explore adding faculty to fulfill minimum CACREP ratios.
9. Sent formal proposal to the Dean for a clinical coordinator position. 




Program Goal #2 To collect feedback from alumni and their respective employers about the nature of their status and training. 

Objective A: Conduct online surveys for alumni and their employers.

	Data/Information/Measure: Alumni and employer surveys.
	
Objective B: Maintain a contact list and network of alumni for reliable communication/collaboration. 

Data/Information/Measure: Network membership. 
	
Analysis of Data/Information:

Pending.

Recommended changes based on Program Review:




Send completed form to Lois Christensen (lchriste@fgcu.edu) by April 1, 2011.



Program Review:
The Counseling program faculty continually assess its course offerings and processes in order to incorporate the “best practices” as they pertain to the development and preparation of counselor candidates. As a result of thorough and active interaction with, and attention to, students, accrediting agencies, and state licensing boards, the Counseling programs at Florida Gulf Coast University (FGCU) consistently maintain its vibrancy and relevance in the dynamic field of counseling.  The College of Education adopted LiveText to conduct assessments as it prepared for NCATE, Florida DOE, SACS, and other assessment initiatives.  More recently, the CACREP 2009 standards have been uploaded making the benchmark assignments from each course have been coded so that critical tasks may be more readily assessed for both a program and student evaluation. Faculty have been entering data in LiveText for the last three years at the end of each term and have reviewed the data reports annually.  With the linkage to the 2009 CACREP standards, and the 2010 Florida Educator Accomplished Practices, and Counselor Guidance and Counseling Competencies, LiveText data will become more relevant and useful for program and student review. 

The program regularly engages students in formal and informal program and internship reviews. The College administers a survey to graduating students in order to gain their perspectives on how to improve the program for current and future students. The protocol for the administration of the survey is still in development which has resulted in less than consistent administration of the surveys and collection of data. From the data that has been collected, the program has undergone several changes, including, the structure of internship activities, revised exit exam process and reviewed standards, revision of course content and curriculum, and the utilization of graduating students to assist in reviewing program documents (handbooks, etc.).

The Program hosts a Counseling Program Advisory Board meeting annually. At this meeting representatives from the district, mental health community, graduates, community agency program leaders, faculty, and students are present. A PowerPoint presentation is attached to this file. 

Program faculty regularly review relevancy of courses and enhance course offerings when appropriate. These are updated against CACREP standard changes and Florida Department of Education certification competency changes. Three of the core program faculty had participated as experts with state competency designation for School Counselors and the associated School Counselor competency measurement through various stages of state specialty exam development and validation.  As well, one faculty member has served on the state School Counseling program review team.

Internship activities are coordinated by the internship coordinator who also is responsible for updating the field experience manual in conjunction with program faculty to insure policy development and coherence, maintaining information about available internship sites, and serving as a liaison between the sites and the program. Students evaluate faculty on a semester-by-semester basis and the results of these processes are given to individual faculty. These evaluations are often used as part of determining the nature of faculty performance in the classroom.

Examples of elements of program review:
· Annual Data-Day: At the start of the fall semester data is given to the faculty regarding the student, course, and program assessments in LiveText. Program faculty meet to discuss the outcomes, relevance to the program, and discuss possible program revisions.  
· advisory group meetings with community stakeholders and students, 
· routine evaluation conducted during final internships that have provided feedback toward program revision (e.g., revising internship structure and schedule), 
· routine evaluation conducted at the mid-term of every internship during site visits solicited program design and delivery feedback from sites and candidates.
· Evaluations of sites, site supervisors and university supervisors are compelted at the end of each internship.
· revised course structures according to formal and informal course evaluations every term, 
· analysis of the results of the comprehensive examination compared to national performance and student performance over the years that are used to adjust course experiences that relate to student performance in each of the CACREP core eight competencies,
· annual reports of school counselor employment rates from the Florida Department of Education are analyzed to identify the success of our graduates in achieving employment in Florida schools.  
· an advisory board of community stakeholders, site supervisors, alumni and current students has been formed and provides periodic feedback about program graduates, structure, and curriculum, 
· survey of alumni and their employers from the program has been migrated to an on-line format and distributed, analyzed and results are available during meetings with stakeholders, Advisory Boards, and throughout the University for program improvement purposes.  Low responses rates on these questionnaires have necessitated changing the capture of contact information and timing of these questionnaires.



Inventory of Courses with “Exams in the rubrics
MHS 6401/6405 Advanced School Counseling methods
	CACREP-2009.2.G.1.d 
FL-FGCU-COE-2011-KSP.1
COE 1.1

	Candidates understand self-care strategies appropriate to the counselor role and can explain them at a high level of understanding.
	Candidates understand self-care strategies appropriate to the counselor role and can explain them at a moderate level of understanding.
	Candidate does not  understand self-care strategies appropriate to the counselor role and cannot explain them at a an appropriate level of understanding.

	FL-FEAP-2010.2.a.2.i
	Candidate utilizes current and emerging assistive technologies that enable students to participate in high-quality communication interactions and achieve their educational goals at a high level of competency.
	Candidate utilizes current and emerging assistive technologies that enable students to participate in high-quality communication interactions and achieve their educational goals at a moderate level of competency.
	Candidate cannot utilize current and emerging assistive technologies that enable students to participate in high-quality communication interactions and achieve their educational goals at a competent level.

	CACREP-2009.2.G.1.h* FL-FEAP-2010.2.b.1.f

	Candidate understands the role and process of the professional counselor advocating on behalf of the profession and can explain the role at a high level of understanding. 
	Candidate understands the role and process of the professional counselor advocating on behalf of the profession and can explain the role at a moderate level of understanding.
	Candidate does not understand the role and process of the professional counselor advocating on behalf of the profession and cannot explain the role at an appropriate level of understanding.

	CACREP-2009.2.G.5.g 
FL-FGCU-COE-2011-KSP.1


	Candidates demonstrate understanding of crisis intervention and suicide prevention models, including the use of psychological first aid strategies at a very high proficiency level. 
	Candidates demonstrate understanding of crisis intervention and suicide prevention models, including the use of psychological first aid strategies at a moderate proficiency level.
	Candidates demonstrate understanding of crisis intervention and suicide prevention models, including the use of psychological first aid strategies at an insufficient proficiency level.

	CACREP-2009.2.G.5.a
	Candidates demonstrate an orientation to wellness and prevention as a desired counseling goal at a very high level of proficiency.
	Candidates demonstrate an orientation to wellness and prevention as a desired counseling goal at a moderate level of proficiency.
	Candidate does not  demonstrate an orientation to wellness and prevention as a desired counseling goal at a sufficient level of proficiency.

	CACREP-2009.2.G.5.e
	Candidate demonstrates a systems perspective that provides an understanding of family and other systems theories and major models of family and related interventions at the highest level. 
	Candidate demonstrates a systems perspective that provides an understanding of family and other systems theories and major models of family and related interventions at a moderate level.
	Candidate does not demonstrate an understanding of the  systems perspective that provides an understanding of family and other systems theories and major models of family and related interventions. 

	FL-FGCU-COE-2011-KSP.1
COE 1.2
CACREP-2009.8.A.7 FL-FTCE-COMP-GUIDCOUNS-2012.2.2

	Candidate demonstrates understanding of the principles of crisis intervention for people during crises, disasters, and other trauma-causing events at the highest level. 
	Candidate demonstrates understands of the principles of crisis intervention for people during crises, disasters, and other trauma-causing events at a moderate level.
	Candidate failed to demonstrate understanding of the principles of crisis intervention for people during crises, disasters, and other trauma-causing events. 

	FL-FGCU-COE-2011-KSP.1


	Candidate demonstrates understanding of the importance of family, social networks, and community systems in the treatment of mental and emotional disorders at a high level of competency. 
	Candidate demonstrates understanding of the importance of family, social networks, and community systems in the treatment of mental and emotional disorders at a moderate level of competency.
	Candidate fails to demonstrate understanding of the importance of family, social networks, and community systems in the treatment of mental and emotional disorders. 



MHS 6012 Intro to MHC – Only uses quizzes and exams 
	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	History & PhilosophyCACREP-2009.2.G.1.a
	Candidate demonstrates knowledge of history and philosophy of the counseling profession at a high level of accuracy.
	Candidate demonstrates knowledge of history and philosophy of the counseling profession at a moderate level of accuracy.
	Candidate fails to demonstrate knowledge of history and philosophy of the counseling profession.
	 

	Professional Roles CACREP-2009.2.G.1.b
	Candidate demonstrates knowledge of professional roles, functions, and relationships with other human service providers, including strategies for interagency/inter-organization collaboration and communications at a high level of accuracy.
	Candidate demonstrates knowledge of professional roles, functions, and relationships with other human service providers, including strategies for interagency/inter-organization collaboration and communications at a moderate level of accuracy.
	Candidate fails to demonstrate sufficient knowledge of professional roles, functions, and relationships with other human service providers, including strategies for interagency/inter-organization collaboration and communications.
	 

	Counselors’ Roles CACREP-2009.2.G.1.c
	Candidate demonstrates knowledge of counselors’ roles and responsibilities as members of an interdisciplinary emergency management response team during a local, regional, or national crisis, disaster or other trauma-causing event at a high level of accuracy.
	Candidate demonstrates knowledge of counselors’ roles and responsibilities as members of an interdisciplinary emergency management response team during a local, regional, or national crisis, disaster or other trauma-causing event at a moderate level of accuracy.
	Candidate fails to demonstrate knowledge of counselors’ roles and responsibilities as members of an interdisciplinary emergency management response team during a local, regional, or national crisis, disaster or other trauma-causing event.
	 

	Self-CareCACREP-2009.2.G.1.d
	Candidate demonstrates knowledge of counselors’ self-care strategies appropriate to the counselor role at a high level of accuracy.
	Candidate demonstrates knowledge of counselors’ self-care strategies appropriate to the counselor role at a moderate level of accuracy.
	Candidate fails to demonstrate knowledge of counselors’ self-care strategies appropriate to the counselor role.
	 

	Professional OrganizationsCACREP-2009.2.G.1.f
	Candidate demonstrates knowledge of professional organizations, including membership benefits, activities, services to members, and current issues at a high level of accuracy.
	Candidate demonstrates knowledge of professional organizations, including membership benefits, activities, services to members, and current issues at a moderate level of accuracy.
	Candidate fails to demonstrate knowledge of professional organizations, including membership benefits, activities, services to members, and current issues.
	 

	Professional CredentialingCACREP-2009.2.G.1.g
	Candidate demonstrates knowledge of professional credentialing, including certification, licensure, and accreditation practices and standards, and the effects of public policy on these issues at a high level of accuracy.
	Candidate demonstrates knowledge of professional credentialing, including certification, licensure, and accreditation practices and standards, and the effects of public policy on these issues at a moderate level of accuracy.
	Candidate fails to demonstrate knowledge of professional credentialing, including certification, licensure, and accreditation practices and standards, and the effects of public policy on these issues.
	 

	Advocacy of ProfessionCACREP-2009.2.G.1.h
	Candidate demonstrates knowledge of the role and process of the professional counselor advocating on behalf of the profession at a high level of accuracy.
	Candidate demonstrates knowledge of the role and process of the professional counselor advocating on behalf of the profession at a moderate level of accuracy.
	Candidate fails to demonstrate knowledge of the role and process of the professional counselor advocating on behalf of the profession.
	 

	Advocacy ProcessCACREP-2009.2.G.1.i
	Candidate demonstrates knowledge of advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients at a high level of accuracy.
	Candidate demonstrates knowledge of advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients at a moderate level of accuracy.
	Candidate fails to demonstrate knowledge of advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients.
	 

	Advocacy for Care CACREP-2009.2.G.1.i
	Candidate demonstrates understanding of advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients at a high level of understanding.
	Candidate demonstrates understanding of advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients at a moderate level of understanding.
	Candidates fails to demonstrate understanding of advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients.
	 




MHS 6070  Mental disorders – only uses quizzes/exams
	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	Etiology, diagnostic process, of Mental Disorders 
CACREP-2009.6.C.2

	Candidate demonstrates knowledge of the etiology, the diagnostic process and nomenclature, treatment, referral, and prevention of mental and emotional disorders at a competency level to achieve an A.
	Candidate demonstrates knowledge of the etiology, the diagnostic process and nomenclature, treatment, referral, and prevention of mental and emotional disorders at a competency level to achieve a B.
	Candidate does not  demonstrates knowledge of the etiology, the diagnostic process and nomenclature, treatment, referral, and prevention of mental and emotional disorders at a competency level to achieve a B.
	

	Addiction disease model
CACREP-2009.6.C.4
	Candidate demonstrates knowledge of the disease concept and etiology of addiction and co-occurring disorders at a competency level to achieve an A. 
	Candidate demonstrates knowledge of the disease concept and etiology of addiction and co-occurring disorders at a competency level to achieve a B.
	Candidate does not demonstrates knowledge of the disease concept and etiology of addiction and co-occurring disorders at a competency level to achieve a B.
	

	Principles of diagnosis, treatment, and referral
CACREP-2009.6.D.1
	Uses the principles and practices of diagnosis, treatment, referral, and prevention of mental and emotional disorders to initiate, maintain, and terminate counseling at a level to earn an A.
	Uses the principles and practices of diagnosis, treatment, referral, and prevention of mental and emotional disorders to initiate, maintain, and terminate counseling at a level to earn a B.
	Does not demonstrate the use of  the principles and practices of diagnosis, treatment, referral, and prevention of mental and emotional disorders to initiate, maintain, and terminate counseling at a level to earn an A or B.
	

	Clinical Evaluation CACREP-2009.6.G.2

	Candidate demonstrates understanding of various models and approaches to clinical evaluation and their appropriate uses, including diagnostic interviews, mental status examinations, symptom inventories, and psycho-educational and personality assessments at a high level of proficiency to earn an A.
	Candidate demonstrates understanding of various models and approaches to clinical evaluation and their appropriate uses, including diagnostic interviews, mental status examinations, symptom inventories, and psycho-educational and personality assessments at a high level of proficiency to earn a B.
	Candidate does not demonstrates understanding of various models and approaches to clinical evaluation and their appropriate uses, including diagnostic interviews, mental status examinations, symptom inventories, and psycho-educational and personality assessments at a level of proficiency.
	

	Understanding of psychopharmacology CACREP-2009.6.G.2

	Candidate demonstrates at a very high level of understanding basic information regarding commonly prescribed psychopharmacological medications so that appropriate referrals can be made.
	Candidate demonstrates at a moderate level of understanding basic information regarding commonly prescribed psychopharmacological medications so that appropriate referrals can be made.
	Candidate does not demonstrate understanding of basic information regarding commonly prescribed psychopharmacological medications so that appropriate referrals can be made.
	

	Contraindications regarding psychotropic medications
CACREP-2009.6.G.3
	Candidate demonstrates knowledge at a very high level of understanding of basic information regarding contraindications commonly prescribed psychotropic medications sufficient to earn an A.
	Candidate demonstrates knowledge at a very high level of understanding of basic information regarding contraindications commonly prescribed psychotropic medications sufficient to earn a B.
	Candidate does not demonstrate knowledge at a very high level of understanding of basic information regarding contraindications commonly prescribed psychotropic medications sufficient to earn a B.
	

	Differential diagnosis DSM
CACREP-2009.6.K.1 
COE 6.1

	Candidate demonstrates knowledge of the principles of the  diagnostic process, including differential diagnosis, and the use of current diagnostic tools, such as the current edition of the Diagnostic and Statistical Manual of Mental Disorders (DSM) at a level to achieve an A.
	Candidate demonstrates knowledge of the principles of the  diagnostic process, including differential diagnosis, and the use of current diagnostic tools, such as the current edition of the Diagnostic and Statistical Manual of Mental Disorders (DSM) at a level to achieve a B.
	Candidate does not demonstrate knowledge of the principles of the  diagnostic process, including differential diagnosis, and the use of current diagnostic tools, such as the current edition of the Diagnostic and Statistical Manual of Mental Disorders (DSM) at a level to achieve a B.
	

	Treatment modalities and placement 
CACREP-2009.6.K.2
FL-FGCU-COE-2011-KSP.1
	Candidate demonstrates understanding of the established diagnostic criteria for mental and emotional disorders, and describes treatment modalities and placement criteria within the continuum of care at a high level of achievement.
	Candidate demonstrates understanding of the established diagnostic criteria for mental and emotional disorders, and describes treatment modalities and placement criteria within the continuum of care at a moderate level of achievement .
	Candidate does not demonstrate understanding of the established diagnostic criteria for mental and emotional disorders, and describe treatment modalities and placement criteria within the continuum of care at a moderate level of achievement .
	

	Knowledge of Co-occurring
Disorders 
CACREP-2009.6.K.3
COE 1.1
	Candidate demonstrates knowledge of the impact of co-occurring substance use disorders on medical and psychological disorders at a very high level of competency to earn an A.
	Candidate demonstrates knowledge of the impact of co-occurring substance use disorders on medical and psychological disorders at a very moderate level of competency to earn a B.
	Candidate does not  demonstrates knowledge of the impact of co-occurring substance use disorders on medical and psychological disorders at a very moderate level of competency to earn a B.
	

	Biases and diagnostic tools 
CACREP-2009.6.K.4
FL-FGCU-COE-2011-KSP.6 
COE 6.1
   
	Candidate demonstrates understanding of the relevance and potential biases of commonly used diagnostic tools with multicultural populations at a level sufficient to achieve an A.
	Candidate demonstrates understanding of the relevance and potential biases of commonly used diagnostic tools with multicultural populations at a level sufficient to achieve a B.
	Candidate does not demonstrate  understanding of  the relevance and potential biases of commonly used diagnostic tools with multicultural populations at a level sufficient to achieve a B.
	

	Symptoms of clients with mental and emotional impairments. 
CACREP-2009.6.L.1

	At a high level of proficiency, the candidate demonstrates appropriate use of diagnostic tools, including the current edition of the DSM, to describe the symptoms and clinical presentation of clients with mental and emotional impairments.
	At a moderate level of proficiency, the candidate demonstrates appropriate use of diagnostic tools, including the current edition of the DSM, to describe the symptoms and clinical presentation of clients with mental and emotional impairments.
	The candidate is not able to demonstrate appropriate use of diagnostic tools, including the current edition of the DSM, to describe the symptoms and clinical presentation of clients with mental and emotional impairments.
	

	
	
	
	
	

	Content Knowledge
CACREP.2.K.5 FEAP.8
	Candidates demonstrate sufficient content knowledge in counseling mental disorders theories to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge in counseling theories and therefore achieve C+ or below on the composite of assignments.
	 




MHS 6200  Appraisal

	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	Multicultural individual and group assessments.
CACREP-2009.2.G.7
	Demonstrates knowledge of assessments studies of individual and group approaches to assessment and evaluation in a multicultural society at a level to earn a composite grade of A on Quizzes and Assessment reports. 
	Demonstrates a moderate knowledge of assessments studies of individual and group approaches to assessment and evaluation in a multicultural society at a level to earn a composite grade of B on Quizzes and Assessment reports.
	Fails to demonstrate knowledge of assessments studies of individual and group approaches to assessment and evaluation in a multicultural society at a level to earn a composite grade of B on Quizzes and Assessment reports.
	

	Historical Perspectives
CACREP-2009.2.G.7.a

	Demonstrates knowledge of historical perspectives concerning the nature and meaning of assessment at a level to earn a composite grade of A.
	Demonstrates moderate knowledge of historical perspectives concerning the nature and meaning of assessment at a level to earn a composite grade of B.
	Fails to demonstrate sufficient knowledge of historical perspectives concerning the nature and meaning of assessment at a level to earn a composite grade of B.
	

	Standard and non-standard assessments.

CACREP-2009.2.G.7.b

 FL-FEAP-2010.2.a.4.b

	Candidate demonstrates knowledge of basic concepts of standardized and non-standardized testing, assessment techniques, norm-referenced and criterion-referenced assessment, environmental assessment, performance assessment, individual and group test and inventory methods at a level to earn a composite grade of A.
	Candidate demonstrates a moderate knowledge of basic concepts of standardized and non-standardized testing, assessment techniques, norm-referenced and criterion-referenced assessment, environmental assessment, performance assessment, individual and group test and inventory methods at a level to earn a composite grade of B.
	Candidate fails to demonstrate knowledge of basic concepts of standardized and non-standardized testing, assessment techniques, norm-referenced and criterion-referenced assessment, environmental assessment, performance assessment, individual and group test and inventory methods at a level to earn a composite grade of B.
	

	Knowledge of statistical concepts.

CACREP-2009.2.G.7.c
	Candidate demonstrates knowledge of statistical concepts, including scales of measurement, measures of central tendency, indices of variability, shapes and types of distributions, and correlations on composite scores at a level of A.
	Candidate demonstrates moderate knowledge of statistical concepts, including scales of measurement, measures of central tendency, indices of variability, shapes and types of distributions, and correlations on composite scores at a level of B.
	Candidate fails to demonstrate knowledge of statistical concepts, including scales of measurement, measures of central tendency, indices of variability, shapes and types of distributions, and correlations on composite scores at a level of B.
	

	Knowledge of reliability

CACREP-2009.2.G.7.d
	Candidate demonstrates knowledge of reliability (i.e., theory of measurement error, models of reliability, and the use of reliability information) on composite scores at a level of A.
	Candidate demonstrates moderate knowledge of reliability (i.e., theory of measurement error, models of reliability, and the use of reliability information) on composite scores at a level of B.
	Candidate fails to demonstrates knowledge of reliability (i.e., theory of measurement error, models of reliability, and the use of reliability information) on composite scores at a level of B.
	

	Knowledge of Validity 
CACREP-2009.2.G.7.e

	Candidate demonstrates knowledge of validity (i.e., evidence of validity, types of validity, and the relationship between reliability and validity) by composite scores at an A level.
	Candidate demonstrates moderate knowledge of validity (i.e., evidence of validity, types of validity, and the relationship between reliability and validity) on composite scores at a B level.
	Candidate fails to demonstrate knowledge of validity (i.e., evidence of validity, types of validity, and the relationship between reliability and validity) on composite scores at a B level.
	

	Social and cultural and assessment CACREP-2009.2.G.7.f

	Candidate demonstrates knowledge of social and cultural factors related to the assessment and evaluation of individuals, groups, and specific populations ) by composite scores at an A level.
	Candidate demonstrates moderate knowledge of social and cultural factors related to the assessment and evaluation of individuals, groups, and specific populations ) by composite scores at an B level.
	Candidate fails to demonstrate moderate knowledge of social and cultural factors related to the assessment and evaluation of individuals, groups, and specific populations ) by composite scores at an B level.
	

	Ethical strategies of assessment
CACREP-2009.2.G.7.g
	Candidate demonstrates knowledge of ethical strategies for selecting, administering, and interpreting assessment and evaluation instruments and techniques in counseling by a composite grade of A.
	Candidate demonstrates moderate knowledge of ethical strategies for selecting, administering, and interpreting assessment and evaluation instruments and techniques in counseling by a composite grade of B.
	Candidate fails to demonstrate knowledge of ethical strategies for selecting, administering, and interpreting assessment and evaluation instruments and techniques in counseling by a composite grade of B.
	

	Mental Health Appropriate Assessments. 
CACREP-2009.6.H.1

	Candidate Selects appropriate comprehensive assessment interventions to assist in diagnosis and treatment planning, with an awareness of cultural bias in the implementation and interpretation of assessment protocols.
	NA
	Candidate fails to Select appropriate comprehensive assessment interventions to assist in diagnosis and treatment planning, with an awareness of cultural bias in the implementation and interpretation of assessment protocols.
	

	Mental health
intake interviews and assessments.
CACREP-2009.6.H.2
	Candidate demonstrates skill in conducting an intake interview, a mental status evaluation, a biopsychosocial history, a mental health history, and a psychological assessment for treatment planning and caseload management at a level to earn a composite grade of a A.
	Candidate demonstrates moderate skills in conducting an intake interview, a mental status evaluation, a biopsychosocial history, a mental health history, and a psychological assessment for treatment planning and caseload management at a level to earn a composite grade of B.
	Candidate fails to demonstrate skills in conducting an intake interview, a mental status evaluation, a biopsychosocial history, a mental health history, and a psychological assessment for treatment planning and caseload management at a level to earn a composite grade of B.
	

	Addiction, violence, danger to self, screening. 
CACREP-2009.6.H.3
 FL-FTCE-COMP-GUIDCOUNS-2012.2.4

	Candidate demonstrates ability to screen for addiction, aggression, and danger to self and/or others, and co-occurring mental disorders at a skill level to earn an A.
	Candidate demonstrates moderate ability to screen for addiction, aggression, and danger to self and/or others, and co-occurring mental disorders at a skill level to earn a B.
	Candidate fails to demonstrate moderate ability to screen for addiction, aggression, and danger to self and/or others, and co-occurring mental disorders at a skill level to earn a B.
	

	Stage of Dependence

CACREP-2009.6.H.4
MH
	Candidate applies the assessment of a client’s stage of dependence, change, or recovery to determine the appropriate treatment modality and placement criteria within the continuum of care at a level to equal to earn an A.
	Candidate applies the assessment of a client’s stage of dependence, change, or recovery to determine the appropriate treatment modality and placement criteria within the continuum of care at a level to equal to earn a B.
	Candidate fails to apply the assessment of a client’s stage of dependence, change, or recovery to determine the appropriate treatment modality and placement criteria within the continuum of care at a level to equal to earn a B.
	

	School Counseling culture and assessment 
CACREP-2009.8.H.1 
FL-FEAP-2010.2.a.4.d



	Candidates demonstrates knowledge of assessing  and interpreting students’ strengths and needs, recognizing uniqueness in cultures, languages, values, backgrounds, and abilities at a level to equal to earn an A .
	Candidates demonstrates knowledge of assessing  and interpreting students’ strengths and needs, recognizing uniqueness in cultures, languages, values, backgrounds, and abilities at a level to equal to earn a B.
	Candidates fails to demonstrate knowledge of assessing  and interpreting students’ strengths and needs, recognizing uniqueness in cultures, languages, values, backgrounds, and abilities at a level to equal to earn a B.
	

	School Counseling appropriate assessment selection. CACREP-2009.8.H.2
FL-FEAP-2010.2.a.4.c
	Candidate selects appropriate assessment strategies that can be used to evaluate a student’s academic, career, and personal/social development.
	NA
	Candidate fails to select appropriate assessment strategies that can be used to evaluate a student’s academic, career, and personal/social development.
	

	School Counseling 
Valid inferences 
CACREP-2009.8.H.3
FL-FEAP-2010.2.a.4.a
	Candidate analyzes assessment information in a manner that produces valid inferences when evaluating the needs of individual students and assessing the effectiveness of educational programs.
	NA
	Candidate fails to analyze assessment information in a manner that produces valid inferences when evaluating the needs of individual students and assessing the effectiveness of educational programs.
	

	Ability to share information
FL-FEAP-2010.2.a.4.e
	Candidate demonstrates the ability to share the important an outcomes of student assessment data with the student and the student’s parent/caregiver(s);
	NA
	Candidate fails to demonstrate the ability to share the important outcomes of student assessment data with the student and the student’s parent/caregiver(s);
	

	Content Knowledge A
CACREP.2.K.7 
FEAP.1
FL-FGCU-COE-2011-KSP.1
FL-FTCE-COMP-GUIDCOUNS-2012.8.2
	Candidates demonstrate sufficient content knowledge in counseling appraisal procedures and psychometric principles to achieve a composite grade of A on all quizzes and exams.
	Candidates demonstrate sufficient content knowledge in counseling appraisal procedures and psychometric principles to achieve a composite grade of B on all quizzes and exams.
	Candidates demonstrate insufficient content knowledge in counseling appraisal procedures and psychometric principles and therefore achieve a C+ or less on a composite of all quizzes and exams.
	 



MHS 6340 Career Development

	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	Content KnowledgeCACREP.2.K.5 FEAP.8
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge in counseling theories and therefore achieve C+ or below on the composite of assignments.
	 



MHS 6400 and 6404 Counseling Theories
	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	Theories facilitating development
CACREP-2009.2.G.3.h 
FL-FGCU-COE-2011-KSP.1
FL-FTCE-COMP-GUIDCOUNS-2012.1

	Candidate demonstrates knowledge of theories for facilitating optimal development and wellness over the life span by achieving a composite grade of A on tests and quizzes.
	Candidate demonstrates moderate knowledge of theories for facilitating optimal development and wellness over the life span by achieving a composite grade of B on tests and quizzes.
	Candidate does not demonstrate knowledge of theories for facilitating optimal development and wellness over the life span by achieving less than a composite grade of B on tests and quizzes.
	

	School Counseling Wellness Theories
CACREP-2009.8.C.1 
FL-FTCE-COMP-GUIDCOUNS-2012.1.1

	Candidate demonstrates knowledge of theories and processes of effective counseling and wellness programs for individual students and groups of students by achieving a composite grade of A on tests and quizzes.
	Candidate demonstrates moderate knowledge of theories and processes of effective counseling and wellness programs for individual students and groups of students by achieving a composite grade of B on tests and quizzes.
	Candidate does not demonstrates adequate knowledge of theories and processes of effective counseling and wellness programs for individual students and groups of students by achieving a composite grade less than a B on tests and quizzes.
	

	Knowledge of systems theory
CACREP-2009.8.M.4
	Candidate demonstrates understanding of systems theories, models, and processes of consultation in school system settings by achieving a composite grade of A on tests and quizzes. .
	Candidate demonstrates moderate understanding of systems theories, models, and processes of consultation in school system settings
by achieving a composite grade of B on tests and quizzes.
	Candidate fails to demonstrates understanding of systems theories, models, and processes of consultation in school system settings
by achieving a composite grade less than a B on tests and quizzes.
	

	
	
	
	
	

	Content Knowledge
CACREP.2.K.5
 FEAP.8 
CACREP-2009.6.A.5

	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge in counseling theories and therefore achieve C+ or below on the composite of assignments.
	 




MHS 6420 Cross-cultural Counseling

	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	Advocacy ProcessCACREP-2009.2.G.1.i FL-FGCU-COE-2011-DP.6 FL-FTCE-COMP-GUIDCOUNS-2012.10.2
	The candidate demonstrates knowledge of the advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients at the A level of learning.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	 

	Pluralistic TrendsCACREP-2009.2.G.2.a FL-FEAP-2010.2.a.2.d FL-FTCE-COMP-GUIDCOUNS-2012.10
	The candidate demonstrates knowledge of multicultural and pluralistic trends, including characteristics and concerns within and among diverse groups nationally and internationally at the A level of learning.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	 

	DiversityCACREP-2009.2.G.2.b FL-FTCE-COMP-GUIDCOUNS-2012.10
	The candidate expresses attitudes, beliefs, understandings, and acculturative experiences, including specific experiential learning activities designed to foster students’ understanding of self and culturally diverse clients.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	 

	Multicultural IdentityCACREP-2009.2.G.2.c
	The candidate demonstrates knowledge of theories of multicultural counseling, identity development, and social justice at the A level of learning.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	 

	Community AdvocacyCACREP-2009.2.G.2.d FL-FTCE-COMP-GUIDCOUNS-2012.10
	The candidate demonstrates knowledge of individual, couple, family, group, and community strategies for working with and advocating for diverse populations, including multicultural competencies at the A level of learning.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	 

	Cultural AwarenessCACREP-2009.2.G.2.e FL-FGCU-COE-2011-DP.2 FL-FTCE-COMP-GUIDCOUNS-2012.10.1
	Candidate demonstrates knowledge of counselors ’ roles in developing cultural self-awareness, promoting cultural social justice, advocacy and conflict resolution, and other culturally supported behaviors that promote optimal wellness and growth of the human spirit, mind, or body at the A level of learning.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	 

	Eliminating Biases CACREP-2009.2.G.2.e FL-FTCE-COMP-GUIDCOUNS-2012.10.5
	Candidate demonstrates counselors’ roles in eliminating biases, prejudices, and processes of intentional and unintentional oppression and discrimination at the A level of learning.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	 

	EnvironmentCACREP-2009.2.G.2.f FL-FTCE-COMP-GUIDCOUNS-2012.10.3
	The preprofessional school counselor establishes a comfortable environment for students. The school counselor accepts and fosters diversity and demonstrates knowledge and awareness of varied cultures and linguistic backgrounds. The school counselor creates a climate of openness, inquiry, and support by practicing strategies such as acceptance, tolerance, resolution, and mediation.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	 



MHS 6450 Addictions – only uses quizzes

	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	Substance Use DisordersCACREP-2009.6.A.6
	Candidate recognizes the potential for substance use disorders to mimic and coexist with a variety of medical and psychological disorders at a level that earns an A (93% and above).
	Candidate knows the potential for substance use disorders to mimic and coexist with a variety of medical and psychological disorders at a level that earns a B (86% and above).
	Candidates demonstrate their lack of knowledge through accuracy on test questions on the subject less than 86%.
	 

	Theories and etiology of addictions and addictive behaviors.CACREP-2009.2.G.3.g FL-FGCU-COE-2011-DP.1 FL-FGCU-COE-2011-KSP.1
	Demonstrates knowledge of theories and etiology of addictions and addictive behaviors, including strategies for prevention, intervention, and treatment at a level to earn an A 93% and above.
	Demonstrates knowledge of theories and etiology of addictions and addictive behaviors, including strategies for prevention, intervention, and treatment at a level to earn a B 87% and above.
	Candidates demonstrate their lack of knowledge through accuracy on test questions on the subject less than 86%.
	 

	Knows the disease concept and etiology of addiction and co-occurring disorders.CACREP-2009.6.C.4
	Candidates demonstrate knowledge through accuracy on test questions on the subject at a 93% or above.
	Candidates demonstrate knowledge through accuracy on test questions on the subject between 85% and 92%.
	Candidates demonstrate their lack of knowledge through accuracy on test questions on the subject less than 84%.
	 

	Identifies standard screening and assessment instruments for substance use disorders and process addictions.CACREP-2009.6.G.4 FL-FGCU-COE-2011-DP.1
	Candidates demonstrate knowledge through accuracy on test questions on the subject at a 93% or above.
	Candidates demonstrate knowledge through accuracy on test questions on the subject between 85% and 92%.
	Candidates demonstrate their lack of knowledge through accuracy on test questions on the subject less than 84%.
	 

	Knows the impact of co-occurring substance use disorders on medical and psychological disorders.CACREP-2009.6.K.3
	Candidates demonstrate knowledge through accuracy on test questions on the subject at a 93% or above.
	Candidates demonstrate knowledge through accuracy on test questions on the subject between 85% and 92%.
	Candidates demonstrate their lack of knowledge through accuracy on test questions on the subject less than 84%.
	 



MHS 6481 and 6482  Human Development
	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	Human Development and LearningFEAP.7
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Knowledge of Subject MatterFEAP.8
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Theories of Development & TransitionCACREP-2009.2.G.3.a
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Theories of Learning & PersonalityCACREP-2009.2.G.3.b
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Effects of Crisis & TraumaCACREP-2009.2.G.3.c
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Theories & Models of ResilienceCACREP-2009.2.G.3.d
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Normal & Abnormal BehaviorCACREP-2009.2.G.3.f
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Etiology & Prevention of AddictionCACREP-2009.2.G.3.g
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Optimal Wellness & DevelopmentCACREP-2009.2.G.3.h
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Student FunctioningCACREP-2009.8.G.1
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 

	Substance AbuseCACREP-2009.8.G.2
	Candidates achieve an average grade of A on the quizzes and final exam.
	Candidates achieve an average grade of B on the quizzes and final exam.
	Candidates achieve an average grade below B on the quizzes and final exam.
	 



MHS 6500 Group counseling

	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	Content KnowledgeCACREP.2.K.5 FEAP.8
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge in counseling theories and therefore achieve C+ or below on the composite of assignments.
	 



6530 Group Counseling for School Counselors
	
	Target (3 pts)
	Acceptable 
(2 pts)
	Unacceptable 
(1 pt)
	Missing

	CACREP-2009.8.C.1
	Candidate knows the theories and processes of effective counseling and wellness programs for individual students and groups of students with sufficient content knowledge in counseling theories to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieve C+ or below on the composite of assignments.
	

	             CACREP-2009.2.G.6
CACREP-2009.2.G.6.a

	Candidate demonstrates understanding of Group Work at the theoretical and experiential level, group purpose, development, dynamics, theories, methods, skills, and other group approaches in a multicultural society, including all of the following: principles of group dynamics, including group process components, developmental stage theories, group members’ roles and behaviors, and therapeutic factors of group work with a with sufficient content knowledge to achieve a composite grade of A on all assignments. 
	Candidates demonstrate sufficient content knowledge to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieve C+ or below on the composite of assignments.
	

	CACREP-2009.2.G.6.c CACREP-2009.2.G.6.d

	Candidate demonstrates knowledge of theories of group counseling, including commonalities, distinguishing characteristics, and pertinent research and literature group counseling methods, including group counselor orientations and behaviors, appropriate selection criteria and methods, and methods of evaluation of effectiveness;
	Candidates demonstrate sufficient content knowledge to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieve C+ or below on the composite of assignments
	




MHS 6700 legal and Ethical Issues

	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	FL-FTCE-COMP-GUIDCOUNS-2012.6.2
	Candidate demonstrates knowledge of the professional and ethical standards of the American Counseling Association and the American School Counselor Association at a proficiency level to earn the grade of A.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	

	FL-FTCE-COMP-GUIDCOUNS-2012.6.3
	The candidate demonstrates Demonstrate knowledge of the legal rights of students and parents or guardians with regard to student records (e.g., Family Educational Rights and Privacy Act, Health Insurance Portability and Accountability Act, Individuals with Disabilities Education Improvement Act) at a proficiency level to earn the grade of A. 
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	

	CACREP-2009.2.G.1.j
FL-FTCE-COMP-GUIDCOUNS-2012.6.1 
FL-FEAP-2010.2.b.2

	Candidate demonstrates understanding of professional ethical standards and credentialing bodies, and applications of ethical and legal considerations in professional counseling at a proficiency level to earn the grade of A.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	

	CACREP-2009.6.B.1

FL-FTCE-COMP-GUIDCOUNS-2012.6 

	Demonstrates the ability to apply and adhere to ethical and legal standards in clinical mental health counseling at a proficiency level to earn the grade of A.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	

	Task Criterion 1FEAP.6
	The pre-professional school counselor adheres to applicable Codes of Ethics and to the Principles of Professional Conduct of the Education Profession in Florida.
	There are minor errors in the work, but the candidate is likely to self-correct over time.
	There is at least one major error in the work which shows a lack of understanding of the concept.
	 




MHS 6710 Research and program Evaluation

	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	CACREP-2009.2.G.8.c
 FL-FTCE-COMP-GUIDCOUNS-2012.8.5 
FL-FEAP-2010.2.b.1.b

	Candidate understands statistical methods used in conducting research and program evaluation to achieve a composite grade of A on all assignments.  
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	CACREP-2009.6.I.1
	Candidate demonstrates understanding how to critically evaluate research relevant to the practice of clinical mental health counseling at a level to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	CACREP-2009.6.I.2
	Candidate demonstrates knowledge of models of program evaluation for clinical mental health programs at a level to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	CACREP-2009.6.I.3
	Candidate demonstrates knowledge of evidence-based treatments and basic strategies for evaluating counseling outcomes in clinical mental health counseling at a level to achieve a composite grade of A on all assignments. 
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	CACREP-2009.8.I.3
	Candidate demonstrates knowledge basic strategies for evaluating counseling outcomes in school counseling (e.g., behavioral observation, program evaluation) at a level to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	CACREP-2009.2.G.8.b
	Candidate demonstrates knowledge of research methods such as qualitative, quantitative, single-case designs, action research, and outcome-based research to achieve a composite grade of A on all assignments. 
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	CACREP-2009.2.G.8.a 
FL-FTCE-COMP-GUIDCOUNS-2012.8.4

	Candidate demonstrates an understanding of the importance of research in advancing the counseling profession to achieve a composite grade of A on all assignments. 
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	CACREP-2009.2.G.8.d
FL-FTCE-COMP-GUIDCOUNS-2012.8.3
	Candidate demonstrates an understanding of principles, models, and applications of needs assessment, program evaluation, and the use of findings to effect program modifications to achieve a composite grade of A on all assignments. 
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	CACREP-2009.2.G.8.e 
FEAP 2010  B. 5.b
FL-FTCE-COMP-GUIDCOUNS-2012.8.1 
FL-FGCU-COE-2011-DP.1

	Candidate demonstrates the use of research to inform evidence-based practice to achieve a composite grade of A on all assignments. 
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	CACREP-2009.2.G.8.f
	The candidate understands ethical and culturally relevant strategies for interpreting and reporting the results of research and/or program evaluation studies practice to achieve a composite grade of A on all assignments. 
	Candidates demonstrate sufficient content knowledge to earn a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge and therefore achieves C+ or below on the composite of assignments.
	

	
	
	
	
	

	Content Knowledge CACREP.2.K.5 
FEAP.8
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge in counseling theories and therefore achieve C+ or below on the composite of assignments.
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	CACREP.2.K.5 
	> HELPING RELATIONSHIPS - studies that provide an understanding of counseling and consultation processes, including all of the following:[Program Objectives And Curriculum]



MHS 6800 Practicum – only uses quizzes for measurement

	
	Target (3 pts)
	Acceptable (2 pts)
	Unacceptable (1 pt)
	Missing

	Interviewing and Counseling Skills CACREP-2009.2.G.5.c FL-FEAP-2010.2.a.3.f FL-FTCE-COMP-GUIDCOUNS-2012.1.1
	Candidate demonstrates essential interviewing and counseling skills.
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge in counseling theories and therefore achieve C+ or below on the composite of assignments.
	 

	Content KnowledgeCACREP-2009.2.G.5.c
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of A on all assignments.
	Candidates demonstrate sufficient content knowledge in counseling theories to achieve a composite grade of B on all assignments.
	Candidates demonstrate insufficient content knowledge in counseling theories and therefore achieve C+ or below on the composite of assignments.
	 






INTRODUCTION And Overview
	The College of Education has adopted a continuous improvement model driven by the college vision, mission, and goals.  Candidate proficiencies and expectations for faculty and unit operations are designed for all candidates and faculty to continuously grow and develop as learners and leaders. The continuous improvement process is designed to assess candidate, faculty, and unit operations against the proficiencies and expectations specified for each college goal. It also involves in-depth assessments of candidate performance in relation to specific program outcomes, state competencies, and national standards. Through a five-phase process, data related to candidates, faculty, and unit operations are analyzed, needs are assessed, improvement plans are developed, progress reviews are conducted, and data are aggregated for the next improvement cycle.  	
[image: ]
Continuous Improvement Model 
The continuous improvement model implemented in the College of Education is highly efficient and effective.  All phases of assessment for candidates, faculty, and unit operations occur in parallel, which provides for timely sharing of data necessary to evaluate successes, assess needs, and plan for improvements across the college.  As the above graphic illustrates, the process is a continuous cycle in which all five phases occur annually. This facilitates the ability to make timely adjustments when needs are identified.  
Candidates are assessed extensively throughout their programs on specific indicators of competence, which include assessment of performance in relation to college proficiencies, program outcomes, state competencies, and national standards.  Post graduation surveys with candidates and their employers are also used to assess their professional preparedness, competence, and success as continuous learners and leaders in their fields. All candidate assessments are used by faculty and unit administration to identify needs and plan for improvement.
Faculty evaluations are part of the continuous improvement model. Each faculty member reviews course, program, and unit data, along with his/her own professional goals to identify areas for professional growth in teaching, scholarship, and service.  Each person creates a Professional Development Plan, collects performance data, self-assesses achievement, and reviews performance with his/her supervisor.  Records of faculty activity and objectives are aggregated and reviewed to inform needs and set objectives at the unit level. 
Likewise, the college administration and stakeholders review candidate and faculty assessment data, along with other performance indicators related to the college goals. These data are used to identify needs and develop annual objectives. Data are collected throughout the year and reviewed annually to assess achievement of college objectives. The aggregation, disaggregation, and analysis of these data facilitate college and university level strategic planning and evaluation. 
Table 4 presents an overview of the timeline, purpose, and general activities that occur during each phase of assessment of candidates, faculty, and unit operations.  Each phase is presented in greater detail in the final section of this document.
Table 4: Phases of the Continuous Improvement Model 
	Phase 1 – Data Analysis & Needs Assessment (August-September)

	Candidate Proficiencies (Program Faculty)
	Faculty Expectations (Individual Faculty and Mentors, as applies)
	Unit Expectations (College Leadership Team)

	Program review of previous year candidate and alumni data. Identify program needs. Results shared with faculty and administration.
	Individual faculty review of previous year course assessments, program needs, and previous Annual Review of teaching, scholarship & service.
	Administrative review of data on unit operations, program needs, external reports, strategic plan, resources, and faculty needs.

	Phase 2 – Improvement Planning (September-October)	

	Program faculty develop and submit Program Improvement Plans to address candidate needs. Gather input from program advisory boards.
	Develop and submit individual Professional Development Plans for teaching, scholarship, & service.
	Develop annual College Improvement Plan and update the strategic plan. Gather input from the College Advisory Board.

	Phase 3 – Implementation & Formative Assessment (September-April)

	Implement program improvement plans and collect formative data on candidate progress. Prepare program revision documents for curriculum committee approval.
	Implement professional development plan activities and collect data in areas of teaching, scholarship, and service.
	Implement college improvement plan and collect data. Support and monitor data collection for program and faculty development activities.

	Phase 4 – Annual Review & Reporting (March-June)

	Review formative data and develop the annual Program Review Report describing program accomplishments and submit to faculty, stakeholders, and administration.
	Review success in meeting objectives set forth in PDP. Develop an Annual Review involving a portfolio of accomplishments for submission to supervisor.
	Review candidate, program, and faculty reports of achievement. Develop Annual College Report and review with College Advisory Board.

	Phase 5 – Data Aggregation & Statistical Analysis (June-August)

	Aggregate, disaggregate, and analyze candidate performance data in preparation for annual needs assessment.
	Aggregate teaching, scholarship, and service data from all faculty across the college.
	Aggregate, disaggregate and analyze data related to unit operations in preparation for annual needs assessment.


Data collection, analysis, and evaluation
Through the continuous improvement process, comprehensive information on applicant qualifications, candidate proficiencies, alumni competence, faculty performance, and unit operations are collected, analyzed, and reviewed annually.  Data related to candidates’ admission qualifications, their program progress, and their post graduation performance as educators are analyzed at the program level.  Results are shared with all college faculty and administration for comprehensive planning and evaluation activities.   
Assessment of Candidates
Preparing candidates for their professions is the primary responsibility of the College of Education. Thus, assessments of candidate outcomes are used by faculty and administration for the evaluation and improvement of programs, teaching, and unit operations.  Assessments of candidates occur at the time of admission, as they transition through their programs, at the end of their programs, and after they graduate. Multiple assessments are used in each phase of the continuous improvement cycle to obtain a comprehensive picture of candidate performance and program success.
Candidates are monitored from the time they apply to the College of Education, throughout their programs, and after they graduate.  The following Transition Point tables depict program requirements and assessments that are used to continually monitor and assess candidates as they enter, progress, and exit programs.  These tables also depict specific check points that are used to ensure candidate readiness for subsequent stages of their programs, such as clinical experiences and program completion activities.   Following the tables are details regarding assessments and data collected.  These are described in the sequence in which assessments are administered and data are collected.  Collecting and analyzing data over this extended period enables the college to continually monitor candidate progress, assess needs, and make program improvements.  
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	Transition Point Assessments
Initial Certification Programs (Undergraduate)

Table 5: Transition Point Assessments – Undergraduate Initial Certification Programs
	Criteria
	Admission
	Entry to Block 4 
(12 hr/wk Clinical)
	Entry into Block 5 
(40 hr/wk Clinical)
	Exit from Clinical Practice
	Program Completion

	GPA
	Minimum GPA  of 2.5
	Minimum GPA of  2.5
	Minimum GPA of  2.5
	Minimum GPA of 2.5
	Minimum GPA of 2.5


	Application
	Program admission Application
	Block 4 Admission Application

	Block 5 Admission Application
	
	Application for Graduation

	Florida Teacher Certification Exams (FTCE)
	Passing score on the General Knowledge Test 
	Passing Score on the 
Professional Education Test 

	
	
	Passing Score on the Subject Area Exam 

	

Pre-requisite Coursework
	Successful completion of General Education Requirements Successful completion of common prerequisites for education 
	Grade of C or above on all program coursework completed prior to Block 4
	Successful completion of all program coursework, except Block 5 Internship with a grade of C or above
	Successful completion of Block 4 and Block 5 Internship requirements with a grade of C or above
	Successful Completion of all coursework and clinical experiences with a grade of C or above


	Critical Tasks
	
	Minimum score of acceptable on course-based critical tasks
	Minimum score of acceptable on course-based critical tasks

	Minimum score of acceptable on Internship critical tasks
	Minimum score of acceptable on all critical tasks

	Disposition Assessments
	
	Candidate self-assessment and 
Faculty assessment
	Clinical supervisor assessment
	Clinical supervisor assessment and candidate self-assessment
	Advisor Verification 

	Culminating Project
	
	
	
	Completion of summary essay, action research project, professional development plan, and final portfolio
	Presentation of culminating projects

	Criteria
	Admission
	Entry to Block 4 Clinical Experience
	Entry into Block 5 Clinical Experience
	Exit from Clinical Practice
	Program Completion

	University Requirements
	Completion of General Education Requirements
	
	
	
	Successful completion of university Colloquium Course, Gordon Rule requirements, and service learning requirements

	Advising Approval

	Advisor Verification of qualifications
	Advisor verification of readiness
	Advisor verification of readiness
	Advisor verification of completion
	Advisor verification of graduation requirements

	End-of-Program
	
	
	
	
	Candidate End-of-Program Survey



Transition Point Assessments
Advanced Programs 

Table 6: Transition Point Assessments – Graduate MEd and EdS Programs
	Criteria
	Admission
	Field Experiences
	Pre-Culminating Experience Check
	Program Completion

	GPA
	Minimum GPA  of 3.0
	Minimum GPA of  3.0 
	Minimum GPA of  3.0
	Minimum GPA of 3.0


	Test Scores
	Submission of GRE or MAT scores
	
	
	

	Application
	Program Admission Application
	*Clinical Experience Application
	
	Application for Graduation

	Transcripts
	Bachelor’s /post-bachelor’s from a regionally accredited institution.
	
	
	Program transcript checked  by Program Leader and/or Associate Dean

	Certification 
	Current education certificate or certification eligibility in appropriate area 
	
	
	*Passing score on Certification Exam

	Interviews
	Entrance Interviews required for School Counseling and Educational Specialist
	
	
	

	Criteria
	Admission
	Field Experiences
	Pre-Culminating Experience Check
	Program Completion

	Recommendations
	3 Letters or other forms of recommendation
	
	
	

	Coursework Requirements
	Completion of program pre-requisites with a grade of B or above

Grade of B or above in courses used for transfer.
	Field Experience in Diverse setting
Assessment of Impact on Student Learning

	Successful completion of all program courses with a grade of B or above or S for Satisfactory

	Successful completion of all program courses with a grade of B or above or S for Satisfactory

	Critical Tasks in Education 
	
	Minimum score of acceptable on course-based critical tasks

*Minimum score of acceptable on Internship critical tasks
	Minimum score of acceptable on course-based critical tasks

	Minimum score of acceptable on all critical tasks

	Disposition Assessments
	
	Course-based assessments
Candidate self-assessments
Program faculty assessments (These vary by program)
	Advisor Verification
	Advisor Verification 

	Culminating Experience
	
	
	Culminating Experience Approval by faculty
	Successful completion of Culminating Experience Requirements

*Successful completion of Clinical Experience

	Advising Approval

	Program Leader or Associate Dean Verification of qualifications
	*Advisor verification of readiness
	Advisor approval of culminating experience
	Program Leader or Associate Dean verification of graduation requirements

	End-of-Program 
	
	
	
	Candidate End-of-Program Survey


*School Counseling (MEd)


Transition Point Assessments
Educator Preparation Institute 
Minor in Education

Table 7: Transition Point Assessments –  Educator Preparation Institute and Minor in Education
	Criteria
	Program
	Admission
	Field/Clinical Experiences
	Program Completion

	GPA
	Minor
	Minimum GPA of 2.50 
	
	Minimum GPA of 2.50 


	
	EPI
	Minimum GPA of 2.75
	Minimum GPA of 2.75 for admission to clinical
	Minimum GPA of 2.75

	Application

	Minor
	Admission Application
	
	Application for Graduation


	
	EPI
	Bachelor’s Degree
Passing scores on GKT and Subject Area Exam
DOE Status of Eligibility
	Clinical Experience Application

	Certificate of Completion

	Coursework Requirements
	Minor
	Completion of General Education Requirements
	Course-embedded field experience in a diverse setting 
Assessment of Impact on Student Learning
	Successful completion of all program coursework with a grade of C or above

	
	EPI
	
	Clinical Experience in a diverse setting
Assessment of Impact on Student Learning
	Successful completion of all coursework and clinical experiences with a grade of B- or above

	Critical Tasks in Education 
	Minor
	
	Minimum score of acceptable on course-based critical tasks
	Minimum score of acceptable on all critical tasks

	
	EPI
	
	
	

	Disposition Assessments
	Minor
	
	Course-based assessments
	Advisor Verification

	
	EPI
	
	
	

	Advising Approval
	Minor
	Advisor Verification of qualifications
	Advisor verification of readiness
	Advisor verification of graduation or completion requirements

	
	EPI
	
	
	




Applicant Admission Requirements and Data 
The following data are used for admission purposes and are reviewed annually to assess its effectiveness in predicting candidate success and ensure fairness for all groups of applicants. The following data are used for admission purposes.
· GPA:  The applicant’s Grade Point Average (GPA) from prior degrees and coursework is used for admission decisions.
· Test Scores:  Applicant entrance exam scores are required for admission to all undergraduate and graduate programs.  All undergraduate programs require passing scores on the state General Knowledge Test for admission to BA, MA and Alternative Certification initial teacher preparation programs. 
· Certification: Advanced programs require proof of teacher certification or certification eligibility for admissions to MEd programs.  
· Recommendation:  All candidates applying to graduate programs must submit three letters of recommendation. In some instances, specific recommendation forms are used in place of letters.  
· Interviews: These are used in some graduate programs as an admissions criterion.  
· Other FGCU or Florida Requirements for Undergraduate Programs:  Florida Communication and Computation Skills requirement, general education prerequisites, common prerequisites, and content prerequisites are required for admission to all undergraduate programs.
· Demographic Data: Demographic data related to gender, age, race, and ethnicity are collected for all applicants and are used to assess equity and fairness of the admission process, as well as fairness of program requirements and assessments.

Admission Data Summary (Aggregated from 2009-2010 data)
Undergraduate Initial Certification Programs:
· Mean GPA for Undergraduate Program Admission = 3.14
· Florida Teacher Certification General Knowledge Test (GTE) = 100% of undergraduates meet the state required pass score of 200
· Mean SAT scores for Undergraduate Candidates = 938 (Not used as admission criteria for COE)
· Mean ACT scores for Undergraduates Candidates =22.1 (Not used as admission criteria for COE)
Graduate Programs:
· Mean GPA for Graduate Program Admission = 3.20
· Certification Eligibility for Graduate Candidates in MEd Programs = 100% of candidates meet certification eligibility requirement for admission
· Mean GRE scores for Graduate Candidates = 938 (No set cutoff score for admission)
· Mean MAT scores for Graduate Candidates = 376 (No set cutoff score for admission)

Candidate progress
All candidates in all programs are assessed regularly as they progress through courses, at specific transition points, and at the end of their programs.  Candidates are expected to demonstrate competency on all college proficiencies, program outcomes, state competencies, and national standards.  

The Tables in Section 4.5 of this document (Candidate Knowledge, Skills, and Dispositions) document the alignment of all outcomes and illustrate that all required competencies and standards are assessed.  Detailed review of program matrices and assessment rubrics indicate that all requirements are assessed using multiple measures and multiple points in the program.  Table 8 below provides an overview of the assessment data that are collected and analyzed in relation to the College of Education candidate proficiencies.  These same data measures are used to document candidate competence in relation to the more detailed assessment criteria associated with state competencies and national standards.  

Table 8: Candidate Assessments aligned to College Proficiencies (See section 4.5 for detail on alignments to state and national standards)
	College of Education Candidate Proficiencies 
	Assessments used to assess all college, program, state and national proficiency criteria

	Knowledge
· Demonstrate understanding and application of current theory, methods, and trends. (KS)
· Value expertise and research in the field. (D)
	· Course-based  critical tasks 
· Field Experience Assessments
· Culminating Experiences
· Certification exams
· Assessments of dispositions
· End-of Program Survey
· Alumni Survey
· Employer Survey

	Social Justice & Ethic of Care
· Are aware of democratic values and make equitable decisions for all individuals within a climate of openness, inclusion, and equity. (KS)
· Believe that equity enhances the strength of a community because of the unique perspectives, individual differences and cultural norms inherent in its individual members. (D)
	· Course-based  critical tasks 
· Field Experience Assessments
· Assessments of dispositions
· Employer Survey
· End-of Program Survey
· Alumni Survey
· Employer Survey


	Collaboration
· Have knowledge of professional collaboration skills and demonstrate ability to work collaboratively with peers and professionals. (KS)
· Value the strength that collaboration brings to advancing the outcomes within the community. (D)
	· Course-based  critical tasks 
· Field experience Assessments
· Assessments of dispositions


	Lifelong Learning 
· Develop professional goals and plans for continuous improvement and make informed decisions to improve practice based on current knowledge and reflection. (KS)
· Value learning and critical thinking as necessary ingredients for success and leadership. (D)
	· Course-based  critical tasks 
· Culminating Experiences
· Field experience Assessments
· Assessments of dispositions
· End-of Program Survey
· Alumni Survey
· Employer Survey

	Technology
· Know and use appropriate technology tools effectively to support success. (KS)
· Appreciate the contributions that technology makes to the enhancement of communication and growth within the community. (D)
	· Course-based  critical tasks 
· Assessments of dispositions
· End-of Program Survey
· Alumni Survey
· Employer Survey

	Diversity
· Recognize and understand the cultural, linguistic, and experiential diversity of local and global communities and demonstrate the ability to support strengths, accommodate needs and maximize potential for all individuals. (KS)
· Believe that all individuals can learn and have a right to the appropriate support needed to help them achieve.(D)
	· Course-based critical tasks
· ESOL Survey for undergraduates
· Field experience assessments of ESOL competencies for undergraduate programs
· Field experience assessments
· Assessments of dispositions
· End-of Program Survey
· Alumni Survey
· Employer Survey

	High Standards 
· Understand the relationship between high expectations and success and demonstrate the ability to establish goals and develop experiences that enable people to achieve high standards. (KS)
· Believe that all people can achieve high standards. (D)
	· Course-based critical tasks
· Field experience assessments
· Documentation of impact on student learning in field experience settings
· Assessments of dispositions
· End-of Program Survey
· Alumni Survey
· Employer Survey
· State Impact on Student Learning Reports



Course-based Assessments
· Critical Tasks: Each program has a series of standards-based critical tasks embedded in courses that assess candidate progress towards meeting college, program, state, and national expectations and proficiency standards.  Critical tasks are assessed with scoring rubrics that identify target, acceptable, and unacceptable levels of performance for the specific knowledge, skills, and in some instances, disposition indicators of proficiency.  Stored in LiveText™ (an external education database), critical task rubrics contain key reference points or identifiers for the college proficiencies, program outcomes, state competencies, and national standards.  These course-based formative assessments are administered  in a variety of forms, such as projects (often requiring advanced technology such as web-based communication projects); planning and assessment projects; professional literature reviews; reflective journals; family collaboration projects; integrated application projects, to name a few.

· Field Experiences: Each program has course-based field experiences that allow for assessment of candidates’ ability to apply foundational skills and knowledge.  These field experiences are monitored to ensure that candidates have experiences in diverse settings.  Each program has at least one field experience that requires candidates to assess their impact on student learning.  Field experience assessments are considered critical tasks and are assessed using rubrics as described above.

· End-of-Course Evaluations: Programs incorporate a variety of end-of course assessments of candidate proficiencies, such as application projects; final papers; faculty observations; self-reflections; and examinations.  Many of these are considered critical tasks and are scored with rubrics documenting proficiencies as described above.
Disposition Assessments 
All programs assess candidate dispositions.  Disposition assessments are aligned with college proficiencies and appropriate program standards.  The assessments involve a special focus on fairness and the belief that all individuals can learn, reinforcing two of our College goals, high standards and equity for all individuals. Dispositions are assessed in one or more of the following methods:

· Candidate Self-Assessments: These are typically conducted at program entrance, prior to clinical experiences, and at the end-of programs. 

· Faculty Assessments: All programs review individual candidate dispositions on a regular basis (at least once a semester or annually) to identify any needs for assistance or intervention.  Most clinical experiences include an assessment of dispositions by clinical supervisors.

· Critical Task Embedded Assessments: Some programs assess dispositions through performance on course and field experience critical tasks.  

Personal Improvement Plans:  
All programs have provisions for an improvement or remediation process for students who have shown problems in meeting competency-based assessments or dispositions.  This is accomplished through faculty referrals to advisors.  Collaboration among faculty, advisors, and candidates may result in a formal candidate improvement plan and/or referrals to other university departments, such as Financial Aid, the Writing Center, or Counseling Services.

Clinical Experience Readiness
All initial certification programs require readiness checks prior to candidate admission to clinical experiences. Candidates must complete an application. Internship staff and advisors verify that all requirements are met related to GPA, coursework, dispositions, and certification exams.

Program Culmination Assessments 
Each program has an end-of-program culminating experience.  These vary by program, but include such things as capstone projects, clinical experiences, summative essays, action research projects, and portfolios.
· Clinical Assessments:  Standards-based internship assessments are required in all initial teacher preparation programs at the undergraduate and graduate levels.  Clinical assessment performance is documented with multiple assessments by candidates, clinical supervisors, and school-based partners. 
· Capstones, Projects, and Essays: Culminating activities of this nature are designed for candidates to demonstrate their competence related to multiple indicators of proficiency.  These are treated and assessed as critical tasks using scoring rubrics as described above. Culminating projects are generally reviewed and/or scored by multiple faculty.
· End-of program surveys:  All candidates have the opportunity to complete an anonymous end-of-program survey at the close of the last semester of their program.  Data are collected on their perceptions regarding their competence in relation to college proficiencies and program outcomes.  
· Certification Exams: All candidates in Initial Certification Programs must pass the following two Florida Teacher Certification Exams prior to graduation:  Professional Education Test and Subject Area Exam appropriate for their degree program.
Exit Data Summary (Aggregated from 2009-2010 data)
· Clinical Assessments = 100% of program graduates passed all clinical assessments
· Capstones, Projects and Essays = 100% of program graduates passed culminating capstone, project and/or essay requirements
· End of Program Surveys
· 96.2% of undergraduate candidate respondents rated the degree to which they were prepared within their program in terms of meeting the performance standards for a beginning education professional as moderate or high (as compared with low and not at all).
· 94.9% of undergraduate candidate respondents rated the level of their self-perceived confidence on the performance standards for a beginning education professional as at Proficiency or Advanced Proficiency (as compared with Initial or Developing Proficiency).
· 100% of graduate students rated their level of understanding and ability to apply the content presented in their programs as 3 or 4 on a scale of 1-4 with 1 lowest and 4 highest.
· 99.4% of graduate students rated their competence in relation to college proficiencies at 3 or 4 with 1 lowest and 4 highest.
· Certification Exams: = 100% of candidates who graduate from a COE Initial Certification Programs pass state certification exams prior to graduation.
Alumni Follow-up 
· Alumni Follow-Up Surveys:  Following their graduation, candidates are asked to complete an anonymous annual survey that documents perceptions of their preparation for job performance requirements aligned to college proficiencies and program outcomes.
· Employer Surveys:  Each year, employer surveys are conducted to obtain supervisor perception of alumni preparation for job responsibilities in relation to college goals and program outcomes.  
· State Data: Each year the State of Florida provides data on alumni employed within Florida public schools, including the school name, length of their employment, and achievement scores on the statewide assessments of students in their classrooms, where available.
· Follow-up Research: Periodically, faculty plan and implement follow-up studies to ascertain the level to which alumni are implementing skills obtained in their program, the impact of instruction on student performance, as well as other related topics.
Improvement Planning 
All candidate data are reviewed annually to assess candidate program strengths and needs.  Data are shared with all faculty and college leadership for purposes of improvement planning at the program, faculty, and unit level.  See detailed description of the continuous improvement model beginning on page 34.
Assessment of Faculty
Annual evaluation of faculty performance is completed through self-review and administrative review processes.  At times, peer reviews are also part of the faculty assessment process.  Peer reviews are required for promotion, but are always options for faculty who seek peer review of their performance, particularly in the area of teaching.  New faculty involve peer mentors in their assessment and improvement planning activities.
Table 9 illustrates how faculty expectations are informed by the college goals.  It also identifies the types of assessment data available to faculty and administration to document achievement.  Some faculty assessment data are also available for use in assessing program and unit progress and needs.  Likewise, program and unit data are used by faculty in assessing their own professional improvement planning. 
In addition to the use of candidate evaluations of teaching, faculty review all candidate, program, and unit assessment data. These are useful in assessing their own performance and to inform their own professional development planning, especially in the area of teaching.  Additionally, many faculty undertake scholarly activities related to teaching innovations and assessment of alumni practices.  Service activities and collaborations with local school districts and other community entities often evolve through these annual reviews and needs assessment activities.  These activities are documented and reported through faculty Annual Reviews.

Table 9 - Faculty Expectations & Assessments
	Faculty Expectations
	Assessments

	Knowledge
· Apply current knowledge and trends to their teaching
· Contribute to the knowledge bases within their respective fields
· Update courses to reflect current research and knowledge
	· Annual Reviews of Teaching and Scholarship
· Curriculum Vitae
· Course syllabi

	Social Justice & Ethic of Care
· Use practices that model concern for social justice 
· Participate in scholarly work that upholds principles of equity and social justice
· Structure learning experiences that are ethical, respectful, and caring for all
	· Annual Reviews of Teaching
· Candidate evaluations of courses
· Candidate Program exit surveys


	Collaboration
· Monitor clinical experience readiness and progress of candidates in field experiences
· Provide professional development for clinical supervisors
· Partner with regional schools to improve practice and provide support for candidates
· Work collaboratively with diverse faculty and staff at FGCU
	· Field experience placement records
· Field experience evaluations
· Minutes from clinical supervisor meetings
· Scholarship and service documentation in CVs and annual reviews

	Lifelong Learning
· Maintain currency in their respective fields
· Establish annual objectives in areas of teaching, service & scholarship
· Reflect on growth and development in relation to annual objectives, college goals, and career goals
	· Professional Development Plans
· Annual Reviews
· Curriculum Vitae
· Promotion Documents


	Technology
· Use university technology systems to manage courses 
· Maintain currency in effective use of educational technology
· Provide opportunities for candidates to develop and use technology skills
	· Professional Development Plans
· Annual Reviews
· Curriculum Vitae
· Course syllabi


	Diversity
· Accommodate the diverse needs of candidates
· Provide course experiences promoting candidate sharing of diverse perspectives 
· Provide diverse field experience opportunities for candidates
	· Course syllabi
· Field experience verification of diverse environments


	High Standards
· Set and communicate course requirements that reflect high expectations for candidate success
· Provide assignments that require critical thinking in the application of content
· Provide opportunities for candidates to assess impact on student learning through field experiences
	· Course syllabi
· Critical task descriptions and rubrics
· Field experience assignments



Assessment of Unit Operations
Evaluation is viewed in the College of Education as a process that involves multiple forms of assessments at multiple points and at multiple levels. Through the continuous improvement process, all stakeholders have opportunity to see snapshots of the college in relation to its vision, mission, and goals.  This annual review cycle provides data for annual planning and informs long-range strategic planning and program evaluation. The continuous improvement process provides opportunities for college leadership to continually assess strengths and needs and make course adjustments as needed.   Table 10 depicts the expectations for unit operations in relation to the college goals and the types of data collected and analyzed for assessment purposes.  





Table 10 - Unit Operation Expectations and Assessments
	Unit Operation Expectations 
	Assessments

	Knowledge
· Provide support for faculty scholarly activity
· Monitor and review program and candidate achievement
· Review program currency and relevance 

	· College strategic plan
· College budget
· Annual program reviews

	Social Justice & Ethic of Care
· Recruit diverse faculty and staff
· Recruit diverse candidates 
· Demonstrate equitable practices for all individuals
· Maintain an environment that is ethical, respectful, and caring for all
	· Admission Guidelines
· Recruiting Policies & Procedures
· Catalogs
· Recruiting Advertisements
· Records of complaints and appeals
· Academic Calendar
· Candidate program exit surveys
· Advisory Board feedback

	Collaboration
· Develop and support collaborative partnerships within the region and beyond
· Maintain a positive climate for collaboration 
· Establish, monitor, and evaluate appropriate field experience and internship settings
	· Records of partnership activities
· Dean’s Circle minutes
· Program Leader meeting minutes
· Advisory Board meeting minutes
· University Climate Survey
· Clinical education district contracts
· Minutes from clinical supervisor meetings

	Lifelong Learning
· Conduct comprehensive unit evaluations
· Develop long-range plans that respond to new research and needs 
· Support evaluation to ensure program currency
· Support faculty needs to remain current in their fields.
	· College Evaluation Plan
· College Strategic Plan
· Program Evaluation Plans
· College Budget
· Advisory Board Input


	Technology
· Provide resources to support and promote technology.
· Provide and encourage technology training 
· Monitor the availability of technology resources in clinical settings
	· Strategic Plan
· College Budget
· Recommendations from college technology committee
· Minutes from clinical supervisor meetings

	Diversity
· Value the strengths and perspectives that all individuals bring to a community
· Ensure field experience settings in diverse environments
· Accommodate the individual needs of diverse faculty, staff, and candidates

	· Candidate program exit surveys
· Records of complaints and appeals
· Advisory Board feedback
· Percentage of diverse faculty and staff
· Records on field experience placements


	High Standards
· Recruit highly qualified faculty
· Support development and implementation of faculty criteria for teaching, service and scholarship used in annual reviews and promotion documents.
· Support opportunities for candidates to demonstrate how they impact student learning
	· Recruitment Plan
· Position descriptions
· Records of complaints and appeals
· PDP Requirements
· Annual Review Requirements
· Promotion Requirements
· Clinical educator coordinators documentation




Fairness and Equity

The college goal related to “social justice and ethic of care” makes reviews of fairness and equity a priority at all levels of the unit.   As part of the continuous improvement process, data are disaggregated and analyzed, and reviewed across programs and delivery systems to assess and ensure the equitable access to quality experiences by all individuals and groups.  This applies to opportunities for candidates, faculty, and staff.  Specific attention to candidate fairness issues relate to all programs and assessments.

· Program requirements:  All program requirements are posted on the college and program websites.  These are reviewed with candidates at program entry and throughout the program by academic advisors.

· Critical tasks:
· Candidate critical task assessments are constructed to assess candidate progress and competency in meeting college proficiencies, program outcomes, state competencies and national standards.
· To enhance the reliability of critical task assessments, ratings are limited to a three point scale, indicating proficiency at the target, acceptable, or unacceptable level.   
· While critical tasks often assess competence on multiple standards, scoring rubrics are constructed to ensure construct validity.   Each line item on a rubric is designed to isolate and assess only one construct.  Constructs may occur in multiple sets of standards and thus be assessed simultaneously on one rubric line.  For example, a critical task that assesses both critical thinking and planning would have two rubric lines. The line targeting critical thinking might assess FGCU1, FEAP 4 and INTASC 4. The line targeting planning might assess FEAP 10 and INTASC 7.
· Candidate assessments are reviewed annually to ensure construct validity and reliability of scoring among faculty and across semesters.  
· Critical task requirements and scoring rubrics are disseminated and reviewed with candidates prior to their completion of the assignments.

· Dispositions:
· College level dispositions are developed in relation to the college goals. Some programs identify additional dispositions tied directly to state and/or national standards.
· Dispositional proficiencies are reviewed with all candidates at program entry and throughout the program by faculty and advisors.
· Most programs provide multiple opportunities for candidate self-assessment and reflection on their dispositions.
· Faculty assessments of disposition are completed in one of two ways to ensure fairness:
· Assessment by multiple faculty members.
· Through specific critical task performance indicators that are assessed on isolated rubric lines.


· Field Experiences, Clinical Experiences and Culminating Activities:
· Field experience, clinical experience, and culminating activity requirements are designed to allow candidates to demonstrate competency of college, program, state, and national proficiencies. 
· All field experience and clinical experience settings are verified to ensure that they meet diversity requirements and allow for candidates to assess impact on P-12 students.
· Field experience, clinical experience, and culminating experience expectations and scoring rubrics are reviewed with candidates prior to and throughout the experience.

· Opportunities for Remediation:  Candidates who experience difficulties in achieving expectations for critical tasks, dispositions, or other program requirements are counseled by faculty and advisors. Improvement plans are developed and monitored when warranted.

· Multiple Data Sets: Summative decisions regarding candidate competence are based on multiple sets of data from critical tasks, field and clinical experiences, and culminating projects and activities.

· Complaints: Part of the review process includes careful review of complaints from candidates, faculty, and other stakeholders.   Records of complaints, their resolutions, and appeals committee meetings are reviewed to ensure appropriateness of resolutions, to identify fairness and equity issues, to ensure appropriate accommodations are in place for individuals with specific needs, and to identify other needs.  

Information Technology Used for Assessment
The College of Education uses LiveText™ to collect, store, and analyze critical task assessment data.  At this point in time, LiveText™ imports candidates’ names and demographic data for all courses. This allows faculty to save and retrieve assessment data for each candidate on each critical task in a course.   The college currently uses Check Box for administering and collecting survey data.  

USE OF DATA FOR PROGRAM IMPROVEMENT  
In each section above, reference was made to the Continuous Improvement Process that defines how assessments are conducted, reviewed, and used for planning purposes.  Table 11 on the following pages provides a detailed overview of the activities that occur during each phase.  
Table 11 – Continuous Improvement Process Details for Review of Candidate Progress
	PHASE 1 – DATA ANALYSIS & NEEDS ASSESSMENT (AUGUST-SEPTEMBER)

	CANDIDATE PROFICIENCIES – CONDUCTED BY PROGRAM FACULTY
	FACULTY EFFECTIVENESS – INDIVIDUAL FACULTY
	UNIT OPERATIONS – COLLEGE LEADERSHIP TEAM

	ELEMENT 1-REVIEW SUMMATIVE DATA FROM PREVIOUS YEAR 
· Review summative  assessment data (e.g. capstones, internships, portfolios) for each program in relation to College Proficiencies and Program Outcomes 
· Review certification exam results, where appropriate
· Review End-of-Program Survey data from candidates perceptions of competency in relation to College Proficiencies and Program outcomes
· Identify areas of concerns
ELEMENT 2-REVIEW ALUMNI FOLLOW-UP DATA 
· Review employer surveys
· Review alumni surveys
· Review data on alumni practices
· Review performance data for students of alumni 
· Review certification and accrediting body feedback
· Identify areas of strengths and concern
ELEMENT 3 REVIEW PROGRAM LEVEL DATA ON CANDIDATE PROFICIENCIES 
· Review aggregate data on candidate performance in relation to program outcomes
· Review aggregate data on candidate performance in relation to the state and national standards 
· Review disaggregated program level data by demographic factors 
· Identify areas of concern 
ELEMENT 4 REVIEW COURSE LEVEL DATA ON CANDIDATE PROFICIENCIES 
· Review course assignments (critical tasks) in relation to college proficiencies, program outcomes, state competencies, national standards, and dispositions
· Review course level data to determine consistency of scoring between sections of a course
· Review compliance data regarding Field Experiences in relation to:
· Diversity Requirements
· Impact on Student Learning

	· Review course data for previous year
· Review supervisor feedback from Annual Review
· Review candidate evaluations and feedback for previous year
· Review scholarship agenda
· Review annual college goals
· Indentify areas of professional strengths and needs
	· Review strategic plan, including annual targets for the year
· Review state data on alumni performance
· Review aggregate candidate performance data across college proficiencies 
· Review aggregate alumni competence data 
· Review aggregate data on field experience demographics
· Review data and feedback from accrediting bodies
· Review budget allocations
· Identify areas of strengths and needs

	PHASE 2 – IMPROVEMENT PLANNING (SEPTEMBER-OCTOBER)

	CANDIDATE PROFICIENCIES – CONDUCTED BY PROGRAM FACULTY
	FACULTY EFFECTIVENESS – INDIVIDUAL FACULTY
	UNIT OPERATIONS – COLLEGE LEADERSHIP TEAM

	· Propose ways to improve delivery, instruction, and assessments 
· Propose ways to increase fairness and appropriateness of critical tasks 
· Propose ways to improve educational experiences to increase positive dispositions 
· Propose course and/or program changes or revisions 
· Propose ways to improve program organization & procedures 
· Propose program additions or deletions 
· Submit program improvement proposals to the administration
· Program leaders meet with administration and college advisory board to review program improvement plans
· Make revisions to program improvement plans based on feedback from administration and advisory board

	· Review results of program review data
· Review promotion goals and plans, if appropriate
· Develop and submit annual Professional Development Plan
· Meet with supervisor to finalize Professional Development Plan
	· Review program review results
· Review program improvement plans
· Identify staffing needs
· Assess resources for implementation of improvement plans
· Meet with college advisor board to review data and get input on improvement plans
· Update college strategic plan, if needed


	PHASE 3 – IMPLEMENTATION & DATA COLLECTION (SEPTEMBER TO MAY)

	CANDIDATE PROFICIENCIES – CONDUCTED BY PROGRAM FACULTY
	FACULTY EFFECTIVENESS – INDIVIDUAL FACULTY
	UNIT OPERATIONS – COLLEGE LEADERSHIP TEAM

	· Collect and review transition point data
· Make course level changes and collect data on effectiveness
· Prepare program revisions for review by curriculum committees
· Collect assessment data on candidate proficiencies and outcomes
·  Collect data on candidate opportunities to complete field experiences in diverse settings
· Collect data on candidate success in field experiences
· Collect data on effectiveness of candidates in demonstrating impact on student learning
	· Implement professional development plan activities
· Keep accurate records of activities
· Collect assessment data and artifacts
	· Meet weekly with Leadership Team to assess college level needs and review implementation progress
· Meet monthly with program leaders to assess program needs and review implementation progress
· Support and monitor collection of candidate performance data
· Support and monitor candidate transition assessments and decisions
· Support and monitor collaborative program elements 
· Support and monitor faculty development activities
· Support and monitor implementation of annual college objectives 
· Monitor progress in meeting goals and objectives set forth in the strategic plan
· Support and monitor equity in regards to candidate and faculty access to resources and opportunities for growth
· Monitor state and national changes regarding accreditation and certification requirements


	PHASE 4 – ANNUAL REVIEW & REPORTING (MARCH-JUNE)

	CANDIDATE PROFICIENCIES – CONDUCTED BY PROGRAM FACULTY
	FACULTY EFFECTIVENESS – INDIVIDUAL FACULTY
	UNIT OPERATIONS – COLLEGE LEADERSHIP TEAM

	· Review annual program improvement plan targets
· Review raw data  on candidate performance on formative assessments, end end-of course assessments, field experiences, & culminating experiences
· Submit program revisions to college curriculum committee
· Update Program Matrices
· Review program improvement plans and assess progress in meeting annual targets
· Identify areas of concern
· Develop Annual Program Report
· Review Annual Program Report with program advisory boards and submit to administration
	· Review annual professional development plan targets
· Review candidate evaluations and feedback 
· Self-assess achievement of annual objectives
· Develop and submit faculty Annual Review with portfolio documenting achievements
· Meet with supervisor to review feedback and evaluation
	· Review annual college improvement targets
· Review program review reports
· Review faculty Annual Review reports and portfolios
· Assess technology upgrade needs
· Collect external data from Florida Department of Education
· Survey community members regarding needs
· Review accreditation and certification requirement updates
· Review preliminary data related to achievement of annual college objectives
· Develop the  Annual College Report
· Review annual reports with College Advisory Board 
· Collaborate with the larger university community in strategic planning and evaluation

	PHASE 5 – DATA AGGREGATION & STATISTICAL ANALYSIS (JUNE-AUGUST)

	CANDIDATE PROFICIENCIES – CONDUCTED BY PROGRAM FACULTY
	FACULTY EFFECTIVENESS – INDIVIDUAL FACULTY
	UNIT OPERATIONS – COLLEGE LEADERSHIP TEAM

	· Aggregate candidate performance data across college proficiencies, program outcomes, state standards, and national standards 
· Aggregate alumni performance data from employer surveys, alumni surveys, state reports of K-12 student performance in alumni classrooms, and other data collected on alumni competence
· Disaggregate candidate performance data by gender, race, ethnicity, admission scores, GPA, program delivery, and other specifically targeted demographics
· Aggregate demographic data on field experience settings and supervisors
	Completed by the unit staff using individual faculty reports
· Aggregate faculty activity data on teaching, service, and scholarship using FARs, Annual Reviews, and CVs
· Update and aggregate faculty demographic data
· Update and aggregate faculty qualification data
	· Support and monitor data aggregation and analysis of candidate data and faculty data
· Aggregate and analyze data on achievement of annual college objectives
· Aggregate and analyze data needed to review the strategic plan
· Complete annual budget report
· Publish Annual College Report 
· Review the college assessment system and including the continuous Improvement process to identify areas in need of update or revision
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